CHAPTER VI

Currents of Change

uring the 1960s and early 1970s, the United States experienced profound
social and political change. Inspired by President john F. Kennedy's call to
service, undergraduates across the country turned their attention beyond the
campus, and found themselves confronting a multitude of concerns, including
America's involvement in the war in Indochina, the struggles of the civil rights movement, and the collective sense of uncertainty that resulted from the assassinations of
President Kennedy, Robert F. Kennedy, and the Rev. Dr. Martin Luther King, Jr.
College students questioned the state of affairs in the nation, and challenged prevailing assumptions about authority and tradition.
At the same time, momentous events were unfolding on the international and
national scene: the Bay of Pigs; the Cuban Missile Crisis; the Tonkin GulfResolution;
the bombing of North Vietnam and the "incursion" into Cambodia; increasingly militant anti-war protests; the establishment of the Peace Corps; civil rights confrontations resulting in part from lunch counter sit-ins, "Freedom Rides," and voter registration campaigns; the passage of civil rights legislation, and the dawn of President
Lyndon B. johnson's Great Society; the outbreak of urban racial violence, beginning
with the Watts riot in 1965; the death of Malcolm X; the rise of the Black Panthers;
the revolution in sexual mores; the onset of the drug culture; undergraduate rebellions on campuses such as Berkeley and Columbia; the tragedies of Kent State and
Jackson State; the phenomenon of Woodstock; the aberration of Watergate; the formation of the National Organization for Women (NOW); the triumphs of the space
program; and the innovative music of the Beatles. Student disillusionment and disaffection gradually intensified and became increasingly radical, finding expression in
action as well as in rhetoric. One of the earliest manifestos for change, The Port Huron
Statement (1962), issued by Students for a Democratic Society (SDS), urged young
people "to break through their privatism and political apathy," as Helen Lefkowitz
Horowitz has noted, and strive for a new "participatory democracy." 1t Among students especially, there gradually emerged a "counterculture," which J. Ronald
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Spencer '64, Associate Academic Dean and Lecturer in History, once characterized
as "contemptuous of traditional mores, fueled partly by psychoactive drugs, espousing a vision of uninhibited sexuality, of a 'new consciousness,' of alienation overcome
through the creation of a loving community- a sort of perpetual Woodstock Nation.
On every hand, conventional wisdom was questioned, authority mocked, established
institutions derided."2
Despite the changing nature of undergraduate attitudes and behavior, and the
uncertainties of a nation increasingly beset by unrest, President Albert C. Jacobs was
unwavering in his belief that an education in the liberal arts remained of crucial
importance, and that Trinity was in the first rank of America's small liberal arts colleges. Among the various documents and memorabilia sealed in the metal box that he
placed in the cornerstone of the Life Sciences Center on April 6, l968,Jacobs included a letter addressed to the College's president in the year 2073 (the 250th anniversary of Trinity's chartering, and the l20th anniversary of Jacobs's inauguration). In
the letter he reflected on the turbulence of the late 1960s, and the seemingly
intractable problems of the moment - "a puzzling and dismal war,'' the "tragic problem of race and civil rights," " the plight of the American city - the urbanization of our
population ... [and] the increase of violence," and the inability of"the richest nation
in the world . . . to abolish, or even to minimize, the plight of poverty." 3 Jacobs then
expressed his optimism about the future, declaring that "our students are more
thoughtful in motive, more intellectually gifted, more concerned, and of greater potential for good than those of any earlier college generation. Earnest and eager, some tend
to approach excess in their zeal to reshape society in a day or a week. But it would ill
become us who are their elders to charge them with grievous shortcomings. It is we
who have permitted wars, poverty, and political and social ills to mar their world . ...
The task of the liberal arts colleges in the years that intervene before you receive this
greeting must be to provide the youth of our land increasingly with the knowledge
and motivation that will build a national community and a world of peace."4
Five years earlier, in the spring of 1963, on the lOth anniversary of President
Jacobs's inauguration, the Trustees' Executive Committee, while reviewing his annual compensation, discussed the matter of his tenure in office. Jacobs had just turned
63, and the question of when he should retire had not been raised at the time of his
appointment. The College had no established mandatory retirement age for administrators, and after considerable discussion by the full Board in executive session, without the presence ofJacobs, the vote was unanimous to establishJune 30, 1968 as the
date of his retirement. 5 As discussed in the previous chapter, the remaining years of
Jacobs's presidency were particularly active, marked by an intense focus on fund raising and the continued expansion of Trinity's physical plant. During his final year in
office, his health deteriorated considerably, and twice he underwent major surgery. As
his retirement approached,Jacobs could take satisfaction that, during his administration, the undergraduate body had expanded from 900 to l ,250, and become more
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geographically diverse; the number of full-time faculty had increased from 83 to 134;
the College's finances had grown stronger through the raising of more than $25 million, principally in two major campaigns; the facilities had been substantially enlarged
and improved through the construction of four dormitories, an arts center, an administration building, a student center, two buildings devoted to instruction in the sciences, an athletic complex and two service structures, plus the renovation or expansion of several previously existing buildings; and Trinity had deepened and solidified
its ties with Hartford. 6
In President Jacobs's final public address, his charge to the members of the Class
of 1968 at Commencement, he exhorted them to pursue a life of service "to a nation
and to a society in which the need for men of courage and conviction, of integrity and
leadership is more imperative, indeed, more crucial, than ever before in our history." 7
He then challenged each graduating senior, "in the year immediately ahead, in the year
1968-1969, to seek out in the community in which you find yourself a young man of
the culturally disadvantaged group, a potential candidate who is equipped or who can
be helped to equip himself for admission to Trinity or to another college of similar
standing. Help him, encourage him, plant in him the desire for higher education .. . .
Doing so, you will advance not only one of the causes to which this College is dedicated, but you will also assume the responsibility of the educated man for social progress
in our land."8 Among the honors the College accorded the retiring president were the
conferral of an honorary Doctor of Letters degree, election as a trustee emeritus, and
designation by the Trustees as president emeritus, the first in the College's history. 9t

A Decade ofStudent Activism; A .New President Takes Office
In 1966, three years after they had stipulated the date for President Jacobs's retirement, the Trustees began the search for his successor. On January 19, 1967, Lyman
B. Brainerd '30, the Board's Vice Chairman, announced at a special meeting of the
faculty that five days earlier, one of his fellow trustees, Dr. Theodore Davidge
Lockwood '48, Hon. '81 (VI-1), had been unanimously elected president. In his
remarks, Brainerd acknowledged that "it is most unusual for a Board of Trustees to
elect one of its own members to this high office. However, Dr. Lockwood's experience
not only as a teacher and administrator, but also as an alumnus and trustee of the
College makes him uniquely qualified to become Trinity's 15th President." 10t That
there would be a president-elect for a period of 18 months was an exceptional situation, but as an editorial in the Winter 1967 issue of the Trinity Alumni Magazine
stressed, neither the College nor President Jacobs considered the long period an
"interregnum," and there was much work to be done, particularly in meeting the Ford
Foundation funding challenge. The editorial's conclusion asserted that the intervening time would be the focus of"a new intensity of purpose as the years of one fruitful
period flow with steadily increasing strength into the years of another." 11
The president-elect was the son of Harold J. Lockwood, Hallden Professor of
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Engineering, and entered Trinity in the fall of 1942. An experienced skier, he served
from 1943 to 1945 with the U. S. Army's 1Oth Mountain Division, participating in the
Italian campaign, and returned to the College in 1945, graduating with the Class of
1948. Lockwood's academic achievements resulted in his election to Phi Beta Kappa
and Pi Gamma Mu, and designation as valedictorian of his class. He also was involved
in a number of extracurricular activities, including varsity football, the Senate and
Medusa, and served as president of the Political Science Club. Lockwood received the
Terry Fellowship to pursue graduate study in modern European history at Princeton,
from which he received the M.A. degree in 1950, and the Ph.D. in 1952. He then
served on the faculties at Dartmouth,Juniata College, and M.I.T., became Associate
Dean of the Faculty at Concord College, and in 1964, accepted appointment as
Provost, Dean of the Faculty, and Professor of History at Union College. For several
years, Lockwood was a member ofTrinity's Board of Fellows, and in 1964, he began
service as an alumni trustee. Although history was his field of scholarly endeavor, he
had wide-ranging interests, one of which was Volunteers for International Technical
Assistance (VITA), an organization devoted to helping solve technical problems in
developing nations, and whose board he chaired. He and his wife, Elizabeth, were the
parents of three daughters and a son.I 2 t
Dr. Lockwood assumed the presidency of Trinity on July 1, 1968, and his inauguration took place the following October 12. In his inaugural address, "The
Integrity of a College," he touched on several themes that would be reflected in his
administration of the institution. For Lockwood, the liberal arts college in the broadest sense was "the arena within which we work out the meaning of human experience."13 To provide the atmosphere needed for this to occur, there had to exist:
"openness to ideas, debate, and dissent [;] ... commitment to the search for truth,
beauty, and understanding[;] .. . [and) genuine concern for the individual, whatever
may be his or her race or creed." 14 The College had to be wary of the "new relativism"
in higher education. The latter's expansion " during the last twenty years has reinforced academic fragmentation" while simultaneously producing "professionally
equipped specialists. One result has been a hasty adjustment of academic expectations within a college to the occupational assumptions of the day, the imperial expansion of professional preparation." 15 Another result of the prevailing relativism was
"the shattering of general education. It is difficult to speak sensibly about the unity of
learning when curricular coherence consists merely of fulfilling a few distribution
requirements outside the m<Uor field .... We must reassert the relatedness of all learning to the common goal of each person's search to make sense of his experience in
life." 16 Moreover, "if the independent college is to serve society effectively, it must
retain its privilege ... to examine society, and freely to question its assumptions and
practices .... [In addition,) a college must play an active role in helping to resolve,
not simply to identifY, issues off campus." 17
Within the broad context of such concerns, President Lockwood went on to issue
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several calls to action on the part of the College. First, in reference to a world rapidly
shrinking on the global level, he believed there was a clear need for greater understanding of the rising expectations of other peoples, declaring that "Trinity affirms its
intention to devise new approaches to improve international sensitivity among members of this community." 18 Second, "Our own society offers ample challenges as well
... . A college must explore new opportunities to relate itself to the wider community of which it is a part .... Trustees and alumni - quite aside from students and faculty, are already involved in community affairs and can join in that effort. Trinity
affirms its commitment to consider new programs directly related to public service
and to work closely with other groups in the Hartford community in creating a better
environment for all citizens of this area." 19 Third, the time had come for independent
colleges " to restate the case for a liberal arts education." At Trinity, this effort would
consist of "devising a new approach to general, multidisciplinary education and a
sound judgement as to what criteria will be applied in determining which segments of
knowledge appear in the curriculum." 2 Fourth, Lockwood asserted that liberal arts
colleges should offer their students a wide range of opportunities " to understand the
significance of science," adding that Trinity thus "affirms its continuing commitment
to a program of studies explicitly related to man's need to make decisions in an
increasingly complex environment." 21 Fifth, because in his view flexibility in the curriculum was fundamentally necessary to foster learning, he declared that the College
"affirms that it will experiment vigorously both inside and outside the formal curriculum to arrive at truly creative learning experiences."22 Finally, Lockwood argued
that, in a community of learning, students should be afforded "ample opportunity to
explain their ideas and join in implementing whatever commitment the community as
a whole makes ... Trinity affirms its determination to discover new means by which
students, faculty, administration and trustees may cooperate responsibly in planning
the future of this particular community."23
The reference by President Lockwood to the College's commitment to public service had been reflected for some time in the concerns of the undergraduates, many of
whom had sought to help address problems in the community or beyond through
increased involvement in volunteer work. The 1960s were a time of extremes in the
country, and energized by intellectual vitality and moral fervor, college students nationwide sought to counter the pervasive forces of gloom and devastation that were present
on the national or international front, and whose manifestations were being reported
daily in the press as well as on radio and television. Trinity students looked beyond the
campus to engage in a host oflocal activities. Among these was tutoring disadvantaged
children from Hartford's North End, particularly tl10se from the black and Puerto
Rican communities, under the auspices of CODE (The Committee Organized to
Defend Equality), and the Hartford Tutorial Project, Inc., whose president was Robert
0. Stuart '64. Serving on the Project's board of directors were Dean of Students 0 . W.
Lacy, professors Philip Kintner (History) and Leon I. Salomon (Government), with
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Vice President Albert E. Holland '34 providing fund-rillsing and financial advice. 24
Students also became involved with the North End Community Action Project
(NECAP), the initiative of Peter B. Morrill '62. With the assistance of Robert H.
Mitchell '64, Morrill guided NECAP in efforts to help clean up the North End, to
improve job opportunities for blacks, particularly in "visible" forms of employment
such as the work of waiters and will tresses, and ultimately to dispel the myth that blacks
were "second-class citizens." During the summer of 1963, NECAP picketed Hartfordarea businesses including restaurants, and in one case, engaged in sit-in tactics, reportedly the first such incident in Hartford, and among the first civil rights actions of its
kind in the Northeast. 25 In addition, students worked on various projects with Edward
T. (Ned) Coli and his Hartford Revitalization Corps, later organizing a chapter of the
Corps on campus. In 1970, continuing interest in Hartford and its neighborhoods
found an outlet in the Trinity Community Action Center (TCAC), an organization in
which Kevin B. Sullivan '71 (later the College's Vice President for Community and
Institutional Affairs) played a leading role. Through tl1e coordinating efforts of the
Center, students volunteered for tutoring and recreation programs, assisted community organizations in working on issues ranging from education to welfare reform, and
arranged for courses and independent study in urban-related topics. 26
Galvanizing student interest early in the decade was the Benjamin Reid case,
which George F. Will '62 (VI-2) brought to the campus's attention in the Tripod. A
black man, Reid had been convicted and sentenced to deatl1 for the fatal bludgeoning
of a Hartford woman in an attempted robbery in 1957. William Styron, the novelist,
had discussed the case in the February 1962 issue of Esquire, and following the
appearance ofWill's article on February 19 in the Tripod, interest in the convict's welfare grew. 27 Mobilized by Will, Trinity students and faculty, among them professors
C. Freeman Sleeper and William A. johnson, both of the Religion Department, rallied
to the cause. Involved also was Vice President Holland, whose contacts, organizational sense, and political acumen were vitally important. Holland was an opponent
of capital punishment, based on his personal experience during World War II as a
prisoner of the japanese in Manila, and his near-execution at their hands.28 lnjune
1962, the efforts of Reid's Trinity supporters led at the last hour to his sentence being
commuted to life in prison. Professor Theodor M. Mauch (Religion) and several
Trinity students later helped Reid learn to read and write, and to complete his high
school diploma requirements. In November 1969, as a result of the Trinity community's continued interest, the State's Pardons Board reduced Reid's life sentence,
making him eligible for parole, which, however, he forfeited when he escaped from
prison the following spring and was apprehended.29t
Other volunteer opportunities for students included involvement with various
aspects of the civil rights struggle, working with patients in mental institutions, and
following graduation, service in the Peace Corps or VISTA (Volunteers in Service to
America). Perhaps the most dramatic and selfless instances of undergraduate partici-
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pation in off-campus activities were the front-line efforts during 1962-1963 of Ralph
W. Allen '64 (VI-3) and John H. Uack) Chatfield '64 (VI-4), who took part in the voter
registration movement in the Deep South spearheaded by the Student Nonviolent
Coordinating Committee (SNCC). Both Allen and Chatfield worked in southwest
Georgia, and their lives were constantly in danger during the months they spent in
such rural communities as Sasser and Dawson. Allen became associated with SNCC
in June 1962, following the conclusion of his sophomore year. He had driven to
Atlanta with a large quantity of books for transshipment to an Alabama college, and
had offered his services in connection with an integrated voter registration drive then
underway in the Albany, Georgia area. Allen eventually took a leave of absence from
Trinity, and spent more than a year with SNCC as a field secretary. In the spring of
1963, he was the victim of a beating, but remained undeterred:30 That summer, while
participating in a march, Allen and two fellow workers were arrested in Americus,
Georgia, on various charges, among them attempting to incite insurrection, a capital
offense under Georgia law. Held without bond for several months, they were convicted and imprisoned, but the conviction was later overturned by the Georgia Court of
Appeals. 31 The Trinity community rallied on Allen's behalf while he was awaiting
trial, contacted congressmen, held protest gatherings, and sought the intervention of
Connecticut Governor John M. Dempsey, before justice prevailed.
As Jack Chatfield once put it, "I was brought to Georgia by my college days ." 32
Inspired by, among others, George F. Will '62, who levelled "withering blasts against
a host of heavily entrenched foes," including at that time, "a student body immunized
against political understanding and commitments," 33 and astonished at the news that
his close friend, Ralph Allen, had been arrested, Chatfield resolved in the late summer
of 1962 to journey south. Taking a leave of absence from the College, he lent his
efforts, as had Allen, to the voter registration movement, becoming a field secretary for
SNCC. Chatfield later characterized the work in which he participated as "the beginnings of a political movement without precedent in the history of modern
America."34 t He, too, became the target of violence, suffering gunshot wounds in
September when night riders fired on the home where SNCC staff were staying in
Dawson, Georgia. 35 Chatfield eventually joined Trinity's faculty as a member of the
History Department. His experiences in tl1e early 1960s led him to organize a conference at the College in April 1988, on the history and activities of SNCC. Called
'"We Shall Not Be Moved': The Life and Times of the S.N.C.C., 1960-1966," the
tl1ree-day gathering reunited more than 120 SNCC workers and leaders. 36 t
As the decade of the 1960s progressed, the pervasive effect of the war in
Indochina on American political and social life was increasingly felt. On campuses,
students protested vigorously, engaged in teach-ins, and participated in local, regional, and national anti-war rallies. Intense feelings of distrust toward the nation's political leaders found their focus in the occupant of the White House, and influenced
President Lyndon B. johnson's decision not to run for reelection. Pent-up frustration
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with the political system led to the militant demonstrations that disrupted the
Democratic National Convention held in Chicago in the summer of 1968. Draft counseling and protests against the presence of military recruiters became widespread on
college campuses, including Trinity, discussions of national policy issues assumed a
more radical character, and elements of the "New Left," including the SDS, spoke out
more vehemently on a range of concerns.
Student activist movements of various kinds had existed on college and university campuses periodically since the beginning of the 20th century. Allegiance to political philosophies varied across a wide spectrum. One of the earliest organizations, the
Intercollegiate Socialist Society (ISS), was founded in 1905, and flourished in the
pre-World War I era. Not a mass student movement in its early years, the ISS served
to affiliate many local clubs that had socialist and liberal agendas. In 1921, it became
the League for Industrial Democracy (LID). Another early group with a particularly
radical orientation was the Young Intellectuals. In the 1920s and 1930s, other organizations came into existence, such as the Intercollegiate Liberal League, the National
Student Forum, the National Student Federation of America, and the American
Student Union. Concerns focused on issues ranging from compulsory service in the
U.S. Army's Reserve Officers' Training Corps (ROTC) and infringement of civil liberties, to aspects of American foreign policy, including nonmembership in the League
of Nations and the furthering of world peace. In the post-World War II period, there
appeared such organizations as the Young Progressives of America, the Labor Youth
League, the Progressive Youth Organizing Committee, the Young Socialist League,
the National Student Association, and the Student League for Industrial Democracy
(SLID), an offshoot of the League for Industrial Democracy. By then the country's
oldest continuously active political organization for students, SLID could trace its lineage back to the turn-of-the-century Intercollegiate Socialist Society.-37t These and
other groups focused primarily on issues related to civil liberties, civil rights, and
global peace. Undergoing a transformation toward the end of the 1950s, SLID
became Students for a Democratic Society (SDS), one of the most vocal student organizations of the 1960s.38
The SDS had a strong campus orientation, and viewed students as agents for
social change in the United States. Growing in influence at a period when American
involvement in the war in Indochina was intensifying, undergraduate anti-war protest
was mounting, and Black Power was supplanting nonviolent tactics as the driving
force in the civil rights movement, tl1e SDS held special appeal because it had a multiissue focus. In the late 1960s, the SDS came to foster open revolution while falling
victim to internal dissension over the means to tl1e end. 39 At its 1969 convention in
Chicago, the organization split into two factions: the Weathermen, who went underground as the result of the acts of extreme violence in which they engaged; and the
Worker-Student Alliance, which emphasized organizing the working class. Neither
group experienced success on campuses, and by 1970, each had failed in its aims. 40
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Founded in early February 1966, the Trinity chapter ofSDS, according to its first
president, james L. Kaplan '68, espoused "the establishment of social democracy in
the United States, and a humanist view of the rest of the world." It sought to promote
both of these aims by means of a "dual approach of broad-scale political and social
education and of political action." 41 Although autonomous, the chapter agreed with
the "values and purposes" of the national organization that were expressed in The
Port Huron Statement, and which focused on the establishment of "a true representative social democracy," "effective equality of opportunity," "a reevaluation of United
States foreign policy," "a commitment to non-violent means rather than violent means
in the process of social change," and " the use of a popular movement and mass education" to accomplish these goals. 42 The chapter's program for Trinity called for
abolishing the mathematics requirement, establishing a sociology department,
increasing the student voice in institutional decision making, undertaking community action projects in the North End, sponsoring lectures on campus, and speaking out
on Vietnam. 43
The SDS chapter began to fulfill one of its program goals immediately when it
sponsored a speech in February by Carl Oglesby, the president of the national SDS,
who assailed American policy in Vietnam. 44 The following spring, the chapter held a
panel discussion on civil rights,4 5 and in May 1967, Nick Egleson, the new national
SDS president, discussed the organization's program and goals in a panel presentation, asserting that people should be more engaged in questioning "the system."
Declaring that a Trinity education was "insipid," another panelist,James L. Kaplan
'68, past president of the Trinity chapter, demanded that the College " teach people
how to function in a democracy by encouraging them to challenge and question
authority." 46 The following January, the chapter sponsored a symposium on
Vietnam, 47 and in October 1968, introduced a new initiative, the Radical Education
Program (REP), which consisted of three parts: holding campus seminars on racism,
national foreign policy, and the educational process; sponsoring SDS lectures at area
high schools and preparatory schools; and arranging for SDS speakers to visit
churches in the Hartford area in cooperation with the Hartford Seminary Foundation.
Steven H . Keeney '7 1, SDS chapter president, and Robert B. Pippin '70, vice president, conducted the seminars, Keeney addressing various issues associated with cultural revolution, and Pippin dealing with theoretical aspects of radicalism. 48t By the
end of the decade, SDS had run its course on campus. In 1969, the split of the national SDS into two factions shifted the focus of interest away from issues of immediate
concern on college campuses, and the organization's appeal soon waned. By 1970,
the Trinity chapter had ceased to exist.
In an address that he delivered at the 16th annual Business, Industry, and
Government Dinner, which Trinity hosted on March 17, 1969, President Lockwood
shared his reflections on student unrest. Employing a meteorological metaphor, he
noted that on college campuses "we ... live in the eye of the hurricane. Swirling
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around us are all the vigorous movements within society [as well as] within the world
.... Because we are at the eye of the hurricane, and not at the fringe, we cannot lift any
barricades against intrusion and we have no shutters to close out uneasiness."49
Colleges were not immune from society's problems, he contended, and cited an
observation made by Dr. Harold C. Martin Hon. L.H.D. ' 70, Union College's president, that "The college is much more a mirror of society than the old will admit or the
young concede." 50t Describing students as "restless, inquisitive, critical, articulate,
and bright," Lockwood claimed that they were more " politically alert than any previous generation with the possible exception of the 1930s."51
In President Lockwood's view there were several causes of student restlessness,
including a growing uneasiness with conformity and the impersonal, concern about
the issues of war and the draft system as well as the nuclear standoff of the super powers, the imbalance between rich and poor countries, and of America's inability to
address a host of social problems. He argued that an orderly process of change was
crucial in dealing with these issues, and that in higher education, "we cannot allow
confrontation to become the major, permanent extracurricular activity on campus."52
Furthermore, campus unrest was directly related to what was happening on campuses, Trinity included. " Political in bearing, worried about personal relationships, questioning the wisdom of elders, today's students carry these concerns to the walks
'neath the elms." All students, notjust those of radical inclination, "note what is happening to faculty and administration as well as fellow students .. .. They see a faculty divided between professional absorption and devotion to a particular academic
community. They see universities devoting major efforts to research rather than teaching. They see administrators consulting abroad or consumed with bureaucratic tasks
of which they sense little relevance. They hear a series of private languages instead of
one language for the community." In addition, the actions of students "often appear as
a rejection of the belief in rational discourse." 53
To address student unrest, President Lockwood argued for the reestablishment of
a community of interest on college campuses, and this called for a redefinition of the
goals of undergraduate institutions. Teaching remained the chief con cern of colleges.
Students were seeking values by which to live, and trying to relate their education to
what was going on in society. " Freeze-dried knowledge delivered in carefully packaged courses uninspiringly taught" was of no help. Colleges had to transmit knowledge effectively, and design new learning opportunities that would help students
understand themselves as individuals accountable for the decisions they made. In this
process it was necessary to move openly and seek student input, remaining sensitive
to legitimate grievances while rejecting unreasonable approaches. The response
should be intellectual rather than authoritarian, seeking to establish a community of
constructive reflection. 54
President Lockwood concluded by stating that, in his judgment, the independent
liberal arts colleges had the best chance to offer the programs and atmosphere essen-
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tial for enabling students to contribute toward bettering society. Citing the remark
made by Sol Linowitz, Chairman of the Executive Committee of the Xerox
Corporation, that "a society which can send a man to the moon can also bring dignity into the life of every one of its citizens," Lockwood asserted that black power,
reflecting the country's racial dilemma, demanded "an unequivocal answer from our
colleges and universities if we are truly persuaded that discrimination and deprivation
should not persist." By recapturing "that generosity of spirit which permits reason
and compassion to prevail," colleges and universities could contribute to addressing
the nation's social problems. 55 Such thoughts on the role of liberal arts colleges, and
the challenges they faced in dealing with the complex issues regarding undergraduates would find expression in the course of Lockwood's ensuing presidency.56t
The civil rights movement in the early 1960s heightened undergraduate awareness of race relations and the status of blacks in America, and prompted many Trinity
students to ask why more blacks were not being admitted to the College. In a spring
1964 interview which appeared in the Tripod, F. Gardiner F. Bridge, Director of
Admissions, stated that his office was always searching for "the best qualified candidates we can get, no matter who they are." Trinity was "vitally interested" in encouraging blacks and other disadvantaged students to applyY Prior to 1970, the College
maintained no records on the racial background of its undergraduate or graduate students, and except for one instance in the 19th century, it is unknown precisely how
many black undergraduates attended Trinity from the time of the College's founding
until World War II. The first black person known to have received a degree from the
College was the Rev. Edward jones. A graduate of Amherst, in 1830 he was awarded
a Master of Arts degree in course preparing him for a career as a missionary and educator. Jones became Principal of the Fourah Bay Christian Institution in Freetown,
Sierra Leone, a school that later became Fourah Bay College of the University of
Sierra Leone. 58t The name of the black undergraduate who attended Trinity in the
early 1830s is unknown, and the only reference to him occurs in the published recollections of Robert Tomes, Class of 1835. The student reportedly was from Africa, and
according to Tomes, received his degree and was ordained an Episcopal priest. S9t
By contrast, during the period from the end of the 19th century to 1920, anumber of Asian students, especially from China, attended the College, and their enrollment was due largely to the influence of missionaries. From the end of the Civil War
to the close of the 19th century, a considerable number of Trinity alumni became clergymen, especially priests of the Episcopal Church, and many of them served as missionaries, particularly among the American Indians and in China.60t Chinese students may also have been attracted to the College because of the cordial reception
Hartford had accorded an earlier generation of their countrymen who attended
schools in the city and surrounding communities from 1872 to 1881, under the auspices of the Chinese Educational Mission to the United States. Established in
Hartford by Yung Wing, the first Chinese graduate of Yale, the Chinese Educational
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Mission coordinated the education of the students, prepared them for careers of service in their native country, and provided instruction in the Chinese Classics. 61 t
In the postwar period, the number of black students and students from abroad
who attended Trinity slowly began to grow. The Rev. Kenneth D . Higginbotham '50
was the first black to receive a degree after the war. From the late 1940s through the
mid-1960s, a few black students from Hartford, other Connecticut communities,
and from out of state enrolled at Trinity. Among those from Hartford was Ralph F.
Davis '53, a graduate of Hartford Public High School, who was a member of the
freshman swimming team and became the first black athlete at Trinity to letter in a
sport (track).62t In addition, there were several students from Africa. 63t The low
numbers of black students enrolling at Trinity was a situation reflected at other private colleges and universities in the Northeast, many of which had relatively high
tuition rates in comparison with public institutions. Enhancing the opportunity to
pursue a college education was an important way of helping blacks improve their
socioeconomic status, and institutions of higher education began to seek new ways
of increasing the number of black applicants. In 1964, a $150,000 grant from the
Rockefeller Foundation enabled Dartmouth College to undertake a three-year experimental program known as "ABC" (A Better Chance), to help socially and educationally disadvantaged secondary school students improve their preparation for college. A collaborative effort between Dartmouth and the independent secondary
schools that participated in the National Scholarship Service and the Independent
Schools Program of the Fund for Negro Students, the initiative brought 35 black students and 15 other students from low-income families to Dartmouth each of three
summers for an intensive eight-week period of study. Depending on their progress,
the students then entered an independent secondary school, having already been
granted admission and scholarship assistance on a contingent basis, and completed
their preparation for college. 64
Commenting on the ABC program, Dartmouth's president, Dr. John S. Dickey,
noted that blacks and other disadvantaged groups faced "a deepening and dangerous
frustration of their aroused desires for equal opportunity unless more individuals
from these groups can be qualified to lead in our society." "The main barrier to this
development in most northern colleges," he contended, " is the lack of qualified applicants for admission and financial aid. Progress on the problem requires action at all
levels and in various ways, but any swift, substantial improvement will depend upon
qualifying more candidates for college from boys and girls now in the early stages of
their secondary schooling."65
Similar programs, on either an individual or group basis, were getting underway at
the same time at other colleges and universities. In referring to Princeton's program,
which had also received Rockefeller Foundation support, the University's president, Dr.
Robert H. Goheen, stated that the hope was to prepare the students selected "to qualifY for admission to any first-rate institution," and to make real the possibility that they
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could exerc1se choice in selecting a college. 66 Dr. John A. Kershaw, president of
Williams, noted that his institution's program was a cooperative venture with several
other colleges, "one doing the actual training, two or three others, the recruiting, and all
providing faculty members and undergraduate tutors."67 Upon successful completion
of the summer program, the students could choose one of the participating colleges.
Kershaw hoped that one of the program's benefits would be an eventual increase in the
number of well-educated black teachers. 68 In another joint effort, eight Ivy League
schools and the Seven College Conference for Women received funding from the
Carnegie Foundation to support the Cooperative Program for Educational
Opportunity, whose objective was to encourage "promising high school students from
all socio-economic backgrounds to prepare for the opportunities open to them." A
major goal was to acquaint the students with the scholarship resources available to them
through the cooperating institutions. 69
Smaller institutions such as Bowdoin and Swarthmore encouraged undergraduates to become admissions representatives, and to visit high schools, meet with guidance counselors and students, and encourage black students especially to apply for
admission. Noting the " dearth" of black students at Trinity, a Tripod editorial in the
spring of 1964 called on the student body to adopt a similar strategy Visits to high
schools, the editors hoped, might encourage disadvantaged students to consider
applying to the College. 70 During that same year, as one way of intensifYing its efforts
to attract black appli cants, the College cooperated with other institutions and organizations in developing a program directed at disadvantaged students from New York
City. The Association of College Admissions Counselors (ACAC), in conjunction
with the Higher Horizons initiative of New York City's Board of Education, had
established a program to identify in its school system disadvantaged New York public school students with the potential for a college education. 71 Trinity was a member
of the College Admissions Center, a division of ACAC, and on the recommendation
of Higher Horizons, the Center would forward to its members the credentials of likely applicants for admission. Each participating college would be obligated to accept at
least one disadvantaged student. 72
In addition to such factors as academic record, class standing in secondary school,
and College Board scores, flexibility and a certain degree of risk-taking in regard to
nontraditional candidates were also important in arriving at a final decision on admitting an applicant. In mid-Aprill968, W. Howie Muir '51, who had become Director
of Admissions four years earlier, observed in a Tripod "Inside Feature" on admissions
at Trinity, that the College had become more open-minded in admitting candidates.
Recruiting qualified young men into the applicant pool and getting them to come to
Trinity were major concerns. Muir was not optimistic about recruiting by alumni, who,
from his perspective, were for the most part "out of touch with the drastic changes taking place in the College, and tend to want to interview established candidates, rather
than really recruit new ones." 73 In the months prior to the publication of the Tripod
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feature, members of the admissions staff visited an estimated 400 secondary schools in
California, Texas, Illinois, Michigan, Florida, Virginia, Washington, D.C., New York
State, Pennsylvania, and New England, including inner-city schools in metropolitan
areas, and were just beginning to increase the pace of visits to public schools in New
York City. Recruiting by students was experiencing some success under a recently
instituted program in which undergraduates were matched with applicants in their
home areas, contacts being made during spring vacation.74 More effective, however,
was the Freshman-Sophomore Honors Scholar Program, which the College introduced in 1967. The program helped a small number of incoming freshmen, many of
whom were from disadvantaged backgrounds, adjust to Trinity's academic pace by
permitting flexibility in the course load. 75t Based on the pursuit of such initiatives as
these, the persistent and determined effort of the Trinity admissions staff began to yield
results. The number of black students in incoming classes rose slowly from four in the
fall of 1966, and eight the following year, to 10 in the fall of 1968, and 20 in the fall of
1969, plus four transfer students. 76 The following year, 1970, the total number of black
undergraduates stood at 87, 6.8 percent of a student body of 1,493. 77t
In Muir's view, one of the major difficulties the College faced in attracting the
broad spectrum of black applicants was that many of the black students then at Trinity
were activists. Muir maintained that in 1967 the College had lost several black applicants " because ... they were scared off. These kids don' t want to be crusaders, they
wanted to go to college, and they went someplace else."78 In April1967, the black students at Trinity formed the Trinity Association of Negroes (TAN), in part to make
incoming black freshmen feel more at home on the campus. TAN's central goal was
" the achievement and extension of awareness ... of our heritage, awareness of our
responsibility, awareness of our capabilities as black students."79 Membership was
open to all black students at Trinity, then 13 in number, and the organization was
"rooted in the spirit of mutual cooperation and shared commitment," but was not
intended "to dissociate or isolate ourselves from the remainder of the campus community."80 TAN's organizers believed that the College needed to be more cognizant
of the presence ofblack students on campus, and that there was a " definite need for a
DISCLOSURE and ACKNOWLEDGEMENT of the fact of the black student at
Trinity."81 With a view to "self education and education of the campus at large,"
TAN's program called for: meeting with the leaders of the local black community;
sponsoring readings and exhibitions of the works of black writers and artists; recruiting black students, and welcoming incoming freshmen; establishing a library of material about blacks; and increasing participation in civil rights activities. 82 The following fall , Alan S. Winter '68, writing in the Tripod, noted that TAN could work toward
eliminating communications barriers between white and black students on campus,
as well as help black students accommodate themselves to Trinity and be accepted as
part of the community. In Winter's view, "although the environment is not hostile to
his presence," the black student generally felt out of place at the College.83 t
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Among the factors colleges and universities had to consider in the admissions
process was how much financial assistance could be provided in cases of need. In
keeping with many small colleges, Trinity had limited resources that it could commit
to financial aid , particularly scholarships. During 1963-1964, for example, the
College provided $230,055 in scholarship assistance to just over 25 percent of the
student body, and the average amount awarded was $892, considerably less than the
full tuition cost of $1 ,400 a year. While a number of students received full-tuition
scholarships, many were granted only partial tuition support. 84 t One of the central
goals of the fund-raising campaign launched in the fall of 1964 was to increase
endowed support of scholarships. Although a long-standing need, it was clear that
more scholarship aid would be required as the College implemented the Trustees'
January 1964 decision to expand the student body from 1,000 to 1,250 during the
period from 1965 to 1970. In addition, the cost of providing a Trinity education was
rising, and tuition charges were increasing accordingly. During 1963-1964, tuition
costs stood at $1,400 per year, and were $1,650 the following year. 85 By 1966-1967,
tuition had jumped to $1,850 per year, and by 1968-1969, it stood at $2,100. 86 In
1967-1968, the College was able to provide a total of$208,400 in aid to the freshman
class alone, a marked contrast to the situation in 1963-1964. Of this amount,
$139,900 was in the form of scholarships, the remainder consisting of college loans,
National Defense loans, bursary employment, and $15,300 in Federal Educational
Opportunity Grants. The average financial assistance package was $1,985, and 31.8
percent of the freshman class received aid.8 7 If further increases were to occur in the
number of disadvantaged students enrolling at Trinity, the amount of funds the
College designated for financial aid, especially scholarships, would have to be augmented on a continuing basis.
The assassination of the Rev. Dr. Martin Luther King,Jr. on April4, 1968 stunned
the campus community as it did the entire nation. The sense of shock, outrage, and
revulsion found several outlets. In a three-day "witness" that began on the Quad the
morning after King's death, Professor James W. Gardner, Jr. (English), conducted a
solitary "public fast in shame and astonishment for my own violence and for the violence of my white brothers." 88 Implying institutional complicity in the country's race
relations situation, Gardner stated that "Until Trinity College- its trustees, its administration, its faculty, and its students- shows more organized and effective concern for
the violence our white structures nourish, I will not willingly leave this witness."89
Among other responses on the part of the College community, students participated
in memorial services for Dr. King at the Church of the Good Shepherd in Hartford as
well as at the Chapel, where over 800 gathered, and speakers from the College and the
local community engaged in a teach-in. At an all-College meeting on April 8, the student body resoundingly supported a resolution drawn up the previous evening by the
Student Senate's Committee on Race and Poverty, and passed by the Senate in a
unanimous roll call vote. The April 7 resolution called on the Trustees to use Senate
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funds, an apportionment from each undergraduate's general fee, and matching funds
from the College to establish scholarships for blacks and other disadvantaged students from the Hartford and New Haven areas. 90t The Senate also proposed increasing ties with St. Paul's College in Lawrenceville, Virginia, a predominantly black institution that Trinity was preparing to assist in connection with curricular matters under
a federal grant, and the development of credit-bearing courses in black history and
urban problems. 91
In reaction to Dr. King's death, President Jacobs, who was just completing recuperation from major surgery, declared at the all-College meeting on April 8 that
Trinity would "gladly cooperate with our students, our faculty, our administrators,
our friends in doing all in the College's power effectively to resolve the racial issue in
our community and in our country." Noting that progress would be achieved only
gradually, he went on to urge the student body to follow " recognized procedures"
when undertaking initiatives in furtherance of their concerns. 92t Jacobs also invited a
number of students and faculty to his home to explore ways in which the College
could utilize its resources to ease racial tensions in Hartford. 93
Several days prior to preparing its resolution on scholarships for black students,
the Student Senate expressed frustration that prompt action had not been forthcoming on another resolution it had forwarded to the Trustees on March 30. Reiterating
a proposal originally made early in the preceding month, the March 30 resolution
demanded that the College establish a "4-4-4" (student-faculty-trustee) Joint
Committee on Priorities. The Committee would "insure for tl1e faculty and the
undergraduate community the right of democratic participation in the areas of college
decision-making that affect our lives," including "the size and composition" of the student body, the extent and variety of social facilities, new buildings, and a number of
improvements in the academic program and in academic affairs in general. 94 The idea
of the Committee grew out of disagreements with the administration during the
course of tl1e academic year in regard to the provision of additional social facilities,
including a center for the senior class, changes in the parietal regulations in the dormitories, and the surprise announcement of a $250 tuition increase. 95 t
The parietal regulations controversy heightened student sensitivity to the disciplinary functions of Medusa, the self-perpetuating organization discussed in the previous chapter, which consisted of seven members of the senior class who " tapped"
their successors in the junior class each spring. Undergraduate questioning of
Medusa's authority, which derived from the Senate, had been increasing as the decade
of the 1960s progressed. In the spring of 1967, at the suggestion of Dr. Roy Heath,
Dean of Students (VI-5) , a "3-3" Committee was formed , through the cooperation of
Medusa and the Faculty Committee on Academic Standing and Discipline. The new
committee's function was to handle severe infractions of the regulations governing
undergraduate social conduct, an area of concern with which the faculty was not then
involved. The "3-3" Committee, known technically as the Student-Faculty
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Disciplinary Committee, consisted of three Medusa members and three faculty members, the latter drawn from a panel of six elected by the faculty for a three-year term.
The Dean of Students called the Committee together when the need arose to deal
with a particularly severe case of student misconduct. 96
Although not directly leading to the formation of a specific committee to address
the issue, the dispute over social facilities did result in a peaceful demonstration by a
large number of students. At an October 1967 forum, which Dean Heath sponsored,
representatives from the administration and faculty, as well as Dr. Charles E. Jacobson
'31 of the Board of Fellows, heard many students complain vociferously about the
administration, which they described as "authoritarian and paternalistic." An article
in the Tripod, discussing the forum, cited the administration for failing to maintain
effective communications with the student body, a problem that had the effect of fostering an increasingly "skeptical and hostile" attitude among undergraduates.9 7
The Senate's March 30 "4-4-4" resolution regarding a Joint Committee on
Priorities received consideration by the Joint Committee on Educational Policy, whose
trustee and faculty members expressed interest, but raised questions about the lack of
trustee veto power except in matters concerning legality, and about student involvement
in issues of faculty hiring and promotion. 98 Apart from such concerns, the issue of
undergraduate participation in policy-level decision-making served to slow the pace of
deliberation, although, a year earlier, at their April15, 1967 meeting, the Trustees had
approved undergraduate service on the special committee of tl1e faculty concerned witl1
revising the curriculum, leaving tl1e "mechanics of meaningful student participation" to
the faculty. 99 Another factor working to delay a full response to the Senate resolution on
the "4-4-4" Committee was President Jacobs's planned retirement at the end of the
1967-1968 academic year and the resulting transition in leadership of tl1e College.
On April 8, President Jacobs wrote to Leonard P. Mozzi '69, the Senate's president, thanking him for forwarding the " 4-4-4" resolution, indicating that the matter
had been referred for further study to the Joint Committee on Educational Policy, and
its subcommittee, known as the Dialogue Committee, and that the full Board would
consider the recommendations of the two committees at its June 1 meeting. 100t
Because the Senate experienced a delay in having the April 7 scholarship resolution
properly typed, the administration did not receive a copy unofficially until April 17.
Two days later, Senate President Mozzi and Vice President Peter H. Ehrenberg '69
called on President Jacobs to ask about the scholarship proposal, and he informed
them that he had developed his own proposal but could not disclose it prematurely.
On April 21, the Senate once again sent a resolution to the Trustees concerning the
scholarship proposal, requesting the Executive Committee of the Board to "act with
all deliberate speed" in implementing it. President Jacobs did not officially receive the
original April 7 resolution until the morning of April 22, when Senate President
Mozzi delivered it to him in person. At that point it became clear that the Senate
expected the Executive Committee to consider the precise terms of the resolution at
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its meeting that day. Jacobs assured Mozzi that the proposal would be on the meeting's agenda. Members of the administration then proceeded to draft a response to the
proposal for trustee consideration. IOI
Based on the April 7 scholarship resolution, the initial response of the administration was cautious, pending careful study. J. Kenneth Robertson (V/-6), Treasurer of
the College, had noted on April 17 that the general fee was considered part of tuition
from the point of view of the bookkeeping and accounting practices then in effect, and
that it was impossible to determine how much of the funds for student activities came
from the general fee, the latter covering the activities budget, student insurance, and
the support of the Mather Student Center, as well as laboratory fees, vocational tests,
and admission to athletic events. As a consequence, the Tripod noted that senators
anticipated difficulty in having students determine which activities they would be
willing to forego in favor of the scholarship fund. Robertson suggested that the solution might be to increase the general fee by $50, but this would require approval by
the student body before it could be considered by the administration. I02

The Sit-In and Its Aftermath
Undergraduate frustration at what was perceived as the College's deliberately slow
pace of response to the Senate's resolutions, widespread distrust of the administration
by the student body, mounting dissatisfaction with ineffective communication on a
wide range of decisions affecting students, and a heightened sense of dismay at the
state of racial relations in the country brought on by the assassination of the Rev. Dr.
King, combined to create a highly volatile situation on the Trinity campus. On April
22, the Trustees' Executive Committee gathered at 4:30p.m. for its scheduled meeting in the boardroom over the archway of the Downes Memorial Clock Tower.
Present were: Dr. Jacobs; President-elect Theodore D. Lockwood '48; Lyman B.
Brainerd '30, the Board's Vice Chairman; A. Henry Moses,Jr. '28 (VI-7); HenryS.
Beers '18; Seymour E. Smith '34 (Vl-8); William P. Gwinn, Hon. '61 (VI-9); Glover
Johnson '22, Hon. '60 (VI-IO);J. Kenneth Robertson, Treasurer of the College; Dr.
Harold L. Dorwart, Dean of the College (VI-11}; and Ms. Elisabeth (Betty) Belden,
Executive Secretary in the President's Office. I03 The major item on the agenda was
consideration of the Senate's resolution on the scholarship fund for black students.
The terms of the proposal called for establishing $150,000 in scholarship assistance.
The Senate would coordinate the efforts of the student body in raising $15,000
"through a Work Day or other similar means," and would pledge from its activities
budget the difference between what the students raised and the amount specified.
The College was asked to allocate $60,000 toward the scholarship fund, based on an
apportionment of $50 from each student's general fee, and the Development Office
was expected to procure $75,000 in matching funds. 10 4 In addition, the Senate had
requested Trustee support for faculty initiatives to develop courses in urban affairs,
black history, poverty, and psychology of the ghetto, for expansion of the Education
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Figure VI-I
The inauguration ofDr. Theodore D. Lockwood, Class of1948, Hon. Lilt. D., 1981, as the 15th
pr·esident of the College, October 12, 1968. Lyman B. Brainerd, Class of 1930, Vice Chairman of
the Board of Trustees, is shown presenting the College Mace to President Lockwood.

Figure Vl-2
George F Will, Class of 1962, Hon. L.H.D., 1979 (left), in the editorial offices of the Tripod,
with Keith S. Watson, Class of 1964 (center), and William F Niles, Class of 1963 (right)
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Figure VI-3
Ralph W. Allen, Class of 1964

Figure VI-5
Dean of Students Roy Heath

Fig;wre VI-4
Associate Professor· of History
John H. (Jack) Chatfield, Class of 1964

Figztre VI-6
Treasurer of the College
J Kenneth Robertson
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Fig;ure Vl-8
Seymour- E. Smith, Class of 1934

Fig;nre Vl -7
A. Henry Moses, Jr., Class of 1928
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Figzt1·e Vl-9
William P. Gwinn, Hon. Sc.D., 1961

Figure VI-1 0
Glover Johnson, Class of 1922,
Hon. LL.D., 1960
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Fig;ure VI-11
Seabury P1·ofessor ofMathematics and
Natural Philosophy and Dean of the
College Harold L. Dorwart

Fig;ure VI-12
Sign posted on the doors to Williams
Memorial by the sit-in demonstrators
(from the 1968 Ivy)

Fig;ure VI-14
Professor ofPhilosophy Richard T. Lee
Fig;ure VI-13
Director of Campus Security
Alfred A. Ga·rofolo
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Figure VI-15
Professor ofHistory and International Studies
H. McKim Steelr, ]1·.

Figure VI-17
Charles H. Northam Professor of
History Edward W. Sloa'/1 Ill
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Figure VI-16
James ]. Goodwin Professor of
English Paul Smith

Figure V1-18
Professor ofBiology Frank M. Child III
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Fignre VI-19
Associate Professor ofEnglish
Robert D. Foulke

Fig;ure VI-20
Professor of Government
Murray' S. Stedman, Jr.

Fig;ure VI-21
Dean of the Faculty Robert W Fuller

Figure VI-22
Associate Administrative Dean
John S. Waggett, Class of 1963
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Department, and for community development efforts. 105 The Executive Committee
commenced its discussion, and the minutes state tersely what then occurred:
"Consideration of the above proposals was brought to an abrupt halt when it was discovered that about 160 students had taken possession of the building and intended to
prevent the trustees from leaving until they had agreed to their proposals. No decision
could possibly be reached under these conditions and the trustees were finally
allowed to leave the building at 8:30 p .m." 106
In an action unprecedented in the College's history, 168 students occupied the
Downes and Williams administration buildings in an effort to force the trustees to consider the Senate's proposal concerning scholarships for black students. In an April 30
memorandum addressed to the Trinity community, including the alumni, President
Jacobs reported the details of the "sit-in," and recapitulated the events, as then known,
which led up to it. Prior to the Executive Committee's meeting, the administration had
been aware that members ofTAN, with the assistance ofSDS, were planning a demonstration to urge implementation of the scholarship proposals. "We expected the
demonstration to be non-disruptive- as have been most campus demonstrations in
past years-," Jacobs noted, " though there were rumors of a possible sit-in in the
Downes and Williams administration buildings .... At about 4:45p.m. some one hundred and fifty students quietly entered the hallways of the two buildings. There was no
disruption of the meeting nor of the College offices. At 5:15 p.m. one of the Trustees
on the Executive Committee [William P. Gwinn] was excused from the meeting so that
he could meet a prior engagement. Students standing by the doors of the Trustees'
room blocked his path ... he was not permitted to leave the room. Then my request
that the trustee be permitted to leave was firmly denied by the students." 107t
According to the Tripod, President Jacobs "came out of the room and told the students that the Trustees had been giving 'very favorable consideration' to the proposal
but that now they refused to consider it further. Jacobs asserted that the group would
not work on the proposal under pressure." 108 As the Student-Faculty Disciplinary
Committee Report later stated, the situation resulted in a deadlock: "the Trustees
refused to consider the student proposal while the 'hold-in' continued, and the students refused to give up the ' hold-in' until the Trustees enacted the student proposal
or its equivalent." 109 At 5:55p.m., President Jacobs requested that Betty Belden be
allowed to leave the building. The students complied and explained that they were
not threatening the trustees. A. Henry Moses,Jr. '28 replied that he felt they were, but
the Executive Committee nonetheless considered the scholarship proposal of great
importance. 11 0 About an hour later, Dean Dorwart asked several of the students to
consider the terms of a scholarship proposal that President Jacobs had formulated,
and to which the Executive Committee had given its informal agreement when deliberations were interrupted. The president's proposal offered $15,000 from the
College's general funds to match the money the Senate was prepared to allocate from
its budget. The students rejected this offer because it fell far short of the $150,000 the
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Senate's proposal had envisioned. An hour later, a number of seniors who had just
attended the Senior Class Banquetjoined the crowd outside Downes and Williams,
and a "counter-demonstration" developed. Shortly thereafter, at 8:30p.m., TAN permitted the trustees and administrators to depart. The demonstrators then began an
occupation of Williams in an effort to deny access to offices until the Senate proposal
was implemented. 1 1 1t
The standoff continued throughout the night and during the ensuing day (VI-12}.
President jacobs was loath to call in the Hartford police, stating in his April30 memorandum to the Trinity community that he was determined to preserve the detachment
of the College community in its free pursuit of inquiry and knowledge, "a privilege
which is eroded each time the academic community is disrupted, however briefly, and
it is a privilege which is eroded each time the academic community surrenders authority, however briefly, to an outside agency." 112 While Director of Campus Security
Alfred A. Garofolo (VI-13) and his staff maintained close watch, the College administration proceeded to achieve resolution of the situation through the efforts of an ad hoc
committee composed of members of the administration and the faculty. Shortly after
midnight on April23, agreement was reached, and at about 1:00 a.m., the demonstrators called off the sit-in, which had lasted for more than 30 hours. I I3 President jacobs
indicated tl1at discipline of the students who participated in the sit-in would be carried
out through the College's normal judicial channels. In the conclusion of his memorandum he stated: " the events of the 22nd and 23rd of April seem to me to constitute a
tragic offense, one that threatened the very integrity of the academic community ....
Violence was avoided. There was no damage. The College retained control of its
affairs. There are no martyrs. While there was a brief disruption of College business,
there was no loss of control over College affairs." 11 4t
Faculty reaction to the sit-in as reported in the Tripod ranged from sympathy and
understanding ("heroic" and 'justifiable") to disapproval and disgust ("arrogant" and
"gangsterism"). I I 5 Professor Stephen Minot (English) viewed tl1e demonstration as an
effort on the part of the students to gain control over their "inlmediate environment,"
and to "shift priorities in the U. S. and in its educational institutions" through
" appeals, demonstrations, or disruptions," forms of action that he considered "constructive instability, a strong insistence for program change." Minot further asserted
that faculty members in general had failed to "provide ways in which students can be
heard." 116 Professor James W. Gardner, Jr. (English) believed that the faculty did not
understand "the demonstrators' message," which, he claimed, was that "nearly a fourth
of our students- and the brightest and most responsible are among them - honestly
felt that the established and 'orderly' procedures for communication had not and were
not working." Gardner went on to observe that "the so-called moderate faculty have
expressed shock that civil disobedience was necessary on this campus. They praise the
leaders of civil disobedience elsewhere, but they will not see that it was as necessary
here as it was in . .. Memphis." "When these tactics are used against the 'politically
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powerful,"' Gardner pointed out, they were usually sanctioned, but when "applied
against the powerfully uncommitted, the moans and groans begin." 117 Professor
Heinrich H . Stabenau (English) held that the sit-in was unnecessary, and noted the
"naive tendency on the part of the students to see everyone in Williams Memorial as
villains." In his view, the demonstration was the result of"misunderstanding, with neither side giving the other a chance." 118 In a panel discussion, "Are Students
Revolting?," the Tripod reported that Professor George B. Cooper (History) "challenged the tactics that were used, stating that the methods destroyed the validity of the
ends. He felt that little imagination was used .. . to create 'a viable means of communication."' In Cooper's view, the sit-in was "a confrontation of power with power, with
none of tl1e processes of scholarship evident. This in a community supposedly made
up of scholars." The demonstrators were "dude ranch moralists" who wanted to
accomplish their ends without tl1e support of a solid intellectual underpinning. 119
The ad hoc negotiating committee, consisting of Dean Dorwart, Chaplain Alan C.
Tull, and professors George C. Higgins, Jr. (Psychology) and Richard T. Lee
(Philosophy) (VI-14}, assured the demonstrators that it was fully empowered to find
a mutually satisfactory end to the disturbance, and disclosed that Trinity was in the
process of appointing a black admissions staff member who would be responsible for
intensifying the recruitment of disadvantaged students. 120t The final agreement
called for the College to provide sufficient financial aid for as many black students "as
are available," not just from the Hartford and New Haven areas, with a minimum guarantee of 15 full scholarships for disadvantaged students, and to match the Senate's
pledge of$15,000 in scholarship funds, "with the intention to go as far beyond that
as the budget of the college will allow." 121 t The student negotiating team submitted
the terms of tl1e agreement to their fellow demonstrators, who voted their approval.
All participants in the demonstration agreed to accept the consequences of their
actions in regard to discipline. 122 In response to the College's agreement to provide
increased scholarship assistance for black students, the Senate later passed a motion
made by Ralph G. White '68, which called for students to contribute directly to the
scholarship fund in an effort to demonstrate personal commitment in improving race
relations, and to lessen reliance on an allocation of funds from the Senate's budget.
The Senate reaffirmed its pledge to make up the difference between what was raised
and the $15,000 total it had promised. 123
The local press reacted to the events of April 22 and 23 with such headlines as:
"Trinity Students' Lock-In Bars President," "Trinity Trustees Outraged, Regret
Students' Action," "Grave Issues Reign On Clear Spring Day," and "Trinity Sit-in
Ends, Funds Promised." 124 The New York Times, under the headline "200 Youths
Tie Up Trinity College," noted that "Trinity College was virtually paralyzed today
[April23] by a civil rights demonstration .... " 125 The Trinity story, however, was
quickly swept off the front pages by the breaking news of the disruption that had
begun at Columbia University, an occurrence that, in contrast to the situation at
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Trinity, involved a much larger number of students, lasted over a week's time, and
resulted in police intervention. Furthermore, Columbia was brought virtually to a
standstill on a false pretext, as Mark Rudd, one of the incident's principal architects,
later revealed. In a speech he gave in the fall of 1968, urging Harvard and other
Boston-area students to carry out demonstrations of their own, Rudd admitted that:
"We manufactured the issues. The Institute for Defense Analysis is nothing at
Columbia. Just three professors. And the gym issue is bull. It doesn't mean anything
to anybody. I had never been to the gym site before the demonstration began. I didn't
even know how to get there." 126 In characterizing the Trinity incident, President
Jacobs asserted in his April30 memorandum that: "The direct outcome of the entire
occurrence was, ironically, consistent with the desires of both the demonstrators and
of the institution-a reassertion of commitment to take action of [sic] the problems of
Race and Poverty 'within the scope of our ability to contribute meaningfully to the
solutions of those complex and urgent needs."' 127 At a special meeting on April 24,
the faculty endorsedJacobs's handling of the situation. 128
President J acobs initially favored taking stern measures against the six students
who had masterminded the sit-in, but soon determined that all of the participants
should be brought before the Student-Faculty Disciplinary Committee (the ".'3-.'3
Committee") to face appropriate action. Of the six leaders, three were seniors, two
were juniors, and one was a freshman. Also, three were white, and three were black. In
regard to their fields of study, three were social science m;:tiors, two were humanities
majors, and one was a science major. Subsequent investigation by the Student-Faculty
Disciplinary Committee revealed that, in general, the 168 participants were "not a
homogeneous gToup," and "represented a wide spectrum of the student body.
Included in the group were many student leaders, varsity athletes, members of various
academic and honorary societies, and others from all segments of the student population. The number of so-called student radicals was relatively small, and there is no way
to distinguish that their involvement was any greater than that of other students." 129t
Trinity undergraduates did not universally support the sit-in, although many sympathized with its goal. In referring to the demonstrators, one freshman stated that "I
think what they're doing is idealistically correct but they got caught up and lost their
perspective." Another student observed, "We're for the program but against the tactic." Yet another noted, "I don't think this is the right way to do it." 130 An editorial in
the Tripod stated: " Crisis did not bring out the best in Trinity gentlemen," and urged
the student body "to give careful thought to their policies, and to discard the use of
'crisis-diplomacy' as a viable political method." 131 While the sit-in was underway, life
seemed to continue more or less undisturbed on the campus, notwithstanding the
serious nature of the situation. Several athletic events were conducted on schedule,
and at one point, reportedly, there was an informal bocci game underway on the
Quad. 132 The Hartford Times noted that "it was a peaceful sit-in .... And it was a
tidy sit-in. Student leaders assigned work crews to keep the administration building
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clean 'so we can give it hack to the administration just like we found it,' according to
one protestor." 133
The trustees present in the Board's meeting room were decidedly upset, and several were outraged. After his release, A. Henry Mose~,Jr. '28, referring to the act of
detention as "outrageous" and "illegal," remarked that "We are not going to act on the
dictates of the students." 134 Henry S. Beers '18 stated that "the general purpose of
what students demanded was excellent. But the action of the group was wrong." He
was impressed that the demonstrators were "so orderly except for one thing: the completely illegal and inexcusable prevention of trustees from leaving the building." 135
The Board's Vice Chairman, Lyman B. Brainerd '30, president of the Hartford Steam
Boiler Inspection and Insurance Company, described the demonstration as a "blockin" rather than a sit-in, and indicated that the Executive Committee might have come
to a decision at its meeting except for the action of the students. "We were prepared
to stay all night," he went on. Adding that, in his view, the demonstration undermined
the students' cause, he concluded: "I think the executive committee members are
broad-gauged enough not to hold the demonstration against them (the students)." 136
Another trustee present, Dr. Theodore D. Lockwood '48, recalled that he had been
invited to attend the meeting in his capacity as president-elect. " I was not prepared for
April 22nd, and can quite understand as one who was after all in full-time education,
why the other trustees and the Executive Committee on that particular afternoon were
so disconcerted and surprised." 137 Lockwood was recovering from a broken leg suffered in a skiing accident, and still wore a cast. He remembered that after William P.
Gwinn had been denied exit from the boardroom, "we reassembled and really didn't
know what was happening .... There was no way either to get out of it [the room]the stairwell was blocked- or to call out of it ...." 138t "AI Jacobs had not been well that
spring," Lockwood continued, "and the situation 'caught him off guard."' Opinions
about what to do ranged across the spectrum, and Henry Beers reportedly stated that
it was necessary to "understand what the issues are and help the president come to
grips with them some way or another, and work our way out of this." 139 In Lockwood's
view, the sit-in "crushed jacobs. He was terribly shaken by it, quite properly regarded
it as an affront to the trustees, for which he bore some responsibility in his view, and I
think it was just he was not having that easy a spring physically .... Here was graduation a little over a month away and all hell is breaking loose." 140t
The demonstrators had signed a petition stating that they were prepared to
"assume a collective responsibility for the action, rather than permit only six men to
bear the punitive burden." 141 On April 25, Dean of Students Roy Heath read the
charges against the demonstrators at an open proceeding, and on April 26, the
Student-Faculty Disciplinary Committee (the "3-3" Committee) began to hold individual hearings for each student "on the charge of responsibility of restricting the
right of access and exit" to the trustees and administrators in Downes. 142 The "3-3"
Committee consisted of professors Theodor M. Mauch (Religion), chairman, Don A.
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Mattson (Mathematics), H. McKim Steele, Jr. (History) (VI-15), and Medusa members Samuel H. Elkin '68, DanielL. Goldberg '68, and a classmate who participated
in the demonstration and therefore disqualified himself from service on the
Committee. 143 On May 17, 1968, the Committee issued its report. That same day,
prior to the report's release, President Jacobs, in his executive capacity and as
Chairman of the Board of Trustees, issued a formal "Statement Concerning The
Disruptions" in which he reiterated the substance of his April30 memorandum and
stated that "the College will not condone any recurrence of the disturbances . ..." He
went on to indicate that his statement was made prior to having knowledge of the
penalties imposed by the Committee, or of the reaction of the faculty, which was
"responsible for the behavior of the student body." 144 The Committee determined
that the charges applied to 168 students whose names were appended to its report,
and not to an additional 37 students originally thought to have been involved. The
report found that: the incident was not inevitable and could have been avoided; the
student proposal was so inflexible that it precluded consideration of other ways of
financing the scholarships, and led to literal interpretation by students; there was an
urgent need for the Trustees to be more open to student concerns and problems, and
the procedures for dealing with student proposals needed to be clarified; and credit
was due both sides in keeping the incident from becoming disorderly. The central
finding was that communications on the part of the administration and the students
were equally faulty, before and during the sit-in. 145
The Committee determined that there was an immediate action the College needed to take: the establishment of a "Trinity Interaction Center" (TIC), which would
facilitate "interaction among individuals and groups toward a viable society and creative community," both at Trinity and in Hartford. Located on campus, the Center
would have a governing board composed of representatives from the campus community and the Hartford community. In regard to disciplining the 168 demonstrators,
the Committee recommended instituting a "pensum," through which students could
demonstrate social concern in a concrete way. In the case of the seniors, the pensum
had to be accomplished before graduation, and for the other students, by June 1,
1969. The pensum for each senior consisted of soliciting contributions from seven
prospective donors toward a goal of $400 that would help establish the Center and
support its activities. A senior could also choose to carry out the pensum designated
for freshmen, sophomores, and juniors, which required engaging in a wide range of
social projects coordinated or approved by the Center. 146 At a special meeting on
May 17, the faculty considered the report, and voted to approve it as well as President
Jacobs's previously issued statement on the disruptions. Also receiving a favorable
vote was a motion that required that the faculty rather than the proposed Center
approve any special project a student might carry out as a pensum. 147t
On May 18, PresidentJacobs convened a special meeting of the Board ofTrustees
to consider the Student-Faculty Disciplinary Committee's report and recommenda-
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tions. After considerable discussion, consensus emerged among the trustees that the
disciplinary procedures in place were inadequate to address the severity of the incident, and that the pensums were insufficient punishment. Calling attention to the
College Charter that stated that the Trustees had ultimate authority in matters of discipline, Glover Johnson '22 moved to expel the 168 students~ and suggested instituting criminal proceedings against them. In his view, the students' actions were criminal, and the students involved should be held responsible. Lyman B. Brainerd '30,
Vice Chairman of the Board, argued that the penalties the Committee's report proposed were too light, particularly in regard to the seniors. Many trustees held the view
that because so much time had passed since the disturbance, it was too late for expulsion. On the other hand, amnesty was out of the question. Dr. Lockwood later recalled
that "the trustees were badly divided because some wanted them [the demonstrators J
expelled, some wanted [them J at least suspended, ... the Board was just all over the
hall, ... [and] felt increasingly discouraged at how you could ... keep the community from falling apart." 148 While maintaining that guerrilla tactics were unacceptable,
Lockwood cautioned his fellow trustees that whatever action was taken should not
result in making martyrs of the demonstrators, and that the disciplinary procedures
then in effect needed review and strengthening. Following Lockwood's suggestion,
which HenryS. Beers '18 and other moderate trustees strongly supported, the Board
voted to enter "disciplinary probation" on the students' permanent record cards. The
Trustees also made it clear that if there were any further infractions of the College's
rules on the part of the freshmen, sophomores, and juniors, immediate expulsion
would occur. The demonstrators could, however, petition the Trustees, no earlier
than the beginning of the spring semester of the following academic year, and have the
notation of the punishment removed from their records. The Trustees' action did not
preclude a student from graduating upon successful completion of academic requirements. The Board also voted to receive the Student-Faculty Committee's report, but
to withhold adoption of its recommendations. 149
The Trustees issued a public statement on their decision shortly after the conclusion of their meeting. After reviewing the statement, which, for some unknown reason, included no mention of the possibility of petitioning for removal of the punishment notation, Medusa immediately demanded that President Jacobs appear before
them to discuss the situation. Explaining that her husband was exhausted from the
day's deliberations, Mrs. Jacobs offered to speak with Medusa members, and went to
meet them at Mather Hall in company with Dr. and Mrs. Dorwart. She pleaded with
Medusa for understanding of Dr. Jacobs's condition, and suggested that they meet
him the following Monday, two days hence. Displeased, Medusa called in Dean
Dorwart, and expressed to him outrage at the Board's "interference with normal disciplinary procedure," alarm at the apparent possibility that freshmen, sophomores,
and juniors might be "gagged" for the remainder of their years at Trinity, and shock at
the realization that the penalty notation on a student's permanent record card might
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bear negatively on admission to graduate school. 150
By Sunday, May 19, the situation had reached such a critical point that President
Jacobs and Dean D01wart, deeply dismayed by the hardening views on the part of students, faculty, and trustees, seriously considered resigning, but decided that if they
"could weather the storm for three days, final exams were scheduled to start on
Thursday,'' which would likely have a "sobering effect" on the students. I 5 I On Monday,
both men, together with Dean Heath, visited Vice Chairman Brainerd at his corporate
office to determine whether there was any room for movement on the part of the Board
in response to demands for reconsideration that the student body had made at meetings
held the previous evening. Brainerd "replied in the negative,'' Dorwart recalled. "Mr.
Jacobs then said, 'I guess you give me no alternative but to consider resigning."' Dorwart
"quickly said, 'If Mr. Jacobs resigns, I resign also."' 152 Brainerd was steadfast in his
"steely attitude,'' and the three administrators returned to the campus. Later that day, in
a conversation with Dorwart,Jacobs indicated that he "was determined to stay through
Commencement,'' to which the Dean agreed with foreboding. 153
At a special meeting on May 20, called to consider the Board's action, the faculty
adopted two resolutions. The first, which Professor Jerrold Ziff (Fine Arts) introduced, recommended convening a commission on the College's disciplinary procedures, with membership consisting of representatives from the Board of Trustees, the
administration, the faculty, and the student body. The second, introduced by Thomas
A. Smith '44, Associate Dean of the College, called for establishing a commission, as
described in the Ziff motion, that would "meet to plan procedures by which the government of the College will be realistically and effectively established ... with full cognizance of the role and responsibility of faculty and administration in matters of discipline, and with full cognizance of the roles and responsibilities of students and
trustees, and established in a manner consistent with the needs of the College in the
late 20th Century." 154 In addition, Smith moved that the faculty suspend its previous
adoption of the Student-Faculty Disciplinary Committee's report, and respectfully
requested the Trustees to suspend their action of May 18. 15 5
On the following day, May 21, in response to the faculty's action, Vice Chairman
Brainerd released a statement, which he had prepared with the assistance of several
other trustees. The statement declared that the Board stood by its decision in creating
a new disciplinary penalty, but "did not intend to overturn current disciplinary procedures." Furthermore, beginning in the spring semester of the following academic year,
students could petition the faculty's Committee on Academic Standing and Discipline
for removal of the disciplinary notation from their permanent record. In addition, the
statement continued, the Trustees were anxious to be cooperative in resolving the
problems the College faced, and were therefore willing to designate members to serve
on the Ziff-Smith commission. 156 Brainerd's statement was released in the late afternoon, prior to several student meetings scheduled that night. Frustrated at the situation, Medusa members resigned, unwilling any longer to perform their disciplinary
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functions. Tension was growing, and the idea of a student strike was in the air, as word
spread that the faculty would hold a special meeting the following day. At a 10 p.m.
meeting of the student body, which adopted a resolution reaffirming the "integrity and
legality" of the Student-Faculty Disciplinary Committee's recommended punishment
of the demonstrators, Charles T. (Chuck) Kingston,Jr. '34, a trustee, argued that he felt
"the faculty recommendations made a hell of a lot of sense." Kingston went on to state
that he would discuss the situation with every trustee "as soon as possible," and
observed, "I think you should make some effort to understand the trustees- they're
really not a bunch of stupid jerks." 157 In Dorwart's view, Kingston's remarks "had the
effect ofkeeping the lid on things that night. He deserves great credit for his action." 158
The following day, May 22, Professor Theodor M. Mauch (Religion) asked Dean
Dorwart to arrange a meeting with Vice Chairman Brainerd, which proved unproductive. At its meeting later in the day, the faculty voted to designate three of its members to serve on the commission, and adopted a resolution by Professor Richard T.
Lee (Philosophy) reaffirming the faculty's May 20th position regarding disciplinary
authority. Then followed lengthy discussion of a motion by Professor Paul Smith
(English) (Vl-16) stating that, because there was "no instrumental definition of the
phrase 'Disciplinary Probation' in any document concerning the order of the College,
Therefore, be it resolved that no record of these charges shall appear on the college
records of the charged students until the Commission can report back to the college
community." The motion passed by one vote. 159 The newspapers carried reports of
the faculty's action, which the students, according to Dean Dorwart, regarded as support for their position. 160 That same day, the students and the Trustees selected their
representatives for the commission, and President Jacobs appointed three representatives of the administration. The Board's Executive Committee designated G. Keith
Funston '32, A. Henry Moses '28, and Seymour E. Smith '34 for commission service,
declaring unequivocally, however, that their action "in no way takes away the authority of the Trustees." 161
The Commission on Disciplinary Procedures was not scheduled to meet until after
Commencement, and the issue soon arose as to whether the notation of disciplinary probation should be entered on the permanent records of the student demonstrators. At its
meeting onJ une 1, the Board ofTrustees stated that the notation "Disciplinary Probation
May 18-June 2, 1968" had to appear on the students' permanent records. If not, in the
case of the seniors, graduation would not occur. 162t Dean Dorwart reluctandy ordered
the entering of the notations. 163 t OnJune 10, PresidentJacobs released a memorandum
to the faculty and administration indicating that d1e "disciplinary probation" notation
had been entered on the permanent records of every demonstrator. Each student and his
parents were also notified. 164 t At its meeting on June 12, 1968, the Faculty Committee
on Academic Standing and Discipline authorized that the notation on the seniors'
records be supplemented by a footnote reading "Notation Not Authorized by Faculty."
Subsequendy, d1e records of all of the demonstrators bore the footnote. 165
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In retrospect, the Trinity sit-in testified to a breakdown of the climate of trust and
respect for authority at the College, a phenomenon reflected in the country's political
institutions as well as on many college and university campuses. The sit-in came at the
zenith of the student movement in the 1960s, and in contrast to demonstrations at
Berkeley, Columbia, and elsewhere, was peaceful and nonviolent. President Lockwood
believed that "we went through it (the sit-in] in a fairly good manner, and I think people were unnecessarily self-critical subsequently because really there was no physical
damage here. There was no bitterness created. Faculty didn't leave because of it. Some
trustees had a little hard time recovering from it, but overall we handled it well." 166
Associate Academic Dean Spencer concurs with Lockwood's views, noting that "no
elaborate 'mythology' (in regard to the sit-in] developed here (unlike at Columbia) to
be transmitted to ensuing generations of students . . .. While it took Columbia a decade
and more to get over its troubles, Trinity seems to have put the sit-in behind it pretty
quickly, and without a lot oflingering wounds (save perhaps for some donors) ... .'' 167
Ironically, as previously noted, the steps the College had taken to increase the enrollment of black students soon resulted in significant improvements.
In connection with scholarship funds for black students, the results of the pensums undertaken by the demonstrators in the Class of 1968 are unrecorded. In
January 1969, the Senate launched a scholarship drive among the student body, the
administration, and the faculty. Philip S. Khoury '71 , head of the Senate Scholarship
Fund that was coordinated by the Senate's Race and Poverty Committee, noted that
it would require several years of eflort on Trinity's part to increase the number of disadvantaged students enrolling at the College. Part of the fund drive's strategy involved
approaching foundations, particularly those linked with families of Trinity undergraduates, and with President Lockwood's agreement, students pledged that they
would raise as large an amount as they could. 168 In the years following, the student
fund-raising effort gradually dwindled as memmy of the sit-in faded, but the College
remained determined to increase scholarship funding and to provide assistance to as
many undergraduates as possible.
The sit-in resulted in a number of important changes at the College. The administration reviewed and strengthened judicial procedures and mechanisms for dealing
with student discipline, became more sensitive to the need for flexibility in responding to student concerns, including participation in decision making, and sought to
improve communications with the campus community. Called into question by their
ineffectual response during the sit-in, established institutions of student government
gradually disappeared, their place taken eventually by others, and activist-minded students turned their attention to various projects in Hartford coordinated by the Trinity
Community Action Center. In addition, the faculty became aware that its increased
participation in college governance across a broad spectrum of issues was critically
important in maintaining and asserting its authority and powers. 169
During the spring of 1970, two other notable incidents of protest occurred on
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campus, one an act of violence, the other an act of peaceful dissent. In the early morning hours of Wednesday, March 25, a fire bomb destroyed the reception area and
heavily damaged an adj acent office in President Lockwood's administrative suite in
Downes Memorial. The police investigation proved unsuccessful in identifying the
perpetrator( s), whether on- or off-campus. 170 Later in the spring, as Associate
Academic Dean Spencer recalls, " following the Cambodian 'incursion' and the killing
of students at Kent State and Jackson State ... ," Trinity students, in keeping with
those at hundreds of colleges and universities across the country, "declared a 'strike,'
but here it was ' non-coercive,' which meant classes continued to be held for those who
wished to attend them .... Students who preferred to spend the remaining week or
two of the term working against the war were excused from attending-and also
exempted from taking final exams." 171 With the approval of the faculty, an estimated
800 to 900 students availed themselves of the opportunity to voice their disagreement
with national policy. 172 They engaged in letter-writing campaigns to members of
Congress, circulated anti-war petitions in the Greater Hartford area, and spoke before
a wide range of business and community groups. In Spencer's view, the noncoercive
protest gave "non-radical students the feeling that they were making a real contribution to ending the war .... Compared to what was happening on a lot of campuses
that tumultuous spring, . . . the conduct of Trinity undergraduates represented one of
the bright, shining moments in the annals of student activism." 173
On the national scene, the student movement had peaked by 1970, and thereafter
declined rapidly in importance and influence. In attempting to explain this phenomenon, Dr. Clark Kerr, president emeritus of the University of California (Berkeley),
and former chairman of the Carnegie Commission on Higher Education, has noted
the disappointment students felt that their efforts " to influence national policy ... had
been a failure .... They were turned off by the violence of Kent State and Jackson
State, in Greenwich Village and in Madison. They wanted no part ofit." 174 Kerr also
maintains that "the movement had been taken over by the Weathermen, the Maoists,
and the Black Panthers .. . ,"had come to embrace acts of illegality that were proving
counterproductive, and there was uncertainty as to its future direction. In addition,
radical student leaders had "misjudged the situation by believing that a minority of
college students ... could carry out a revolution all by themselves in a highly stable
democracy." What Kerr found extraordinary in the movement's aftermath was that
"college students of that generation became ... the strongest supporters of a ... conservative president ... [;] the real 'movement' was to make money economically and
to go right politically." 175
At its meeting onjune l , 1968, the Board ofTrustees authorized President-elect
Lockwood to appoint "an advisory council of four students, four faculty, and four
members of the administration to meet with him during the coming academic year
and to confer upon issues before the Trinity community." 176 Known as the Trinity
College Council, the new body was advisory in nature, and its purpose was to
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respond in a coordinated way to matters brought to it by the president, the administration, the Student Senate, and the faculty. In an article which appeared in the Trinity
Alumni Magazine in I969, the Council's secretary, Thomas A. Smith '44, then
Director of External Affairs and former Associate Dean of the College, observed that,
to his knowledge, the initial meeting of Council members in September I968 "was the
first time in the history of Trinity College that a group composed of students, faculty,
and administrators had been gathered for the purpose, on a continuing basis, of conferring with and advising the President on non-academic issues which were of concern and interest to the college community. It was also the first time that such a group
had come together as colleagues to deliberate upon policies which would influence
the well-being of the institution ... [,and] attempt to come to terms with issues and
needs within a framework which could not simply endure dissonance but also convert
it to consonance." 177
Lockwood considered the Council a great improvement over previous mechanisms, under which issues of mutual concern had been considered by different
groups individually, a haphazard process that he believed contributed to slowing
deliberation, blurring lines of responsibility, and impeding resolution. The Council
was also expected to help the president improve communication with all constituencies in the College community. The student body and the faculty elected members to
serve on the Council, whose first challenge was to review a new campus judicial system, which a committee of three (one student, one faculty member, and one administrator), drawn from the Commission on Regulatory Procedures and appointed by the
president, had undertaken to develop during the summer of I968. 178t
President Lockwood affirmed the importance of both the Council and the
Commission at the faculty's meeting on September II , I968, the Council assembling
for the first time that same day. During the I968-I969 academic year, faculty membership of the Council consisted of: professors Edward W. Sloan III (History) (VI-17) ,
chairman; Frank M. Child III (Biology) (VI-18}; Robert D. Foulke (English) (VI-19};
and Murray S. Stedman, Jr. (Government) (Vl-20). Representing the administration
were: Dr. Robert W. Fuller (Vl-21}, newly appointed Dean of the Faculty; Thomas A.
Smith '44, Associate Dean of the College; Dr. Roy Heath, Director of Student Affairs
and Dean of Students; and John S. Waggett '63 (Vl-22} , then Associate Director of
Admissions. Pending a student election in November, there were three undergraduates
on the Council: Joseph M. Connors '69, vice chairman; Peter H . Ehrenberg '69; and
James M. McClaugherty '70. By I970, Council membership had broadened to include
representatives of the graduate students, parents of undergraduates, the College staff,
and the alumni. 179
The Council was not a governing body, lacking authority in that regard, but a
forum for discussion of issues important to the College community as a whole.
Although Council members felt initially that all meetings should be held in executive
session, Associate Dean Smith believed that the reversal of this policy, prompted by
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its reexamination at the request of one of the undergraduate members, was "one of the
wisest actions taken ... during the year; for as time went on, it became evident that
non-members who attended meetings often had as much to contribute as members
and, more important to the well-being of the institution, the Council gave individuals
and groups in the student body a very definite access to the initial process by which
various college procedures and policies were formed or recommended. In the past
this kind of access had never been so simple nor so available." 18 For the duration of
its existence, the Council remained in an advisory capacity to the president, making
recommendations for action on policy and administrative procedure, such as guidelines for the confidentiality of student records, which were adopted by the College,
and a proposal for the appointment of undergraduate trustees, an innovative idea not
taken up by the Board. 181 By 1974, issues such as the quality of dining facilities, the
need for an addition to the College library, and recommendations on how the College
could respond to societal and global issues, including hunger, were coming before the
Council. It soon ceased to play a major advisory role, and gradually fell into disuse. !82
During the spring of 1968, the 12-man Commission on Regulatory Procedures
had begun to consider its charge. The Commission consisted of three members each
from the student body, the faculty, the administration, and the trustees. A campuswide student election, held in late May, resulted in the selection ofJ oseph M. Connors
'69,James M. McClaugherty '70, and Robert B. Pippin '70. The Trustees designated
G. Keith Funston '32, A. Henry Moses '28, and Seymour E. Smith '34 as their representatives; and President Jacobs appointed Dean Heath, Dean Smith, and John S.
Waggett '63 of the admissions staff. The faculty elected professors Frank M. Child III
(Biology), Edward W. Sloan III (History), and Murray S. Stedman,Jr. (Government).
The Commission's first meeting occurred on May 27, when Professor Stedman was
elected chairman, and Mr. Waggett was chosen secretary. The Commission's assignment was to develop specific recommendations " for new disciplinary and judicial systems at the College," and to report through President Lockwood to its four constituent groups by the following September. 183 The Commission later met on July 2,
July 22, and August 13. A drafting subcommittee consisting of Dean Heath as chairman , and Professor Sloan,James M. McClaugherty, and Robert B. Pippin set to work
preparing an " Outline of a Proposed Judicial System for Trinity College," which it
presented to the Commission on July 22. On that date, Dean Smithjoined the subcommittee, which prepared a revised draft for the Commission's consideration on
August 13. With some amendments, the subcommittee's document was approved as
the third part of the Commission's final report of August 28, the other parts consisting of an overview of the Commission's activities and a statement of assumptions
underlying the proposed judicial structure. 18 4
The report called for the establishment of a disciplinary board consisting of three
members of the faculty, three students, and three administrators. The faculty and student members were to be elected by their respective bodies, and the president was to
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appoint the three administrators. All members of the academic community, including
students, faculty, and the administration, were subject to the board's jurisdiction, and
"any member of the college could seek redress of an offense committed by any other
member ... , a radical alteration of past practice." 185 The board would hold a hearing
in each case brought before it, with the defendant having the right of due process. The
decision rendered could be appealed to the president. Under the terms of the proposed disciplinary board, Medusa no longer had any disciplinary function, and
remained only an honorary society for the senior class. In exceptional situations, the
Trustees might intervene in disciplinary cases, based on their ultimate responsibility
and authority under the College Charter. 186
Upset with a number of provisions in the disciplinary board proposal, including
the lack of tighter guidelines regarding trustee intervention, the student body rejected
it in a referendum held in early November. Nor did the faculty favor the proposal, voting against it on November 12. 187 While it was reviewing the Commission's recommendations, the Trinity College Council undertook a recodification of all regulations
governing undergraduate conduct. Completing this effort in late September 1968, the
Council largely eliminated the in loco parentis stance that had characterized the previous regulations. The new regulations appeared in preliminary form in the 19681969 student Handbook, and called for the Dean of Students to refer serious infractions to the Faculty Committee on Academic Standing and Discipline. This arrangement remained in effect during part of the following year under the revised regulations and procedures, and the Associate Dean for Community Life, a new administrative officer of the College whose position resulted from a reorganization of the Dean
of Students Office, became responsible for referring cases to the faculty committee. 188
In March 1970, the College adopted the Trinity Adjudicative System, similar in
many ways to the previously proposed disciplinary board. The System consisted of a
Board of Original Disposition, whose three members were drawn from a nine-member Adjudicative Panel. The latter dealt with infractions of certain regulations, and a
six-member Special Adjudicative Panel dealt with infractions of other regulations.
There was also a six-member Appeals Board, and a set of procedures for amending
College regulations and the judicial system itself. 189 The entire system underwent further revision, which resulted in the introduction in the spring of 1971 of a nine-member Board of Inquiry whose powers and responsibilities were part of the
"Administrative Procedures in Matters of Discipline and Dispute" of which the
College's Vice President, Thomas A. Smith '44, was the principal architect. 190t
President Lockwood had originally thought of the Trinity College Council as filling a void in College governance, but its advisory role as well as its function of venting
issues vital to all constituencies of the Trinity community nonetheless proved helpful
during the early 1970s. Medusa lost its disciplinary function as previously mentioned,
and by the fall of 1969, had vanished from existence. An attempt in 1970 to resurrect
Medusa as an honor society was unsuccessful due to lack of interest. The influence of

Currents of Change

365

the Student Senate was also on the wane, the victim of student cynicism, and 19691970 was its final year as a viable political entity. Lockwood attributed its demise to the
loss of budget authority for student activities, a function assumed by the Mather Hall
Board of Governors, to domination by student activists, and to a lack of political acumen and coalition-building on the part of its leadership. l9l The Mather Hall Board of
Governors emerged as the sponsor of all-College student social functions, and by
1972-197.'3, was joined by the Student Executive Committee, the Student Activities
Committee, and the Budget Committee, the latter two groups involved in coordinating
and budget allocation functions. The Student Executive Committee consisted of "all
students elected to serve on faculty committees, the undergraduate members of the
Trinity College Council, and several students 'elected at large.' " 192 Formed in 1971 "to
conduct student elections and to fill vacancies in student seats on faculty committees,"
the Committee received authorization through a student referendum in May 1972 " to
exercise broader powers of student government.'' 193 The Student Government
Association, successor to the Student Executive Committee, came into existence in
1974, and consisted of"students elected at large as well as one student from each committee of the College on which undergraduates serve.'' It dealt with a broad range of
issues related to student life on campus, and became " the centralized, representative
body for student government ... .'' 194 Since that time, it has continued to serve as the
principal form of student government at Trinity.

Coeducation, Long Range Planning,
and the Advent ofInformation Technology
Apart from dealing with the aftermath of the sit-in, President Lockwood had three
major concerns in mind regarding the future course of the College when he took office
onJ uly 1, 1968. These were a thorough review and restructuring of the curriculum, the
need to continue enhancing the institution's financial resources, and the question of
whether Trinity "could afford to remain a men's college any longer.'' 195 As Lockwood
later recalled, "the College was poised ... to move in new directions. I've often felt that
the timing was, in a sense, gratuitous, excellent for doing a lot of new things. People
were prepared for it. It was, you might say, overdue .... I really sat down and said,
'What do we tackle first? How do we move, because it's quite clear we're going to do a
lot of things rather rapidly.' " 196 There had been informal consideration of coeducation
underway for some time on the part of a number of faculty and students. In March
1966, for example, Professor Donald D. Hook (Modern Languages) expressed his view
in the Tripod that, were the College to become coeducational, it "would be the first private men's college (of 'quality') in New England to do this and would thereby create a
unique institution for an area extending from north Jersey to Boston and west.'' 197
Hook then referred to a February 1964 Tripod feature article in which several faculty
and administrators spoke favorably of coeducation at Trinity, and concluded that the
time had come to "initiate some action.'' 198 Other colleges and universities were begin-
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ning to consider the move to coeducation as well, among them Princeton. In early
September 1968, a report that Princeton's Board of Trustees had commissioned concluded that for the University " to remain an all-male institution in the face of today's
evolving social system would be out of keeping with her past willingness to change with
the times .... it would also mean that within a decade, if not sooner, Princeton's competitive position for students, for faculty, and for financial support would be less strong
than it now is." 199 The report recommended that the University, which then had an
undergraduate enrollment of3,200, admit 1,000 women undergraduates. 200
At the conclusion of his inaugural address on October 12, 1968, President
Lockwood drew exclamations of surprise from many in the audience when he
announced that the Board of Trustees had "unanimously agreed to begin immediately a study of the feasibility of co-education at Trinity and has approved an exchange
of students with Vassar College during the second semester of this academic year." 201
Under Lockwood's leadership, the College proceeded to embark on a new course that
has altered the institution fundamentally. As was the case with the G.I. Bill, the introduction of coeducation marked a profound change in the College, and has had a
major impact on every facet of its institutional life, from the size of the student body,
the content and breadth of the curriculum, and the composition of the faculty, to student life and intercollegiate athletics.
In a memorandum to President Lockwood, dated September 30, 1968, Dr.
Robert W. Fuller, the new Dean of the Faculty, made a persuasive case that the time
had come for Trinity to become a coeducational institution. Fuller noted that several
institutions with which the College compared itself were either contemplating a similar move or had decided to admit women. Among them were Dartmouth, Wesleyan,
Williams, Colgate, Hamilton, Union, Yale, and Princeton. Pressure was even mounting locally, and Dr. Laura A. J ohnson, Hon. Hum. D. '75, president of Hartford
College for Women, had recently suggested the idea of having its two-year graduates
become non-residential candidates for the bachelor's degree at Trinity. The fundamental issue driving tl1e decision to embrace coeducation, Fuller argued, was "the
changing social patterns that have developed in the nation over the last several
decades." 202 The majority of American youth were attending coeducational elementary and secondary schools, and the presence of women in white-collar occupations
was becoming increasingly felt. Fuller also noted that the report prepared for
Princeton's Board of Trustees had called attention to increasing preference on the
part of high school students to attend coeducational institutions of higher learning.
Trinity's application rate had begun to fall off, a matter of considerable concern.
Coeducational institutions, however, had the advantage of selecting from a pool of
applicants 10 times as large as the single-sex institutions, whose applicant pool was
steadily shrinking. Furthermore, Fuller argued, that shrinking pool contained fewer
talented students, and a diminution in the number of exceptional students would lead
in the long run to a faculty oflesser quality. In contrast, a coeducational Trinity could
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expect to attract more talented students from a much larger pool of applicants. 203
In regard to the impact of coeducation on the curriculum, Fuller maintained that
careful selection of women applicants would assure the retention of curricular balance, and that adjustments to demand for new areas of study could be made gradually. In the classroom, he foresaw the advantages of the differing points of view women
undergraduates could bring to discussion and debate, and argued against establishing
a coordinate women's college where men and women would be unlikely to mix in the
classroom. Coeducation would also enhance the College's social climate. Financially,
Fuller's view was that the cost of educating women students was equivalent to that of
men, although additional dormitories and athletic facilities would have to be providecl. He was also confident that alumni, especially those younger in age, would prove
enthusiastically supportive. In conclusion, Fuller posed the central question: could
the College "retain its level of excellence if it remains all-male? Is Trinity's future
excellence as a national college best assured by its opting for uniqueness in terms of
an admissions policy with diminishing appeal? There can be little doubt that the chief
concern of those in the Trinity community lies not with maintaining an outpost on the
educational prairie but in guaranteeing future excellence." 204 If it acted promptly,
Fuller asserted, the College could undertake the necessary planning and lay the
groundwork for coeducation during the 1968-1969 academic year. The principal reason for swift action was that "If we were to strike out boldly we could skim the cream
off the untapped reservoir," getting the jump on Wesleyan, which was scheduled to
become coeducational in 1970. " If we remain cautiously behind Wesleyan and tl1e
others, they will get the cream. By seizing this unique opportunity we might well surpass, in one bound, the Little Three schools in the quality of our student body. Few
such opportunities are presented in an institution's history." 205
In a letter to President Lockwood written a few days before, on September 24, Dean
Fuller stressed the importance of strategy and timing in dealing with the Board of
Trustees on the issue of coeducation. "I urge you to play it 'close to the horns' for only
there lies the chance for a great presidency," Fuller contended, "and in these times nothing less will suffice. On the other hand, too close, or ill-timed, and there is no presidency at all, and more important, irreparable hann to the entire college." 206 Fuller went
on to maintain that the College could avoid the agony of a prolonged decision-making
process, partly because other colleges had already paved tl1e way, but especially because
"everyone at Trinity is sick of soul-searching and hungry for a dramatic, progressive
move." By announcing the introduction of coeducation soon, the College could "enlist
faculty and student help, and set the whole community working to prepare the way, having freed them from the paralysis of trying to convince the few unconvinced." 207
In mid-October, Dean Fuller advised Lockwood on the composition of the joint
committee of trustees, faculty, administrators, and students that the president was
planning to appoint to study coeducation. Fuller maintained that the selection of particular trustee and faculty members would be critical in swaying the views of several
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trustees who, at that point, were either opposed to coeducation or skeptical, chief
among them former president G. Keith Funston '32. Among the trustees who could
be persuasive, in Fuller's view, were Barclay Shaw '35 (Vl-23) and the Rt. Rev. Walter
H. Gray (Vl-24), both of whom were supporters of coeducation. As for the faculty
members, Fuller thought the appointment of Professor Edwin P. Nye (Engineering)
(Vl-25) could prove advantageous. He could reassure trustees that Trinity's science
curriculum would retain its strength under coeducation. In addition, Fuller suggested that W. Howie Muir '5 1, the Director of Admissions, be appointed to the committee, recommended the names of several members of the Board of Fellows, and was
confident that there were three "sober, mature, presentable students" whom
Lockwood could appoint.208
Soon thereafter, President Lockwood designated the members of the Committee
on Coeducation. William R. Peelle '44 of the Board of Fellows was appointed chairman. The trustee members were Bishop Gray, Barclay Shaw '35, and George W. B.
Starkey '39, M.D.; faculty members were professors Edwin P. Nye (Engineering),
Kathleen 0. Hunter (Government), and Ronald]. Lee (English); administrators were
W. Howie Muir '51 and Leonard R. Tomat, Assistant Dean of Students; and the students were A. Kirk Marckwald '69, John C. Chapin, Jr. '70, and J oel H. Houston
'71. 209 While the Committee proceeded to undertake its charge, reactions varied
about the possibility that Trinity would become coeducational. As anticipated, some
alumni strongly objected, many of them of the older generation, while others were
enthusiastic. In early October, before President Lockwood's inauguration, the Tripod
conducted a poll of the student body in connection with the news that coeducation
was likely for Williams, Wesleyan, and Kenyon College. The poll sought to determine
the strength of support for coeducation at Trinity.
Of the 802 students who participated, 607 responded in the affirmative, many of
them urging rapid action. 210 Reflecting this sense of urgency, David Sarasohn '71,
contributor of a feature article in the December 10 Tripod, argued that coeducation
had become "a matter of Trinity's survival." Other institutions such as Yale,
Princeton, and Wesleyan had decided to become coeducational, and "in such company, Trinity might soon be the only all-male college." 211 There was a growing feeling
on campus, he maintained, that "the College must be responsible to its society, and
must, to provide a liberal education, reflect the elements of society. Part of that is agitation for more blacks on campus, another facet is the demand for coeducation."
Sarasohn went on to cite an observation by Fred M. Hechinger, education editor of
the New York Tirnes, who believed that an important factor contributing to the surging interest in coeducation was "the changed role of women in American educational
society. The number of girls who enter graduate school and the professions is increasing. The Victorian concept that some academic areas and disciplines are less ladylike
than others is vanishing."212 Sarasohn maintained that, in Trinity's case, " the desirability of coeducation is outweighed only by its urgency," and proposed, for a brief
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Fig;ure VI-23
Banlay Shaw, Class of 1935

Figure Vl-25
Karl W Hallden Professor of
Engineering and D ean of the Faculty
EdwinP. Nye
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Figure VI-24
The Rt. Rev. Walter H. Gray,
Hon. D.D., 1941

Figure Vl-26
Alyson K. Adler became the first freshman coed to
sign the Matriculation Register at ceremonies
held in the Chapel on October 20, 1969. Professor
Rex C. Neaverson (Government),
Secrelmy of the Faculty, looks on.
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Fig;ure VI-28
Thefirst four women to receive undergraduate degrees from the College are shown at
Commencement on May 31, 1970 with President Lockwood. Left to right: Elizabeth M. Gallo,
Judith A. L. Odlum, Judith (Judy) Dworin, and Roberta J. Russell.

Figure VI-29
'T1inity'sfirst two women engineering majors, Cynthia
E. Bromberg, Class of 1975 (left), and Dorothy J .
Greenberg, Class of 1974 (right), shown with Karl W
Hallden Professor of Engineering August E. Sapega
Figure VI-27
Assistant Athletic Director
Robin L. Sheppard, M.A., 1976
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Figure Vl-31
Professor of Sociology
Noreen Channels
Figure Vl-30

H. Susannah Heschel, Class of 1973,
the first woman editor of the Tripod

Fig;uu Vl-32
Dean of the Faculty
Andrew G. DeRocco

Figure VI-33

N. Robbins Winslow, Class of 1957,
Associate Dean for Educational
Services (later Director ofInternational
Programs and Educational Services)
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Figure Vl-34
Vice President for Development
Constance E. Wm-e

Figure Vl-36
James F English, Jr., Vice President
for Finance and Planning,
later President of the College

Fig;zm Vl-35
Vice President for Finance and
Treasurer Robert A. Pedemonti,
Class of 1960, M.A., 1971

FiguTe Vl -37
Gerald J. Hansen, Jr., Class of 1951,
Dir·eclor of Alumni and College Relations
(later Secretary of the College)
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Fig;ure VI-38
Associate Academic Dean]. Ronald Spencer, Class of 1964

Figure Vl-39
Dean ofStudents David Winer

Figure Vl-40
Professor of Economics Robert A. Ballis

Figure V/-41
The Rev. Dr. Bo-rden W Painter, Jr., Class
of 1958, Professor ofHistory (later D ean of
the Faculty and Interim President)
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Fig;ure Vl-42
Charles A. Dana Professor of
Mathematics Robert C. Stewart

Figure Vl-43
P1-ofessor of Political Science
Clyde D. McKee, Jr.

Figure VI-45
Professor of Religion and International
Studies Leslie G. Desmangles
Fig;ure VI-44
Associate Professor ofEnglish
Richard P. Benton
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period, reducing by 100 the number of men in incoming classes, then averaging about
350, and admitting 100 women. In time, the College would gradually expand the
undergraduate body, and a better balance would result. 21 3
Details of the Vassar exchange program gradually became available as the fall semester advanced. Responding to the announcement of the program in President
Lockwood's inaugural address, Professor Edmond L. Cherbonnier (Religion) observed
that "a century-long era of old-world monasticism and New England Puritanism has
come to an end at Trinity."214 The expectation was that about 25 undergnduates from
the College would apply for study at Vassar during the spring of 1969, and a roughly
equivalent number of Vassar students would come to Trinity. Dean Fuller anticipated
that the College would offer new courses in anthropology and sociology, thus reflecting
the beginning of a trend to broaden the undergraduate curriculum that was then undergoing intensive review. By late November, the Tripod reported that 20 women students
from Vassar would be on campus the following semester, and that a similar mmilier of
women would be attending Colgate University and Williams College, the other two
institutions participating in the exchange. 21St
Early in january 1969, the Committee on Coeducation submitted its report, which
recommended that the College become coeducational. Citing the quality of the Trinity
educational experience, which would be "improved considerably if the complementary perspectives of both men and women are regularly available in the classroom," the
report pointed to the additional benefits of a considerably enlarged applicant pool, an
improvement in the "quality and diversity" of the student body and the resulting
enrichment of life on campus, continuing adherence on the part of the College to the
mission of offering a liberal arts education, and the potential for strengthening undergraduate study of the sciences by attracting larger numbers of students interested in
pursuing scientific careers. Central to the report's recommendation was Trinity's
recent " emergence as a college with a national constituency and, correspondingly, a
national reputation. The Committee feels that to protect and to enhance Trinity's reputation as a national college it is imperative that we now undertake the education of
women at the undergraduate level." 216 The Committee saw the additional costs attributable to coeducation as a minimal problem in view of the benefits gained, and noted
that Trinity's dormitories could accommodate additional occupants and were already
suitable for use by women. With respect to the number of women to be admitted and
the potential effect on the size of the College, the report recommended that the ratio of
men to women be 3:2, while a minimum acceptable ratio was 2:1. In this connection,
the Committee was firm in its belief that Trinity "should not let the number of male students fall below the figure of 1000," particularly in light of the need to remain competitive with Trinity's sister colleges in intercollegiate athletics. Following the suggested
ratios would lead gradually to an expansion of the undergraduate body to 1,600, composed of 1,000 men and 600 women. Finally, the Committee urged that the College
introduce coeducation in the fall of 1969 by admitting women to the incoming fresh-
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man class. As a result, the undergraduate body would increase to 1,600 by l973. 217t
Most importantly, timing was crucial, and the exchange program with Vassar would
help the College anticipate challenges associated with this bold move. By acting decisively, Trinity could assume a position of leadership among its peer institutions that
were also contemplating coeducation.21St
In support of its recommendations, the Committee cited the results of surveys it
had conducted among the faculty and the student body. Three-quarters of the 117
faculty members queried believed that the presence of women undergraduates would
result in improving Trinity's academic program. Seventy percent held the view that
teaching classes with men and women would be more rewarding than teaching onJy
men, while 81 percent favored fully integrated classes within a unified curriculum. In
addition, 79 percent of the faculty believed that coeducation would result in attracting better-qualified students to Trinity, and 60 percent maintained that faculty recruitment would be greatly enhanced. Finally, 87 percent of the faculty agreed that coeducation would lead to a more stimulating student social life and to the enrichment of
student activities.2l9 Of the 732 students responding, 78 percent favored coeducation, and a 50:50 ratio of men to women emerged as the optimum over 60:40 by a
margin of eight percentage points. Ninety percent of the students approved of fully
integrated classes, and 67 percent believed that coeducation would help attract better-qualified students to Trinity. Finally, 74 percent maintained that the range of
extracurricular and cultural activities would expand, while 85 percent held that
Trinity's social life would improve. 220t As the early years of coeducation at Trinity
unfolded, many of these views were borne out in reality.
Acting upon the recommendations of the Committee's report, on January ll ,
1969, tl1e Trustees voted to "approve tl1e admission of qualified women to degree status, effective September, 1969," and also authorized expanding beyond 1,250 tl1e
undergraduate enrollment of "men and women in such manner as shall be appropriate to the goals of the College and within its resources so to do, subject to annual
review by the Trustees." 221 The admissions staff began to recruit women students
aggressively, and W. Howie Muir '51 reported in late February that the response had
been " terrific." Interviewing of applicants would be going on "around the clock," and
an estimated 600 women were then in some stage of the application process.
Encouraging also was the increase in applications from men , which had risen by 200
over the 1,500 the College had received the previous year. Muir expected about 375
freshmen in the Class of 1973, 75 of them women. 222
On Aprill2, President Lockwood reported at the Trustees' meeting that, as of that
point, Trinity had received 2,045 applications, l , 7l 0 of which were from men, and
335 from women. Furthermore, 40 black students had been offered admission, and the
need for additional scholarship funds for all students was becoming a matter of increasing concern. 223 By May 3 1, the number of applications stood at 2,174. Of the 427 candidates accepted, 269 were men, and l 05 were women. In addition, four men and 49
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women were transfer students, and 104 members of the incoming class were eligible to
receive financial aid. 224 In September, the final count of the Class of 1973, not including transfer students, was 373, consisting of 267 men and 106 women (VI-26). The
women were drawn from 18 states, including Alaska, as well as from Bermuda and
Belgium. The number of women transfer students remained firm at 49, and there were
several women exchange students from other colleges attending Trinity that fall. 2 25
The women undergraduates quickly entered into the evetyday life of the College.
Twenty-five years later, Thomas A. Smith '44, for many years Trinity's Vice President,
recalled that, in preparing for coeducation, the administration engaged in careful
planning, but avoided over-planning and a preoccupation with micro-details. 226 In
addition, the experience derived from the Vassar exchange program the previous
spring proved helpful in anticipating certain adjustments the College had to make,
particularly regarding the physical plant and support services. In general, Trinity was
as well prepared as it reasonably could be for the arrival of women undergraduates in
the fall, although there were inevitable instances when quick thinking and resourcefulness were required to address unforeseen problems. As to housing during the
1969-1970 academic year, the administration placed 121 women and 125 men in the
South Campus complex, which was well-suited as a coed dormitory. The sixth floor
of the High Rise Dormitory was set aside for the women exchange students. 227t
The first women students were pioneers, blazing the trail for their successors.
Over the course of the ensuing three decades, coeducation has become fully integrated into all facets of the College's institutional life, ranging from the academic program
and intercollegiate sports to extracurricular activities and social life. Participation in
athletics required organizing various women's sports teams. As the decade of the
1970s advanced, the informal and club status of the teams soon gave way to varsity
status as women began to make their mark in intercollegiate competition. The first
challenge Karl Kurth,Jr., the Director of Athletics, faced was to expand the coaching
staff, and in 1971,Jane A. Millspaugh accepted appointment to oversee all women's
extracurricular sports activities as well as coach field hockey, lacrosse, squash, and
tennis. She was joined in 1972 by Jane E. Fox, and in 1974, Kurth appointed Robin
L. Sheppard, M '76 (VI-27) to the staff. Upon Millspaugh's departure, Sheppard continued to promote the growth of women's athletics at Trinity in addition to coaching.
Other women coaches continued to join the staff, and in 1991, Sheppard became
Assistant Athletic Director. 228 t Kurth also oversaw renovations to the athletic facilities, especially the locker rooms and training rooms, and dealt with a number of other
concerns such as uniforms for women's teams. By 1998, the College offered 13 varsity sports for women, ranging from basketball, crew, and cross-countty to tennis, track,
and volleyball. 229t In intercollegiate competition, women quickly began to assert
themselves. For example: in 1976, 1977, and 1978, Coach Millspaugh's tennis teams
had strong seasons and competed in the New England Intercollegiate Tournament,
taking second place each time; in 1971, the women's squash team, under coach Roy
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Dath, made Trinity history by competing for the first time in the National Women's
Squash Championships, and in 1979, they captured third place in the Nationals
behind Princeton and Yale. In other sports, E. Lanier Drew '80 was an athletic standout, excelling in basketball, swimming, and cross-country. 230
Women undergraduates also distinguished themselves in regard to the academic program. In 1971, Laura S. Sohval, a French major, was Trinity's first woman salutatorian,
and joan L. Davies, a mathematics m£!ior, was the first woman valedict01ian three years
later. Previously, at Commencement in 1970,Judith Qudy) Dworin, Elizabeth M. Gallo,
Judith A. L. Odium, and Roberta]. Russell, all of whom had transferred to the College,
became the first women to receive undergraduate degrees (Vl-28). 231 They shared a distinction as degree recipient pioneers with two high school teachers from the Hartford
Public School system, Anne L. Gilligan and Dorothy M. McVay. As noted in the previous chapter, 40 years earlier in June 1930, they were the first women to earn master's
degrees in course at Trinity. 232 Early in the 1970s, the College admitted two students who
would become Trinity's first women engineering majors, Dorothy J. Greenberg ' 74 and
Cynthia E. Bromberg '75 (Vl-29).233 In addition,J ane L. Veith '74 became the College's
first woman recipient of a national Watson Fellowship, which the Thomas J. Watson
Foundation provides annually to graduating seniors at a select number of institutions,
enabling them to pursue a year of independent post-graduate travel and study abroad. 234
In the fall of 1974, an unusual coincidence occurred when freshman Walter L.
Champion, Jr. '78, an English and writing major, arrived on campus to join his mother,
Mrs. Barbara H. White '76, a junior majoring in sociology.235
The impact on the faculty and academic departments that coeducation had during the first decade following its introduction is illustrated by examining the declaration of academic majors on the part of undergraduate women. For the Class of 1973,
the first to enroll women as freshmen, the six most popular majors, in declining order,
were psychology, English, modern languages, religion, history, and art history. For the
Class of 1976, the ranking was psychology, English, modern languages, history, biology, economics, and religion. The most popular majors for women in the Class of
1979 were psychology, history, economics, biology, modern languages, and English.
Psychology was the predominant favorite as a major among women in these three
graduating classes, but interest in biology and economics was on the rise. The number of full-time and part-time faculty in the various departments in question remained
relatively steady during the decade, reflecting the College's financial prudence and
President Lockwood's sense that a conservative posture on the size of the faculty was
necessary to allow for a future, and in his view, inevitable increase. By the mid-1980s,
the number of faculty in the English Department had increased, but this was due
largely to the establishment of an affiliated Writing Center Program. Among the other
disciplines, the number of faculty in psychology, history, modern languages, economics, and biology had also increased, but modestly. 236
Women undergTaduates soon began to contribute their time and energy to student
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organizations and activities, but it would be several years before male students adjusted to the presence of women in positions of leadership. An early example of such
leadership was H . Susannah Hesche! '73 (VI-30), who became the first woman editor-in-chief of the Tripod. 237 t Adjustment also characterized the development of
campus social life for women students. The introduction of coeducation largely
ended the long-established male tradition of fleeing the campus on weekends for
points north and south. As a Tripod article characterized the phenomenon, "Friday
and Saturday nights about half the campus flings itself at illegal speeds toward
Poughkeepsie, Northampton, or New London, while the other half sulks in the dormitory and feels sorry for itself." 238 The fraternities continued to dominate Trinity's
social scene, although interest in fraternity membership among the student body was
waning, having declined by the end of the decade to approximately one-fifth of male
undergraduates enrolled at the College. 239 t By I980, six of the II fraternities in existence in I970 had closed their doors. 240 The various fraternity chapters approached
coeducation cautiously, a few inviting women to join on a social or eating club basis,
an arrangement first developed for the Vassar exchange students. One exception was
Phi Kappa Psi, which pledged women as early as I9 7I. 241 Delta Phi, IKA, and Theta
Xi followed suit, severing their national ties to allow for the induction of women members, but these three fraternities soon faded out of existence. 242 t In the late I970s, the
administration began encouraging the fraternities to become fully coeducational, but
encountered strong resistance, the one exception being Delta Kappa Epsilon (DKE),
which pledged women in I980, an act resulting in the loss of its national charter. 243
Two sororities appeared on the campus in the early I980s: the Beta Omega chapter
of Delta Delta Delta (I98I), and the Zeta Theta chapter of Kappa Kappa Gamma
(I982). In I984, St. Anthony Hall began admitting women pledges in response to
recently developed College policy. 244
Despite such developments during the I970s and early I980s, the fraternity situation did not improve at Trinity in the eyes of many women undergraduates. In the
spring of I990, in connection with the 20th anniversary of coeducation, Professor
Noreen L. Channels (Sociology) (V/-31) conducted a survey of 3,000 alumnae who
graduated from the College between 1972 and I989. The survey was designed to
gather views on what the women had experienced in four principal areas: strong
memories about being a woman undergraduate at Trinity; fraternities and sororities;
the academic program, the classroom, and faculty; and sexual harassment and abuse,
security, and safety. 245t For the most part, the women respondents recalled fraternities at Trinity as an unpleasant and distasteful memory. In their view, the fraternities
exercised a disproportionate influence on campus social life, and there were no satisfactory alternatives. One alumna who graduated during the period from I980 to I984
viewed the establishment of sororities as a matter of little consequence, and believed
that they did not add materially to social life for women students. 246 Another respondent who graduated in the late I980s found " the treatment of women by certain male
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groups at Trinity, (for example, single sex fraternities) to be appalling. However, . ..
the women are at fault as well," she maintained, "since it is their choice whether to
allow themselves to be degraded and treated that way." In her view, the answer was not
to abolish fraternities, but to educate women "on how to stop the treatment of themselves and others by not allowing the men to get away with their behavior ...." 247 Yet
another declared that, in the early 1980s, "there were many sacred cows, not to be
questioned, but fraternities were the most sacred of all. Questioning the fraternities
meant you were 'militant' or weird. Certainly you'd be isolated, and, of course, you
were socially ugly."24 8 A few women recalled that fraternities had presented no problems for them. As will be discussed in the following chapter, fraternities came under
intense scrutiny during the early 1980s, and their future remains unclear in 1998.
As the decade of the 1970s advanced, the number of women admitted to incoming classes gradually increased. In the fall of 1970, the Class of 1974 consisted of 173
women and 245 men, the 418 freshmen constituting the largest class enrolled up to
that time, and also bringing the total undergraduate enrollment to 1,493. 249 In the fall
of 1975, the Class of 1979 totalled 394, or 164 women and 230 men, 250t and in the
fall of 1980, out of 453 freshmen in the Class of 1984, there were 223 women and 230
men.25I Although in March 1973, the Trustees voted to retain the 60:40 ratio of men
to women, 252 it was becoming increasingly clear that the men's varsity teams were
remaining highly competitive, and that sufficient numbers of male undergraduates
interested in collegiate sports were represented in incoming freshman classes.
Accordingly, in January 1974, the Trustees authorized abandoning the guideline of
1,000 male students, effective with the Class of 1978, "so that the most highly qualified students, regardless of sex, can be admitted to Trinity College."253 In the fall of
1984, the Class of 1988 was the first to have more women than men, its 515 members
consisting of278 women and 237 men. Twelve years later, in 1996,266 men and 238
women comprised the 504 members of the Class of 2000, the total undergraduate
enrollment by then having reached 2,049. 254
By the late 1970s, there were still rough edges remaining from the early years of
coeducation. Initially, the presence of women in class was not welcomed by some of the
faculty, and although they were but a small number, their attitude stood out as an
unpleasant memory for several women who graduated in the early 1970s. One alumna
of that period recalled in the 1990 survey that "while a number of male students displayed extremely negative attitudes to the female presence, the faculty response was
even more disappointing. The professor who announced that no woman in his course
would ever receive a grade higher than 'C' stands out in my mind." 255 " In visiting the
campus over the last 20 years," the alumna continued, " I have observed that the situation has improved with the increased numbers of women on campus. Trinity's evolution into a co-ed college appears to be a success-but one should not believe that it
happened overnight." 256 Another alumna of the early 1970s recalled, "I was the only
female major in my class. The chairman of the department made it quite clear that he
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did not want women in his department. At meetings, he would address the group as
'Lady and gentlemen."' 257 An alumna who graduated in the second half of the decade
remembered "a professor who, rather than help me in understanding the course material after class hours and upon special request (by me)[,] told me it didn't matter if I
was doing poorly .... I belonged back on the farm from whence I came!" 258
Perhaps the ultimate instance of faculty arrogance regarding women students
occurred in the late 1980s, as an alumna recollected: "During my first semester at
Trinity I was enrolled in a science class. I remember during [the] lab section of the
course the professor would make reference to how a particular lab procedure would
be useful to women in the class when we were in the kitchen, and how we should
therefore pay attention." 259 Later in the semester, the professor "advised me not to
worry about the class because someday ... I will be married and this will not be unimportant. He advised me to take ' nice' courses in the future. He suggested a language
course. That was my first and last science course at Trinity." 260 In contrast, a number
of alumnae recalled that faculty were extremely supportive and genuinely concerned
about the welfare of women undergraduates. In this connection, an alumna of the
early 1980s stated:" ... two faculty members (one male, one female) . .. encouraged
me to pursue the topics that interested me and forced me to think critically about the
'answers' I found. My work with one of these individuals, Professor [male], led to my
selection as a President's Fellow."26 It
The reactions of alumnae to coeducation in general ran the gamut from painful to
extraordinarily pleasant. A graduate of tl1e early 1980s noted that "I often felt the pervasive attitude of the administration and student body was of an all male school. The
feminist perspective was not encouraged and often ridiculed." 262 Commenting on tl1e
College's facilities, an alumna of the early 1970s maintained that "Trinity was definitely not ready for women when I was an undergraduate .... Career counseling was limited; atllietic facilities for women were sparse. Women were an invisible minority." 263
An alumna oftlle early 1980s recalled that "My overall feeling is that I was treated fairly and my gender was not an issue. However, I remember the male students making
comments when the 'pig book' [the Student Handbook] would come out each year."264 t
Recollections of a positive nature included those of the alumna from the late 1970s
who observed, "After spending a semester at Smith I was thrilled to be back in a 'normal' environment." 265 An alumna from the same period noted, "I never felt like a 'coed' at Trinity-I always felt on an equal footing witll tlle men on campus and tl1ought
the relationship between men and women was very natural and healthy."266 A final recollection reveals that coeducation, while a difficult experience for some, nonetheless
represented an extraordinary opportunity. An alumna of the early 1980s recalled feeling a sense of discrimination, not because she was a woman but because she was "from
a working class family." There were several incidents that nearly caused her to leave the
College during her freshman year, but Trinity helped her to ' toughen up' and become
resolute. "These seemingly masculine attributes enabled me to achieve more than I
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had ever hoped," she noted. "I graduated at the top of my class and represented my
major as a President's Fellow." 267 Her experience as the eldest child encouraged her
five sisters and two brothers to pursue their college educations, two of them going on
to receive graduate degrees. "Trinity was the first college my family encountered," she
stated, and "Trinity not only opened the door for me, a woman, but also opened up the
possibility of achievement for all my siblings, in spite of our economic situation."268 As
the survey reveals, coeducation has touched the lives of alumnae in varying ways, in the
process working as well to alter the life of the institution. 269t
During the 1970s, new organizations developed to accommodate the interests of
women on campus, among them the Women's Advisory Council, the Trinity
Women's Organization, and the Trinity Coalition of Black Women Organization. The
Women's Advisory Council was organized in 1969 to help identify and explore issues
of importance to women, and consisted of five students, two members of the faculty,
and two administrators. The Trinity Women's Organization (TWO) emerged in 1972
as a forum for concerns of women on campus, and met regularly to examine the role
of women at the College and in society at large. The Trinity Coalition of Black Women
Organization was established in 1979 by female members of the Trinity Coalition of
Blacks to focus on the needs and concerns of black women at Trinity, and to heighten
social and cultural awareness of its members and the community through sponsorship
of a variety of events. The Women's Center, an outgrowth of the Trinity Women's
Organization, was formed in 1977 "out of the conviction that women have special
needs, interests, and problems that are not always met in male-dominated culture; the
Center is a separate space where Trinity women can gather as women."2 70 Located in
Mather Hall, during the 1980s, the Center evolved beyond a student-oriented organization to become an advocate for feminist issues, and to serve women on campus
and in the Hartford community through "educational, social, and cultural programming, referral services, information resources, events, exhibits, and lectures."27 1t One
example of this effort was the establishment of the Feminist Scholarship Review in
1991, an ongoing journal published periodically that features contributions by students, faculty, and staff on various topics.
In recognition of the 20th and 25th anniversaries of the introduction of coeducation, the College offered a variety of programs and events focusing on alumnae and
their achievements. The 20th anniversary was celebrated throughout the academic
year, and culminated on the weekend of April 27 to 29, 1990, with a number oflectures, panel discussions, and ajuried exhibit of art by alumnae, while the 25th anniversary celebration, occurring during the 1994-1995 academic year, also featured numerous events and lectures.272 t During the 20th anniversary, the College held a convocation in September 1990, at which Trinity's president, Dr. Tom Gerety, delivered an
address entitled "Gender and Selfhood." "It was the ideal of twenty years ago, and of
today," he declared, "tl1at men and women would integrate fully at tl1is College. Men
and women would come together as equals, in conversation, in politics and gover-
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nance, in sport, but above all in intellect and aspiration .... I am sure that no one at
Trinity thought it would be easy to achieve. I am also certain that no one foresaw just
how hard it would be."273 "The women who enrolled in 1969," Gerety continued,
"came to Trinity with an adventurous spirit. They had the courage to be the first, to
face resistance, resentment, and discrimination. They sought to change Trinity- to
develop new, equal and shared traditions of schooling men and women. But they also
wanted to prove something about equality and themselves: mixed in, even unequally,
with men, they knew they could do just fine, thank you. And they did .... " 274 The
president went on to state that the College's ideal of education involved choice, "choice
as it builds towards identity and character, towards who you are ...."In Gerety's view,
choice and the reaffinnation of self were central acts oflife. "You have to be for that self
even if others sometimes try to shame you out of it," he maintained, and "you have to
choose that self in sustained and repeated acts over your whole life, acts of courage and
acts of faith." 275 In a general way, President Gerety's thoughts on choice apply to the
introduction of coeducation. On the basis of their faith in the College's future, President Lockwood and the Board of Trustees chose a new direction for Trinity, reaffirming its mission as a liberal arts institution, and changing it unalterably.
Prior to President Lockwood's administration, there had been no sustained efforts
to engage in continuous and systematic long-range p lanning that would help point the
College to future directions it should be exploring or potential changes it should be
anticipating. One exception during President jacobs's tenure was the 10-year projection
that the Trustee-Faculty-Administration Committee on Goals prepared in 1961 (discussed in the previous chapter). For the most part, thinking about the future took the
form of personal reflections. One example was an article in the Winter 1966 issue of the
Trinity Alumni Magazine by Trinity's Vice President, Albert E. Holland '34, in which
he shared his views on the future of the small, independent college. Contrasting the latter with the emphasis on graduate education and government-supported research that
characterized the major universities, Holland maintained that "the best and most
thoughtful students" would continue "to choose a good, small, independent college
whose most important concern is their personal and intellectual development and
where the emphasis is on good teaching and close teacher-student relationships."276 In
his view, to remain small and independent, a college could not acquiesce to mediocrity.
"To reach towards greatness a college must continuously remind itself of its purposes
and objectives, evaluate constantly its success in attaining these goals, and always be alert
to new and imaginative ways of achieving them." 277 Such a college would have a creative
admissions process, seek inspirational faculty whose focus was on teaching, and let faculty creativity be tl1e foundation for a stimulating liberal arts curriculum. Holland concluded that, if a college were to survive as an institution of quality, it "must think through
its purposes and objectives; stand up for its values; be willing to consider innovations
and to make use of new technological aids; be willing to use its resources imaginatively;
be eager to cooperate in every possible way witl1 other institutions of higher learning;
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[and] be eager to offer leadership in its community."278 t
President Lockwood maintained that, when he took office at Trinity, many colleges
and universities had "not been process-conscious. That is, they have not set up longrange projects where you begin to look at things, and you review it again in two years,
and you pick it up and see what's happened and watch the trend lines .... I think it is
pertinent both to fiscal and non-fiscal issues alike, to develop a way to process what is
happening, incorporate it, [and] analyze it." 279 In November 1968, at Lockwood's
request, the Trinity College Council established a Long-Range Planning Committee
with three subcommittees. The latter focused on three major issues: whom the College
should educate; to what purpose the College should educate; and the College's "relations to its environment - local, national and international." 280 The Committee completed its work in February 1969, and issued its report on March 29. Chaired by
Richard A. Smith, an author and financial writer, former associate editor of Fortune,
and father of Richard A. Smith, Jr. '65, the Committee and its three subcommittees
consisted of representatives of the undergraduate student body, graduate students, the
faculty, the administration, the Trustees, the alumni, and parents. 281t
At the May 31, 1969 meeting of the Trustees, President Lockwood noted that the
Committee's report, which the Board had previously received for review, was preliminary and dealt only with certain aspects of an emerging long-range plan for the
College. The Committee had reached three broad conclusions: "(1) Trinity should
not become a university; (2) Trinity should not join a public system of higher education; [and] (3) Trinity should not become a community-oriented college but should
retain its national character." 282 The report went on to recommend that, in general,
Trinity should hold its course as a liberal arts college, and continue to attract "highly
qualified, intellectually aware students," including black students and foreign students. In addition, referring to Trinity's general "detachment" from the community,
there was a need for "massive involvement of the College in the surrounding community[,] both to expose students to life in an open society and to better meet the needs
of the community," an undertaking to be pursued in cooperation with local organizations and citizens' groups.283 Furthermore, engagement with the community should
be interpreted broadly to encompass not only use of the College's urban setting as a
teaching laboratory, but also the inclusion in the curriculum of the study of American
black culture and Non-Western cultures. Also important was the need to continue to
seek cooperative inter-institutional links on the local, national, and international levels. Finally, the report determined that the issue of College governance, "the effective
interrelation of the various components of the college-student body, faculty, administration, trustees, and alumni, to each other," was of such importance that it should
become the focus of in-depth study. 284
Two years later, in April 1971, the Trustees commissioned two student-facultyalumni task forces to examine certain areas of concern that had emerged from the planning process: the College's academic program, and student life and physical facilities.
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In addition, Professor Ward S. Curran '57 (Economics), recently appointed Director of
Institutional Planning, and Dean of tl1e Faculty Edwin P. Nye, prepared accompanying
reports, respectively, on financial projections for the College, which was tllen facing tile
effects of spiraling inflation, and the academic program. To increase the College's
attractiveness to prospective students and faculty, the academic task force offered several proposals, among them: the creation of an intensive study program whereby students could pursue, either individually or in groups, a specific area of study witl1 a faculty member through seminars, tutorials, or research projects; several suggestions to
improve recruitment and retention of faculty; enhancement of academic and civic relations witll Hartford tluough the introduction of an urban component in tile curriculum, encouraging faculty to live in the immediate neighborhood, and making College
facilities more accessible to tl1e surrounding community; tile development of an alternate undergraduate degree program, based on examinations and projects; and tile
recruitment of qualified older students, in an effort to broaden the age range of tile
undergraduate body. 285 The student life task force made several proposals, among
them: the enrollment of more local nonresident students as a way to increase income
from tuition; the establishment of a sliding-scale tuition policy to accommodate students from diverse economic backgrounds; an expansion of tile freshman orientation
progTam; and improvements in support services for women students. 286
Professor Curran's report consisted of a 10-year budget projection, and accompanying strategies for fiscal prudence. He argued that to maintain a culturally and economically diverse student body, the College had to find ways not only to reduce perstudent operating costs without reducing the quality of services, but also to raise nontuition sources of income by increasing tile endowment and the rate of annual giving of
alumni and friends. Nye's report focused on tile impact tl1at curricular revision, tile
increase in student enrollment, and coeducation were having on course enrollments
and faculty utilization. One of his findings was that the student-faculty ratio in the
classroom had not increased as much as had been expected because of the growth in
tile number of small seminars and classes resulting from the 1969 curricular revision.287 The Lockwood administration would soon implement several oftl1e task force
recommendations regarding the curriculum and tile academic program in general.
In 1978, a joint student-faculty-administration Institutional Priorities Council
(IPC), which President Lockwood had created a year earlier, released a preliminary
report outlining a number of objectives for the College to accomplish over a five-year
period. The report cited a lack of" social and intellectual cohesiveness" in student life
tllat the authors thought improvements in Mather Hall programming, a strengthened
advising system, and a revitalized student government could help address. In other
areas of the College, the report recommended increasing tl1e cultural and economic
diversity of the student body, redoubling efforts to attract students of the highest intellectual and academic potential, and seeking additional adult students. Regarding relations with Hartford, the report called for strengthening the internship program with
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local institutions, organizations, and businesses, thus more closely linking the city and
the College. Finally, the continued recruitment of a distinguished faculty, renewed
efforts to increase endowed funds and annual giving, and careful assessment of the
curriculum would assure that Trinity remained attractive and competitive. The IPC
urged the administration not to increase the resident student body, enlarge the physical plant, or increase the athletic program or administrative services. 288 The IPC's
final report, issued in 1979, reiterated many of these points, and reaffirmed that the
College's principal mission was to "offer a top-quality liberal arts education to a primarily residential student body of approximately the present size." 289 Additionally,
the IPC recommended: a thorough review of the curriculum; pursuing efforts with
Trinity's institutional neighbors- Hartford Hospital and the Institute of Living- to
"improve conditions in the immediate neighborhood"; developing objectives and
strategies for the academic programs related to or serving Hartford; and improving
systematic and cooperative planning throughout the College. 290 Many of these recommendations would receive consideration during the following decade.
The concern about the financial stability of the College and the state of the
nation's economy in the 1970s, in particular the effects of inflation, brought home the
importance of the federal government's impact on higher education. That impact had
dramatically manifested itself in the creation of the G.I. Bill in the wake of World War
II, and later in funding for scientific and technical research, issues whose manifestation at Trinity has been discussed briefly in previous chapters. In his study of higher
education, David D. Henry points out that "before the sixties [,] funds from the federal government to colleges and universities were for specific federal purposes and
services," but that starting in the mid-1960s "a federal policy to assist higher education fulfill its primary purposes" was put into effect through legislation. 291 The
National Defense Education Act of 1958 had been aimed primarily at providing
tuition aid, thus helping assure access to higher education, and Trinity students had
derived considerable benefit from the Act's provisions. 292 Congress enacted additional legislation in the next decade, especially the Higher Education Act of 1965.
This and other legislation, however, focused on funding specific programs, special
scholarships, and various types of facilities. No legislation was directed at "assisting
institutions generally in meeting the financial requirements of their basic operations,"293 or addressed the looming depression in higher education finances that
would develop in the following decade. Rising costs in the 1970s threatened the welfare of private independent colleges and universities, and called into question the
affordability of the educational opportunities they offered, which were saving taxpayers billions in contrast to the programs of public institutions. 294 t Such developments
in federal support of higher education in the 1960s and the 1970s helped place
Professor Curran's financial projections, previously discussed, in perspective.
One aspect of Trinity's relationship with the federal government during this period was the termination of the Air Force Reserve Officers' Training Corps program.
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Instituted at the College in 1948, the program reached the height of its popularity in
1953, when 553 students, slightly more than half of the student body, were enrolled.
Following the end of the Korean War, interest in the program at Trinity gradually
waned, and in the late 1960s, the presence of the unit on campus became the target of
student protests, as was the case at other institutions. At President Lockwood's
request, during the 1969-1970 academic year, the Trinity College Council studied the
question of the AFROTC unit's future at Trinity, as did the faculty. 295 By the spring
of 1970, enrollment had declined to the point that the Air Force placed the program
on a probationary status. The Trustees authorized the president to confer with Air
Force personnel on mutually satisfactory ways of bringing the program to an end, and
an agreement reached in the fall of 1970 stipulated that termination would occur in
July 1971. 296
Among the less urgent but nonetheless important concerns President Lockwood
had regarding Trinity was its administrative infrastructure. During the 1970s, he
made several important administrative appointments, and many of the appointees
would remain at the College well into the following decade, and even beyond. As
Lockwood later recalled, the College had some administrative and staffing problems
that "we had to find better ways of dealing with. We were propelled in some sense by
the changes in American society .... The ball game was changing at the same time we
were trying to cope with our own local limitations .... we needed to address both our
strengths and weaknesses and establish the processes by which we could make the
changes and face the staffing problems we had." 297 In particular, the role and functions of the Dean of the College needed clarification. During his brief tenure as Dean,
Dr. Harold L. Dorwart had been of crucial assistance to President Jacobs and to the
College, especially in regard to the sit-in, but in many other ways as well. One of the
president-elect's first requests to the Trustees was that they authorize a change in the
title of the office from Dean of the College to Dean of the Faculty so as to prevent
external confusion. As Lockwood noted, at many other institutions, the Dean of the
College was responsible for student affairs. The new title clearly indicated principal
responsibility as Trinity's chief academic officer, and presaged a more initiatory policy
role. 29St Dorwart's successor, Dr. Robert W. Fuller, accepted appointment as Dean in
July 1968. A physicist, Fuller had received his undergraduate degree from Oberlin,
and his master's degree and doctorate from Princeton; he came to Trinity from the
Seattle Research Center of the Batelle Memorial Institute. 299 Lockwood found
Fuller's leadership style a contrast to his own, which he characterized as anticipatory.300 Fuller was "exciting .... His was much more the provocatorial role. That is,
cajoling people into trying things .. . . He really stirred things up .. . . [and] had closer ties with the students than any Dean of the Faculty I've ever known .... and certainly didn't hesitate to bring things as a sort of representative of the faculty to the
administration."301 As previously discussed, Fuller was one of the principal architects
of coeducation, but his sights were set on a higher calling, and he left Trinity in the
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spring of 1970 to become president of his alma mater, Oberlin. 302
Fuller's successor was Professor Edwin P. Nye (Engineering). Not satisfied with
the external candidates for the deanship, President Lockwood turned to Nye. In
Lockwood's view, Nye possessed the requisite organizational skills and administrative
aptitude for the post. "The style changed from one that was flamboyant to one that
was very even keeled," Lockwood recalled, "and the administrative task .. . was fairly
immense. [Nye] sorted things out and got things in order and developed procedures
that we lacked."303 The new Dean faced considerable challenges. "When I took over,"
Nye later observed, "the College had just finished two years of deficit operations, student government was in shambles, student protests were endemic, and the Trustees
had dictated that the budget be balanced . . . . Coeducation was in only its second year,
the 'new curriculum' was still being implemented, and pressure was mounting for
rapid recruitment ofblack and women faculty members. In short, there was much that
needed to be done .. . .'' 304 Following Nye's resignation from the deanship in 1979 to
return to teaching, Lockwood appointed as Dean, Dr. Andrew G. De Rocco (Vl-32),
a molecular physicist from the University of Maryland's Institute for Physical Science
and Technology. 305
Nye was part of a reorganized administrative structure that Lockwood had put in
place in january 1969. Four key administrators reported directly to the president: the
Dean of the Faculty, the Director ofExternal Affairs (a new position), the Treasurer of
the College, and the Director of Development. Under Dean of the Faculty Fuller were:
N. Robbins Winslow '57 (VI-33), Associate Dean for Educational Services, who
supervised the admissions, financial aid, counseling, registration, and career advising
functions; Dr. Roy Heath, Associate Dean for Community Life, who was responsible
for housing, dining, health, student conduct and activities, the athletic program, and
security; and Dr. C. Freeman Sleeper, Associate Dean for Academic Affairs, who
worked with Dean Fuller on the instructional, graduate, and summer programs, in
addition to academic planning. Thomas A. Smith '44, the Director of External
Affairs, coordinated the alumni program, the relations of the College with the city, the
state, and federal agencies, and public information services (formerly College
Relations). The Treasurer,]. Kenneth Robertson, was responsible for supervising the
business functions of the College, overseeing physical facilities and maintenance, and
carrying out long-range fiscal planning. Finally, Judson M. Rees, Director of
Development, had primary responsibility for the solicitation offunds.306 Upon Rees's
retirement in 1977, President Lockwood appointed Constance E. Ware (VI-34) as
Director of Development, the first woman to become a senior member of a Trinity
administration. Mrs. Ware had come to Trinity in 1964, becoming Assistant to the
Director of Development in 1970, and Associate Director in 1974.307 t
Other appointments oflong-term significance included that of Thomas A. Smith
'44, who became Vice President of the College in the spring of 1970. This position
was reestablished because of the need to assure that a senior administrative officer,
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conversant with the broad aspects of Trinity's day-to-day management, could, in the
absence of the president, assume temporary responsibility for the College's operation.
The Dean of the Faculty was fully absorbed by the demands of the academic program
and the faculty, and could no longer be called upon as had occasionally happened in
the recent past. The Vice President at this period served as the undesignated senior
officer of the College, and Smith's responsibilities included alumni affairs, community life, admissions, and financial aid.308 Another important appointment occurred in
1975, when Robert A. Pedemonti '60, M '71 (V/-35) became Treasurer of the College
following the death of Clifton M. Bockstoce, who was also Vice President for
Financial Affairs. Pedemonti had joined the administration in 1968 as Associate
Comptroller and Budget Director, and became Comptroller and Budget Director in
197 4. From the beginning of his career at the College, he stressed the importance of
fiscal prudence, and with full backing from President Lockwood and the Trustees,
introduced forecasting procedures and cost control measures that helped end two
years of deficits, and enabled Trinity to return to a balanced budget in 1970.
Pedemonti presided over consecutive balanced budgets during the 1970s, 1980s, and
1990s, and was designated Vice President for Finance and Treasurer in 1984.
Throughout this period, he continued to strengthen financial support of the academic program, exercised oversight of the physical plant, and helped increase the endowment through astute investment strategies. Benefiting from Pedemonti's attention as
well as from three major fund-raising campaigns, the endowment grew 12-fold over a
30 year period, from $26.6 million to $322 million as of March 1998.309
The position of Vice President for Financial Affairs, which Clifton M. Bockstoce
held, had been created in 1974, as President Lockwood later indicated, to address the
complexities of dealing with "long-range planning, [and] oversight of the endowment, [and] to relate physical plant planning to academic planning," responsibilities
that required a full-time commitment beyond that of managing the day-to-day aspects
of the College's complicated finances and preparing the budget. 310 Following
Bockstoce's death, the position was changed to focus more heavily on planning, as
reflected in the new title, Vice President for Finance and Planning. Accepting
appointment to this position, effective july 1, 1977, was james F. English,Jr. (V/-36),
chairman of the Connecticut Bank and Trust Company (CBT). English would continue to chair CBT's board for a brief period following his move to Trinity.
Considered by President Lockwood as one of his most important appointments,
English was responsible for overseeing development operations and the endowment
as well as for directing long-range financial planning. As Lockwood put it, "his sense
of style and experience made it possible for him to deal with the managerial questions
in the president's office and know their fiscal implications," thus enabling him to serve
as the senior officer of the College in the president's absence.311
Vice President English had received his undergraduate degree from Yale
University, pursued graduate study at Cambridge University, and later received an
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LL.B. degree from the University of Connecticut. J oining the Connecticut Bank and
Trust Company in 1951 , he became chief executive officer in 1969, and chairman in
1970. A trustee of Connecticut College and the Loomis-Chaffee School, and a member of the Connecticut Commission for Higher Education, and Yale's Council on
Priorities and Planning, he was also a director of several business corporations and
charitable institutions. At the time of English's appointment, Lockwood noted that
the new vice president's demonstrated interest in higher education made him "sensitive to the problems facing independent colleges and universities."312 t Eager for new
challenges, and comfortable in the world of higher education, English brought a considerable breadth of experience to his position. The sudden death of Mrs. Lockwood
in February 1980, occasioned the president to take a six-month sabbatical leave, during which English served as acting president. He later became Lockwood's successor.
Among other administrative appointments President Lockwood made was that in
197 5 of Gerald J. Hansen, Jr. '51 as Director of Alwnni Relations (VI-3 7) . Hansen
succeeded John L. Heyl '66, who had been responsible for alumni affairs since the
retirement in 1970 ofJ ohn A. Mason '34.313 In addition,]. Ronald Spencer '64 (V/-38)
accepted appointment as Dean of Community Life in 1971. He had been a reporter
for the Hartford Times and had pursued graduate study at Columbia University
before joining Trinity's faculty in 1968 as Instructor in History. Later becoming
Lecturer in History, he also served in a number of administrative posts, including
Dean of Studies, and eventually became Associate Academic Dean. 314 In 1976, Dr.
David Winer (V/-39), a member of Trinity's psychology faculty for the preceding
decade, accepted appointment as Spencer's successor in the redesignated position of
Dean of Students. 3 1St
Another issue of m~or concern to President Lockwood when he took office was
the structure and composition of the Board of Trustees. In keeping with governing
boards at other institutions of higher education, Trinity's board played a central role in
the life of the College, serving as the ultimate source of authority, and was the body to
which the State Legislature granted legal and corporate powers through the Charter. A
"Joint Statement on Government of Colleges and Universities" prepared in 1966 by
the American Association of University Professors, the American Council on
Education, and the Association of Governing Boards, outlined the principal responsibilities of governing boards, and provides a context for understanding the critical
importance ofTrinity's board. 316 The statement declared that while maintaining a general overview, the governing board "entrusts the conduct of the administration to the
administrative offices, the president and deans, and tl1e conduct of teaching and
research to the faculty .... [It] plays a central role in relating tl1e likely needs of the
future to predictable resources; it has the responsibility for husbanding the endowment; it is responsible for obtaining needed capital and operating funds; and in the
broadest sense of the term it should pay attention to personnel policy .... When ignorance or ill-will threatens the institution or any part of it, tl1e governing board must be
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available for support. In grave crises it will be expected to serve as a champion ...."In
such cases, " the protection it offers to an individual or a group is, in fact, a fundamental defense of the vested interests of society in the educational institution."3 17t
Although Trinity's Board exercised the responsibilities the Statement enumerated, from his own personal experience as an alumni trustee President Lockwood found
it inflexible and rooted in the ways of the past. During President Jacobs's tenure,
amendments to the Charter had made possible certain changes in the Board's structure. First, as a way of increasing alumni involvement in major policymaking, the provisions for the election of alumni trustees were changed. Effective in 1962, the number of trustees that the alumni could elect was increased from three to six, and the
term of service doubled from three years to six years. As had long been the case, the
other trustees served for life, and upon resignation, life trustees were designated
trustees emeriti. Also, on occasion, the Board could elect an alumni trustee a life
trustee. 3 18 Second, in 1963, the Board strengthened its internal leadership by creating the office of Vice Chairman, whose incumbent was designated annually by election. Previously, the Board's only officer was the Secretary, the president serving as
Chairman. The Vice Chairman had "senior rank after the President at all academic
ceremonies and occasions ... [,]"was "adviser to the President in matters that concern the Trustees [,] and shall serve to advise the other Trustees about internal matters that affect the Corporation." 3 19 In the absence of the president, the Vice
Chairman presided at meetings of the Executive Committee as well as at standing
committee meetings, was ex officio member of all standing committees, and chairman
of the Board's Committee on Committees. 320t
Three years later, in 1966, reflecting a desire to strengthen its leadership role, the
Board voted to establish the position of Chairman, to be held by a trustee, effective
July I, 1968, or "on the earlier retirement" of President Jacobs. 32 1 During the acting
presidencies of Dr. Arthur H . Hughes, the Board had elected its senior member to
serve as Chairman until a new president had assumed office. President-elect
Lockwood having made clear his unwillingness to serve as Chairman, the Trustees
reaffirmed the creation of the new position in June 1968, stipulating that the
Chairman be elected annually, and carry out the responsibilities formerly associated
with the now defunct Vice Chairmanship. Initially, the Board elected Lyman B.
Brainerd '30 as Chairman, and in the years ensuing, other trustees, such as George W.
B. Starkey '39, M.D., have had the opportunity to exercise leadership. 322
In February 1979, Dr. Harold L. Dorwart, Seabury Professor of Mathematics and
Natural Philosophy (Emeritus) and former Dean of the College, prepared a memorandum that contrasted various aspects of the College at that time with the period a
decade before. Dorwart noted that there had been an almost complete turnover of the
Board's members, not due solely to the passage of time, but to the introduction of
"term" trustees who served for an eight-year period, a recommendation Dorwart had
made before his retirement as Dean. 323t President Lockwood was highly receptive to
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Dorwart's idea, and later recalled that the Board's static composition was in need of
drastic change: "we had to achieve more turnover and we had to function differently.
We had to bring the Board up to speed to the changing life around us ... , and we had
to find a process whereby we could bring on and take off people more regularly than
we had."3 24 "We had no way to change the constituency," Lockwood stated, "either
out of consideration to the trustees themselves or out of need for the institution. The
Board was 62-and-a-half years old on average when I arrived. It had served a generation very well. Times had changed in '68 [,] and we had to have younger people. So
[,] thanks largely to Lyman Brainerd, to whom I submitted all these ideas, I basically
restructured it ...." 325
With Dorwart's recommendation in mind, President Lockwood introduced the
concept of term trustees who served an eight-year term. He also established a retirement policy for charter trustees, who could remain on the Board from the time of their
election until they reached the age of72, "because we had no retirement age, and we'd
begin to get ... turnover .... In many ways that was just in time .... We were able to
move out and get women, which we needed ... .''326 In addition, the manner in which
the Board conducted its business at meetings also had to change to allow for full consideration of major issues such as "student affairs, educational policy, and community involvement.''327 It took some time to make the transition to the new structure and
the changes soon resulted in the first women being elected as trustees. In March 1974,
Mrs. Virginia Gray became a charter trustee. She was the widow of the Rt. Rev. Walter
H. Gray, who had served as a trustee from 1951 until his retirement from the Board
in May 1973.Joining Mrs. Gray was Mrs. james G. Lowenstein, who was elected a
term trustee. In the spring of 1979, Emily Holcombe Sullivan '74 became the first
alumna trustee.328 The structural and procedural changes President Lockwood carried out reinvigorated the Board with fresh ideas, a new outlook, and a different
dynamic of trustee interaction.
One of the three principal issues President Lockwood had identified as needing his
immediate attention upon taking office was revision of the curriculum. The process
had begun under Presidentjacobs, and was well underway by 1968. The faculty's special Curriculum Revision Committee had already engaged Lockwood's thinking, and
he shared his reflections on curricular matters and on liberal arts education in general
in a series of three lectures that he gave in November 1968, entitled "Our Mutual
Concern: The Role of the Independent Liberal Arts College." The third lecture, "The
New Curiosity Shop," offered him the opportunity to declare his conviction that an
undergraduate curriculum should address five major purposes: first, "students should
understand the manner in which we try to retain a sense of the past .. . . Reconstruction
of tl1e past through history, anthropology, literature, or science provides us conceptual
models for understanding the present"; second, students should be literate in the
broadest sense, and should be able "to communicate to others the principles as well as
the content of ideas or expressions drawn from many fields," including the sciences;
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third, "all students should work in fields quite unfamiliar ... , so as to avoid intellectual
provincialism and the arrogance of expertise"; fourth, "all students should have an
opportunity to perceive the relationship of controlled intellectual inquiry to social
problems"; and, finally, "all students should have the opportunity to become aware of
themselves and the meaning of their experience."329 Lockwood fi..1rther maintained that
his concept of the curriculum envisaged "the underg,nduate career in three stages: the
first, introductory or exploratory year; the middle years during which students may
interrupt their education, may change their majors, and reach some decision about
their lives after undergraduate study; and the final year which may, in effect, serve as a
transition to further study, or a bridge to ajob."330
Lockwood later recalled that, based on his experience with curricular revision at
Union College, where he was Provost in the early 1960s, he found himself " having
greater and greater difficulty with the requirement approach. The distribution requirement in particular had always troubled me[,] and therefore I was interested in and generally supportive of the decision the committee [at Trinity] was approaching, namely
to do away with distribution requirements." 331 The faculty had voted to establish the
special Curriculum Revision Committee at its March 8, 1967 meeting, and at the April
11 meeting designated the six faculty members who would comprise it: professors
Robert A. Battis (Economics) as chairman (V/-40), Richard T. Lee (Philosophy),
Robert Lindsay (Physics), the Rev. Borden W. Painter, Jr. '58 (History) (Vl-41),
C. Freeman Sleeper (Religion), and Robert C. Stewart (Mathematics) (Vl-42). 33 2
In addition, three students served on the Committee: Steven A. Bauer '70, Stephen R.
Lundeen '69, and Eric T. Rathbun '70. 333 Although aware that student reaction to the
existing curriculum had been documented in an undergraduate course evaluation
completed in December 1966, the Committee undertook surveys of the faculty as well
as of the Classes of 1965 and 1970.33 4
Submitted in November 1968, the Committee's report fell short of completely
overhauling the curriculum, and endorsed in principle the retention of distribution
requirements, a feature of the existing curriculum that had come to trouble many faculty. In place of the old requirements, the Committee proposed that all students
should take a minimum of three courses in each of two areas of the curriculum outside the major. 3·% The report went on to make a number of innovative recommendations, among them: instituting an elective one-term, one-credit freshman seminar,
focused on a field of inquiry to be determined by the students and the instructor, and
designed to help freshmen develop reasoning and writing skills; establishing a
Department of Sociology; developing an "open semester" program to encourage the
pursuit of independent study or internships, either on- or off-campus; urging the
development of "College courses," which would be offered outside departments on
subjects of special interest to individual faculty members; creating a Trinity seminar
program in which students could offer seminars and receive course credit for their
effort; establishing a student-teacher program that would enable students to teach
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courses bearing pass/fail credit; broadening opportunities for independent study;
supporting the development of computer-oriented courses; and strengthening the
academic advising system.336
Despite the many innovations the report proposed, widespread dissatisfaction with
the retention of distribution requirements led the faculty to request the Committee to
go back to the drawing board. 337t The Committee's final report, issued on February 7,
1969, represented a "middle way between required courses and a totally free elective
system," and reiterated many of the proposals previously made, including the freshman
seminars. 338 The major thrust of the report was the elimination of the distribution
requirements and the substitution in their place of guidelines for nonmajor courses in
four areas: language and other symbolic systems, man's interaction with the natural
world, man's social institutions, and forms of culture. The latter would include the
study of American black culture and Non-Western cultures, and require the development of new courses. Also recommended was the creation of interdisciplinary programs in such areas as American Studies, Non-Western Studies, and Urban and
Environmental Studies; the establishment of interdisciplinary majors; the restructuring of freshman orientation; and, to encourage extended reading and research on the
part of students, the scheduling of "open periods" in the College calendar.339
Several years later, President Lockwood recalled that he had requested the
Committee to prepare guidelines for nonmajor courses, none having emerged in the
second round of deliberations: "There were no guidelines at all as to what constituted an educated person ... , and quite literally I wrote down those guidelines one afternoon, came into the Committee and said: 'Set up some guideline courses or groups
of courses. Here are areas which people ought to know about."' 340 Ironically, the
guideline courses were voluntary and not a requirement, and for the most part were
ignored by students and the faculty, and it would not be until the late 1980s that the
faculty reinstated general education requirements.
As an outgrowth of the interest Professor J. Bard McNulty '38 (English) took in
pursuing the guideline concept, the College instituted the "Horizons" program under
his direction during the 1976-1977 academic year. Horizons consisted of weekly,
credit-bearing lectures, given in the evening by faculty from 23 different academic
departments. As McNulty described it, the program offered freshmen and the rest of
the student body "a gargantuan feast in which they can sample dishes never available
before." Open to the public, the lectures covered a wide range of topics in the humanities, the social sciences, and the sciences, and attempted to address an increasing
over-emphasis that students were placing on courses in a major or those closely related to it. 341 Another lecture series, directed to the public and known as the "TownGown Forum," had begun earlier in the fall of 1967 under the sponsorship of the
wives of alumni, faculty, administrators, and friends of the College. The first Forum,
held on six weekday afternoons during October and November, featured lectures on
the " 20th Century - Century of Revolution." Professors George B. Cooper
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(History), Rex C. Neaverson (Government), H. McKim Steele,Jr. (History),Jerrold
Ziff (Fine Arts), and John A. Dando (English) examined "revolutions" in history, art,
architecture, literature, and drama. The Town-Gown Forums were extremely popular
with the Greater Hartford community, and continued for more than two decades.342
President Lockwood also helped clarify the independent study and internship
proposals, and assisted in securing support for faculty adoption of the various recommendations for revision of the curriculum. 343 After reviewing the final report on
curricular revision, the faculty approved the new curriculum in mid-February 1969,
and on April12, the Trustees authorized implementation of all provisions the following fall. 344 Many years later, Professor Robert C. Stewart (Mathematics) confirmed
the importance of President Lockwood's involvement in the revision process, as well
as that of Dean Fuller. Stewart also acknowledged that the idea of open periods, later
known as reading weeks, was one of his contributions, and that, for many years thereafter, his faculty colleagues referred to them as "Bob's weeks."345 Professor Painter
vividly recalled that the exciting part of the proposals was the introduction of " new
features such as Freshman Seminars, student-taught courses, [and] open periods in
the calendar," and "the sense of excitement, liberation and experimentation that characterized the changes," which he believed "served us well until the early 1980s when
it was time to change again in keeping with national trends." 346
The concept of student-taught courses led to the establishment during the 19761977 academic year of a "Free University" in which undergraduates as well as several
faculty and administrators served as instructors for noncredit courses of their own
design covering a wide variety of topics. The idea of Steven M. Kayman '77, who had
become familiar with Williams College's more modest version, the Trinity Free
University consisted of over two-dozen courses, ranging from "Observational
Astronomy" taught by Robert A. Shor '78, and Kayman's " Renting: A Guide to
Tenants' Rights," to "The Elements of Surfcasting," offered by Vice President
Thomas A. Smith '44. The number of class sessions varied widely, from two up to as
many as ten or more.347
In the early 1980s, members of the faculty also became involved in the Elderhostel
Program, for which Trinity served as a site. Developed by Michael Zoob '58, among
others, Elderhostel enabled people of retirement age to attend week-long educational
programs on college and university campuses during the summer. In the mid-1980s,
an adapted version of the College's Rome Program for undergraduates, discussed later
in this chapter, served as a model for the creation of several Elderhostel sites in Italy.
Another outgrowth of Trinity's experience with Elderhostel was the "Vistas" program,
a five-week series of evening mini-courses on various topics offered by faculty, and held
on campus in the fall and spring semesters during the early to mid-1980s.348
Trinity's adoption of an open curriculum placed it in the vanguard of liberal arts
colleges and gave it a competitive edge in recruiting talented students. 349t The introduction of coeducation helped the College as well in this regard. Trinity's open cur-
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riculum also had an impact on curricular reform at Brown University. Not long after
the College announced the new curriculum, President Lockwood had a chance
encounter in Washington, D. C. with Ira C. Magaziner, a Brown undergraduate.
Magaziner was then mobilizing support for a new curriculum at his university, and
was much interested to learn about the innovations at Trinity. Not long thereafter,
Brown instituted an open curriculum, which remains in effect as of 1998. 350 t
Many of the changes the College introduced in 1969 are still in place in the late
1990s, among them: freshman seminars, later called First-Year Seminars; open
semesters; student-taught courses; individually tailored, interdisciplinary majors;
reading weeks; internships; and "College courses" on areas of inquiry falling outside
departmental bounds. 351 In 1967, Professor Clyde D. McKee,Jr. (Political Science)
(VI-43) established the earliest internship, which came to be known as the Legislative
Internship Program. Other internships that developed during the 1970s looked to the
McKee initiative as a model. Under the provisions of the legislative internship, students work for a semester in the office of a Connecticut state legislator at the State
Capitol in Hartford, performing a variety of responsibilities and learning firsthand the
workings of the Connecticut General Assembly. From the outset the legislative internship has proven popular with legislators, and has become widely adopted by colleges
and universities in Connecticut.352t
Other changes in the College's academic program followed quickly on the heels of
the new curriculum. One contributor of ideas was Professor Richard P. Benton
(English) (VI-44) , who, for many years, had strongly urged the introduction of courses on Non-Western cultures. He believed that the prevailingjudeo-Christian, GrecoRoman, and Western European traditions had dominated Trinity's curriculum too
long, and as a member of the Curriculum Committee, argued for the development of
an " Inter-Cultural Studies" program. One of the country's foremost authorities on
Edgar Allan Poe, Benton also was thoroughly acquainted with the literatures of
Europe as well as those of Non-Western cultures, including China and Japan. His
ideas in the mid-1960s fell on deaf ears, but were favorably received by the Curricular
Revision Committee, as were the views of another strong advocate for Non-Western
Studies, Professor H . McKim Steele,Jr. (History). Following approval of the new curriculum, the faculty authorized creation in May 1969 of a major in Non-Western
Studies (later known as Intercultural Studies, Area Studies, and ultimately,
International Studies), which initially embraced such areas of inquiry as Black
Studies and Asian Studies. 353 t Professor Steele served as the first director of NonWestern Studies, and appointments to the faculty in the ensuing years, including that in
1978 of Professor Leslie G. Desmangles (Religion and International Studies) (VI-45),
strengthened course offerings. 35 4 t
A related effort to enhance the study of world literatures had met with success the
preceding March when the faculty authorized a major in comparative literature, organized by Professor Michael R. Campo '48 (Modern Languages). Enabling the study
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Figure V/-66
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of world literatures, partly in the original language and partly in translation, the new
major drew on courses offered by Campo and his colleagues in modern languages,
including Professor Gustave W. Andrian ' 40 (VI-46) , in addition to courses taught by
faculty in the English and Classics departments. 355 t As time passed, interest in other
languages and literatures grew, and by the 1990s, the study of the Chinese, Japanese,
and Arabic languages and literatures had become firmly anchored in the curriculum.
Furthermore, although the curriculum does not at present require a student to
become proficient in a language other than English, a wide variety of languages
beyond French, German, Italian, Russian, Spanish, and Hebrew can be pursued
through a self-instructional languages program.356t
The curriculum has also benefited over the years from the introduction of a variety of majors, among them several that are interdisciplinary, including: Urban and
Environmental Studies (later known as Public Policy Studies), under the direction of
Professor Andrew J. Gold (Economics) (VI-47); American Studies, developed initially by Professor Edward W. Sloan III (History), J. Ronald Spencer '64, Lecturer in
History, and Professor Paul Smith (English), and formalized in the mid-1970s
through the leadership ofProfessor Eugene E. Leach (History and American Studies)
(VI-48); the computer coordinate, distinct from tl1e major in computer science offered
for several years by the Engineering and Computer Science Department, which later
split into separate departments; the educational studies coordinate created after the
abolition of the Education Department; neuroscience, under Professor Priscilla
Kehoe (Psychology) (VI-49); Women's Studies, under Professor Joan D. Hedrick
(History) (VI-50); and biomedical engineering in the Engineering Department, under
ProfessorJ oseph D. Bronzino (VI-51). In addition, the faculty approved the establishment
of a sociology major in 1969, an anthropology m<tior in tl1e early 1990s, and a Jewish
Studies major in tl1e Religion Department, to be introduced in tl1e fall of 1998.357t
Serving to heighten interest among the faculty in interdisciplinary approaches to
the study of a wide range of topics and issues were the Mellon Symposia, held in three
successive years, and beginning in the fall semester of 1976 with support from the
Mellon Foundation. Coordinated by Professor Milia C. Riggio (English) (VI-52), and
entitled " The Search for Values in the Modern World: Interdisciplinary Lessons from
the 19th Century," the first Symposium brought to the campus a number of scholars
from different fields to " explore in detail problems that arise in each discipline but
whose solutions have important consequences for other disciplines." 358 Other members of the Trinity faculty who were participants in tl1e Mellon Symposium's lectures,
colloquia, and discussions in 1976 were professors Frank G. Kirkpatrick '64
(Religion) (VI-53), Samuel D. Kassow '66 (History) (VI-54), and Alan M. Fink
(Psychology). The sessions attracted considerable interest on the part of students.359t
One outgrowth of the symposia, in particular the first, was the Guided Studies
Program in the Humanities, begun in 1979, and now known as the Guided Studies
Program: European Civilization. Each year it has afforded a select number of fresh-
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men the opportunity to pursue an interdisciplinary sequence of study prior to declaring a major. Among the faculty who have been involved closely with this program are:
professors Milia C. Riggio (English); James L. West (History) (VI-55}; Frank G.
Kirkpatrick '64 (Religion); Samuel D. Kassow '66 (History); John A. Gettier
(Religion) (VI-56}; Drew A. Hyland (Philosophy) (VI-57}; Helen S. Lang
(Philosophy) (VI-58} ; Alan C. Tull (Religion, and Chaplain); and J ohn C. Williams
'49 (Classics) (VI-59) . Two other sequences, both modeled on the Guided Studies
Program, are the Interdisciplinary Science Program, begun in 1987, and The Cities
Program, begun in the fall of 1996.360
The result of student interest in two areas of the performing arts, the major in theater and dance was another development that the flexibility of the new curriculum
eventually made possible. Although theater arts became a major in the late 1960s,
staffing at that time was at a minimum. Professor George E. Nichols III, who directed
the major, held tenure in the English Department, not in a theater arts department. The
second faculty position in theater arts was not tenurable, the policy then in effect stipulating that programs, in contrast to departments, could not have full-time, tenured
faculty. The situation in dance was somewhat similar, there being no tenurable position
despite several years of service on the part ofJudy Dworin '70 (VI-60), who brought
permanence to the study of dance at Trinity.361
Dean Robert W. Fuller introduced dance to Trinity in 1969, believing that it would
accord well with the College's new status as a coeducational institution. H e engaged
Clive Thompson, soloist with the Alvin Ailey Company, and his wife, Liz, to offer three
courses during the year, and the response was enthusiastic on the part of both undergraduate men and women. Dworin came to Trinity as an exchange student from Smith
College in the fall of 1969 to study with the Thompsons, and remained to receive her
undergraduate degree in American Studies. Under the supervision that year of
Professor Alexander A. MacKimmie, Jr. (Education), Dworin designed "a semesterlong creative movement program in the first, third, and fifth grades of Annie Fisher, one
of Hartford's inner-city elementary schools."36 2 This independent study became the
model for a course later incorporated into the curriculum under the title "Education
Through Movement." Dworin's senior thesis on John Brown's 1859 H arper's Ferry
raid, co-sponsored by Lecturer in History J. Ronald Spencer '64 and Professor Paul
Smith (English), was, as she put it, " part research paper, part performance. A piece
about issues of racism, the performance was filmed by Connecticut Public Television
and aired nationally. This structure for a tl1esis-integrating a research/written component with a performance project- has become the standard design for the thesis option
in the Theater and Dance Department."363
During tl1e following year, it became increasingly difficult for Thompson to teach at
Trinity because of his busy performing schedule, and another dance artist helped out
temporarily. Following graduation, Dworin taught dance to students in a special high
school program on campus, and worked as a research assistant in the office of the

Currents of Clzangr

405

College's Vice President, Thomas A. Smith '44. Aware of the staffing difficulties in dance,
she asked Dean of the Faculty Edwin P. Nye if she could take over responsibility for the
program and try to develop it. Nye agreed, and Dworin soon received an appointment as
Instructor in Dance. Housed in classrooms in Seabury, the progran1, Dworin recalled,
" moved from having one full-time faculty member to the addition of various part-time
guest artists from New York City ...."Then came additional part-time positions "for
artists living in the immediate region .... Curricularly, by 1980, the progran1 had developed from its initial three courses-per-year offering to a progran1 with 16 courses offered
on a rotating basis with substantial student interest and participation."364 t
In 1981, the College began to address the status of the programs in music, theater,
and dance. The trustee-faculty Joint Committee on Educational Policy soon recommended establishing a department of theater and dance in the belief that the joint relationship would work to strengthen the study of each area. The Committee also recommended that there be a separate department of music, reflecting the music curriculum's focus on the history and theory of music rather than on performance.
Accordingly, in May 1981, the Trustees authorized creation of the departments, effective September l.365t As judy Dworin has stated, the uniting of theater and dance in
one department afforded "an opportunity for each discipline to retain its integrity as
an individual field of study as well as engage in a strong cross-disciplinary emphasis
with the other area. And , for the first time, students could m~jor in Theater and Dance
with a concentration in one of the two fields. How ironic, given the initial justification
for introducing dance at Trinity, that the first person to graduate with a major in
Theater and Dance [,] concentrating in dance [,] was Tim Martin [Timothy A.
Martin '83], who has gone on to be a free lance choreographer and performer in New
York City." 366 t The appointment to the faculty in 1977 of Professor Gerald Moshell
(Music) (VI-61) resulted in introducing an additional component into the performing
arts at Trinity. As well as directing the concert choir, he developed a highly successful
program of student stage productions drawn primarily fi·om the works of the
American musical theater, including several musicals by Stephen Sondheim.
The 1980s witnessed further significant efforts at curricular reform. During 19801981 , Dean of the Faculty Andrew G. De Rocco's second year in office, a special faculty committee chaired by Professor Borden W. Painter,Jr. '58 (History) reexan1ined
the curriculum and made two recommendations adopted by the faculty. The first was
a requirement that every major incorporate some form of senior exercise such as an
extended project, a substantial research paper, a thesis, or, in the performing and studio arts, a recital or exhibition of works, respectively.-~ 67 The second recommendation
mandated the Curriculum Committee to review all academic departments and programs on a regular rotation, utilizing the assistance of external reviewers. 368 The first
cycle of departmental reviews began during the 1982-1983 academic year and was
completed in 1997. The Committee has recently undertaken revi ews of programs and
initiated the second cycle for departments. Associate Academic Dean J. Ronald
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Spencer '64, who has been involved in all of the reviews and directed more than half
of them, notes that "they have been beneficial, leading to changes, great or small, in
just about every department to be reviewed. [For example,) the review of Classics
prompted [the creation of) the Classical Civilization major, and the review of Fine
Arts set the stage for ending the art historians' monopoly of the chairmanship, ...
[which] now alternates between art history and studio art on a regular basis."369
Other changes in the curriculum during this period included a broadening of the
Religion Department's course offerings to include the study of Judaism, Islam,
Roman Catholicism, and the religions of Asia, while the range of languages in which
instruction was offered expanded to embrace Chinese,Japanese, Hebrew, and Arabic.
The faculty who taught these languages held j oint appointments in Modern
Languages and Area/International Studies. 370t
The second wave of curricular reform grew out of long-range planning efforts initiated by President james F. English,Jr. in the early 1980s. In the spring of 1986, the
faculty adopted the Curriculum Committee's recommendation that beginning with the
Class of 1992, which would be entering in the fall of 1988, students had to satisfy writing and mathematics proficiency requirements as well as an "integration of knowledge," i.e., interdisciplinary minor, requirement.:mt Professor Borden W. Painter, Jr.
'58 (History), who served as Acting Dean of the Faculty during the 1984-1985 academic year, and as Dean from 1985 to 1987, recalls that " the mood at Trinity and nationally had changed with respect to the curriculum and especially with respect to general
requirements."372 The situation, he contends, called for developing a strong consensus "about the basic nature and scope of a liberal education," and for reducing to a
minimum the risk that students would come to Trinity with the intent of findjng shelter in the open curriculum from requirements other colleges and universities were
imposing.373 Painter notes that the introduction of interdisciplinary minors grew out
of an idea proposed by Professor Alden R. Gordon '69 (Fine Arts) (VI-62). The
minors were to consist of "six courses drawn from at least three academic fields . ..
orgaruzed around some common theme or problem."374 Diverse in their fields of
inquiry, the minors that were developed at the time included: Cognitive Science (computer science, philosophy, and psychology); Law and Society (economics, political science, psychology, and sociology); Light and Color (photobiology, optical physics, and
chemistry); Medieval and Renaissance Studies (literature, history, religion, philosophy,
and art history); and Computer Technology and Modern Society (engineering and
computer science, mathematics, and philosophy)..'3 75
Overseeing creation of the minors was a newly established General Education
Council, a faculty-adrnillistration body charged with responsibility for those aspects
of the curriculum not related to majors ..'3 76 Commenting at the time the minors
requirement was introduced, Associate Academic Dean Spencer noted that "too
many students approach their non-major studjes with a kind of tunnel vision, rarely
giving thought to how a particular course can be related to other courses and espe-
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cially to those in other fields. By systematically exploring connections among different courses and disciplines, the minors should help counteract this piecemeal
approach to learning."377 Dean of the Faculty Painter held the conviction that the
minors would offer students a "structured means of learning how the insights and
methods of diverse disciplines can be used to elucidate complex subjects and issues
. ... ," thereby better preparing them "for life and work in a complex society that
increasingly demands interdisciplinary solutions."378 Although encouraging faculty
to establish connections between their own areas of specialization and those of their
colleagues, the minors added considerably to the complexities students faced in fulfilling their curricular obligations, and the requirement was discontinued in 1997.379
In 1987, the second major curricular change occurred with the introduction of a
five-part distribution requirement under which students had to complete "at least one
course in each of the five major areas in the curriculum - humanities, arts, social sciences, natural sciences, and numerical or symbolic reasoning."380 The distribution
requirement replaced the four guidelines that the 1969 curriculum had set forth to
help students and their faculty advisers select courses other than those in a major. Over
the years, the guidelines had largely been ignored both by students and faculty, and the
Horizons Program devised by Professor J. Bard McNulty '38 (English), discussed previously, had attempted to address this situation. Under the open curriculum, furthermore, many students had preferred taking courses in the humanities and social sciences, and when possible, avoided the study of the natural and physical sciences.38l t
The distribution requirement challenged undergraduates to broaden their outlook,
and there were many courses in each of tl1e five areas from which to select, including a
significant range of offerings in the sciences, which faculty had recently developed with
the requirement in mind. Commenting on the curricular revisions, President English
noted that tl1e action of the faculty demonstrated a growing conviction "that the current generation of students would benefit if their freedom were tempered by the introduction of some degree of structure into the non-major course of study."382 He also
indicated that the administration and the Trustees had agreed to a slight increase in the
size of tl1e faculty before the end of the decade, a reflection of the growing number of
courses in tl1e curriculum designed to meet tl1e distribution requirement. 383
Although tl1e undergraduate program was undergoing strengtl1ening and diversification during tl1e 1970s, tl1e graduate and summer programs were experiencing difficulties. Beginning in tl1e late 1960s, their popularity began to wane. The strength of the
graduate program had been the large number of secondary school teachers in the
Hartford area who had looked to Trinity for a quality program, together with interest
in graduate study in mathematics and physics on the part of employees from local
industries, especially United Aircraft Corporation. Many teachers in Greater Hartford
by that time had already received their graduate training at Trinity or elsewhere, and
local school systems were hiring fewer new teachers. In addition, the rise of Rensselaer
Polytechnic Institute's Hartford Graduate Center, and the increasing popularity of its
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specialized programs, were diverting students from Trinity. Colleges and universities,
furthermore, were gradually abandoning core requirements in their undergraduate
curricula, and summer programs were dwindling. Ivan A. Backer (VI-63), Director of
Graduate Studies and Community Education dming the mid-1970s, recalls that an
advertising campaign to promote the College's programs proved disappointing. As a
means of attracting graduate students, Backer and Professor Andrew ]. Gold
(Economics) worked with the University of Connecticut School of Law to develop a
master's program in public policy. Enrollments in more traditional areas of graduate
study at Trinity such as French, Spanish, political science, and physics, as well as Latin
literature and classical civilization declined to the point that the Trustees voted in the
spring of 1978 to phase them out. 384
The decline in the graduate program's fortunes had its effect on the Education
Department, under whose supervision many master's degree candidates pursued
their studies. 385t As graduate enrollments decreased in the early 1970s, the department's contribution to the academic program began to come into question.
Furthermore, as the decade advanced, the College continued to tighten its finances in
the face of national economic uncertainty and double-digit inflation, sought ways to
utilize faculty to the utmost, and engaged in reductions and reallocations of faculty
positions. President Lockwood later noted that several departments and their offerings came under review, particularly the Education Department, because it was
"largely linked to the graduate programs .. . , [and] as the need for master's degrees
among teachers in the region ... sloped off, despite the quality of the program, it was
quite clear that Education was running into some troubled waters."386 Another consideration was that the size of the faculty had increased to 141 , six above the Trustee
guideline of 135 full-time equivalents (FTE) set in 1969, and the faculty's
Educational Policy Committee and the joint Educational Policy Committee began to
consider ways of achieving the desired reductions.3 87
The Education Department's fate was determined in the late 1970s when the
administration reached the decision to reduce the faculty's size to the Trustees' guideline by the 1981-1982 academic year. The decision was a response to the College's
financial situation, and realized President Lockwood's objective of creating flexibility
to accommodate a future increase in the size of the faculty, which he believed would
inevitably occur as the result of coeducation and the opportunities the revised curriculum offered. 388 His concern, moreover, was that the faculty take responsibility for
accomplishing the reductions rather than have the College achieve the same ends
through administrative fiat. Working through its Educational Policy Committee and
the joint Committee, the faculty eventually made a number of recommendations that
the Trustees approved in the spring of 1979.389 Effective September 1982, the
Trustees authorized a decrease in the size of the Education Department from four
positions to one, a change in status from that of a department to a program, and the
elimination of"its graduate program and teacher certification program."390
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As the curricular patterns of the past changed, opportunities for innovation presented themselves. The sense of exciting potential the new curriculum offered gave 1ise
to two programs that have proven highly successful, and have immeasurably enhanced
the distinctive character of a Trinity education: the Individualized Degree Program
(IDP), and the Rome Program. Originally known as the Alternate Degree-Program
(ADP), the IDP concept grew out of one of the recommendations made in 1971 by a
Trustee-commissioned student-faculty-alumni task force on the academic program
whose general findings were previously discussed. The task force recommended that
ways be devised to attract older students to the College in the belief that they would
help diversify the undergraduate body, heighten the educational experience of the typical college-age student through interaction with more mature and experienced students, and increase the College's revenues from tuition without putting pressure on
residential facilities. Many colleges and universities were then exploring ways of providing students with flexible options for pursuing an undergraduate degree. The
Carnegie Commission on Higher Education had released a study in 1971 entitled Less
Time, More Options: Education Beyond the High School, which, according to the report
of the faculty's ADP Planning Committee, "articulated much of this evident desire [for
options] and urged institutions of higher education to undertake experiments to develop various non-traditional modes of study. A wide variety of new forms are now being
tried. They dot the spectrum all the way from modest variants of the lecture/course
'standard' to . . . ' universities' without walls or campuses."391 t
The academic task force proposed instituting a program in which "certification
for the B.A. is not based on course requirements and which can be completed by students in varying numbers of years .... A student can complete the program in three
years, but may take more than the traditional four ... .''392 In November 1971, the
Curriculum Committee presented to the faculty an outline of the ADP program and
recommended its implementation. Receiving the faculty's approval, the ADP proposal was forwarded to the Trustees, who authorized the faculty to work out the details.
A special Alternate Degree-Program Planning Committee, consisting of 20 members
of the faculty, including professors Borden W. Painter, Jr. '58 (History) and Frank G.
Kirkpatrick '64 (Religion), presented its report on May 16.393 The report received the
approval of the faculty at its meeting that same day, and on May 27 the Trustees voted
to implement the program. 394
Initially, the IDP program had three distinct components: the nonmajor phase,
entailing the successful completion on a self-paced basis of a number of facultydesigned "study units," each unit the equivalent of approximately one-third to onehalf of a standard one-semester course, pursued in the manner of a tutorial, and linked
with other units to assure distribution relationships across a range of disciplines; the
major phase, consisting of regular course work, and laboratory work if necessary; and
the culminating "integrative project," an interdisciplinary undertaking equivalent to a
thesis. 395 The IDP program was sufficiently flexible to accommodate " the working
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adult as well as the highly-motivated undergraduate student," and the first 14 nonresident students matriculated in April 1973. 396 The following spring, there were 20
students enrolled, ranging in age from 21 to 58. Professor Kirkpatrick, the IDP's first
director, noted at the time that 13 of the students had undertaken some college work
before enrolling at Trinity, that there were more women than men, and that the students' occupations ranged from housewife to secretary, construction worker to newspaper reporter. 397
As the IDP's third anniversary neared, President Lockwood noted that the program "represents Trinity's unique approach to the need for continuing education. Its
flexibility and its rigor distinguish the IDP from other programs."398 By the winter of
1976,35 students were enrolled, with about half that number residing in the Greater
Hartford area, the remainder commuting from other areas of Connecticut. That same
year, recognizing that many students interested in the program might be deterred by
the cost of attending Trinity, the administration reduced the IDP tuition to two-thirds
that of regular tuition costs.399 The following year, at the request of the Joint
Committee on Educational Policy, the Trustees made it possible for IDP students to
take courses in the regular curriculum. This enabled fulfillment of the requirements
for a baccalaureate degree by combining individual study and regular course work,
and made the degree more readily attainable for IDP students. 400
Aware of the importance the program had in helping strengthen ties with the
Greater Hartford community, the College began in 1982 to intensify recruitment of
IDP students, then numbering about 100, with a goal of doubling enrollment by
1984. Louise H. Fisher '73 (VI-64), the IDP director, noted that the program had
relied for growth largely on referrals from the students themselves, and that the
College was prepared to undertake an aggressive and continuing promotional campaign.401 A further reduction in tuition charges for the program strengthened efforts
to attract students. Instituted in 1984, the new rates were 75 percent of the regular
tuition for classroom courses, and 50 percent for study units.402 IDP enrollments
gradually increased, and by June 1997,391 men and women had graduated from the
College under the program's auspices. 403 Many of the IDP alumni have pursued further education, among them D. Holmes Morton ' 79, M.D. (VI-65) , to whom the
College awarded an honorary Doctor of Science degree in 1990. Coming to Trinity
after a brief career as a merchant seaman and service in the U.S. Navy, he went on to
receive his medical degree from Harvard University. A devoted pediatrician and
ground-breaking geneticist, Morton has developed new forms of diagnosis and treatment of hereditary afllictions in Amish children. 4 04t
The second distinctive academic program the College developed during the
1970s focused on Rome. The inspiration of Professor Michael R. Campo '48
(Modern Languages), whose involvement with the Barbieri Center has previously
been discussed, the Rome program grew out of the new curriculum and the opportunity for innovation it offered. In the fall of 1969, Dean of the Faculty Robert W. Fuller
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reported to the Trustees that, with the enthusiastic approval of the faculty, the College
would be instituting the program the following summer. 405t Study abroad was
becoming increasingly popular among undergraduates nationwide, and opportunities
were then being developed at various overseas sites by a number of institutions.
Under the program, members ofTrinity's faculty in conjunction with other scholars
would teach courses in such areas as: Italian history and culture; Italian literature, language and civilization; fine arts; studio arts; music; and classical archaeology.
Students would be drawn from Trinity as well as from the collegiate exchange with
which the College had just become affiliated. Housed at the Convent of the
Camaldolese Sisters (VI-66), the program offered the many advantages and attractions of study in the Eternal City, "a natural center for such a learning experience
because of its wide range of objects of interest in art, music, literature, history, and religion, in addition to its many contemporary cultural attractions."406t
The first summer was an extraordinary success despite a variety of challenges
ranging from health problems of students and inadequate accommodations for several faculty and their families, to antiquated plumbing and a balky slide projector.
Undaunted, indefatigable, and resourceful, Professor Campo persevered, and established the program on a firm foundation over the course of the following two years.
Distinguished faculty from other colleges and universities enjoyed teaching at the
Rome Campus, and several younger faculty such as archaeologists William L.
MacDonald and John A. Pinto of Smith College later achieved prominence during
their academic careers. Enrollment in the summer of 1971 was 98, with 25 from the
College. The following September, the Rome Campus began its schedule of fall and
spring semesters, followed by the summer term. A number of resident directors have
managed the program effectively over the years, including professors Gertrude
Hooker, Patricia de Martino, and Livio Pestilli. In 1975, the College revised the legal
aspects of the program, establishing it as a separate corporation designated the
Barbieri Center, Inc., thus permitting more effective functioning within the structure
of Italian law. 407
Now known as the Trinity College Rome Campus program, it has been a great
success for the College and has achieved distinction as a model of its kind. Hundreds
of Trinity undergraduates and a sizeable number of the faculty, as well as many students from other colleges and universities, have enjoyed their involvement with the
program. It has afforded faculty the opportunity to develop specialized courses such
as those on international relations offered by Professor Albert L. Gastmann (Political
Science) (VI-67) during the spring of 1979 under the Intensive Studies Program.408t
Another innovation associated with the Rome Campus grew out of the College's
involvement in the early 1980s with the Elderhostel Program. One summer, while
Mather Hall's dining facilities were undergoing renovation, the College turned to the
Rome Campus as an Elderhostel site. Based on the success of this experiment,
Professor Campo enlarged Trinity's Elderhostel program to include a number of
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Italian cities, and was later joined in the effort by Professor Borden W. Painter, Jr. '58
(History). In the late 1990s, an estimated 3,500 people annually were participating in
nine programs in 11 cities, including Assisi, Siena, Florence, Palermo, Rome,
Sorrento, Padua, Venice, and Verona, as well as Lake Garda. 409t As the 20th century
draws to a close, the Rome Campus program is also serving to spur reflection on ways
in which Trinity can d evelop new curricular options and programs at a variety of
"global learning sites," with a "world cities" emphasis, resulting in a network that
builds on Trinity's distinctiveness as a liberal arts college in an urban setting.
A major new direction in the curriculum and in the life of the College involves
computers and information technology. In the early 1950s, as part of the evening
study program, upperclassmen could enroll in a mathematics course, "Numerical
Mathematical Analysis and Machine Methods," taught by Stuart L. Crossman and
Walter A. Ramshaw, visiting faculty who were on the research staff at United Aircraft
Corporation in East Hartford, Connecticut. An innovation of Dr. Harold L. D01wart,
Seabury Professor of Mathematics and Natural Philosophy, the course allowed students access to the facilities of United Aircraft's Research Department Computing
Laboratory, including a massive IBM mainframe machine and associated computer
punch card equipment. One undergraduate who enrolled in the course was Roy Nutt
'53 (VI-68) , who, as Professor Robert C. Stewart (Mathematics) recalled, soon turned
his attention "to the kind of mathematics and its applications" he discovered as a
result. Later, Nutt became a computer software pioneer, and was a principal developer of the FORTRAN language. A devoted alumnus, he and his wife, Ruth, became
generous benefactors of the College. 4 IOt
By the late 1960s, Professor August E. Sapega (Engineering) was developing
courses on computers in conjunction with the new curriculum. The early 1970s witnessed the establishment of a link to Dartmouth's computer system, and in the fall of
1976, Trinity's new Digital Equipment Corporation PDP 11/34 computer, featuring
12 terminals for simultaneous use, facilitated tie-in with a national data network and
improved remote access to Yale's computing facilities. These developments enabled
faculty and students in such diverse disciplines as economics, education, engineering,
political science, and sociology to utilize various kinds of data sets in their research.
The incorporation of computers into the curriculum, particularly in engineering, had
reached such an extent by the end of the decade that the National Science Foundation
hailed Trinity as a model for other colleges and universities. In the mid-1980s, students interested in computers as a subject of study could pursue a computer major
through the redesignated Engineering and Computer Science Department, and in
1995, growth in computer science as a discipline resulted in the establishment of a
separate academic department whose first chair was Professor Ralph E. Walde.
During the 1970s, N. Robbins Winslow, Jr. '57, Dean for Educational Services,
and other administrators introduced computer applications in regard to administrative data. Based on previous experience as Provost of Union College, however,
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President Lockwood was cautious about investing too heavily in computer systems,
especially in light of the College's need to budget expenditures carefully. 411 Early in
the following decade, President English presided over an upgrading and expansion of
Trinity's administrative data systems, and what emerged was a single, integrated system encompassing business and financial records, alumni data, Registrar's data, and
other kinds of information. In the ensuing years, information technology has had a
major impact on higher education, transforming the way in which scholarly information and administrative data are accessed, delivered, and utilized in teaching and
learning, and in administering colleges and universities. The use of powerful computers smaller than mainframes has grown widespread, and the personal computerwhether IBM-compatible or Macintosh, workstation or portable lap-top- has
become indispensable in faculty and administrative offices, the dormitory room, the
library, the workplace, and increasingly, the home.
Trinity has taken the lead among small liberal arts institutions in installing a sophisticated campus network for accessing and disseminating electronic data in various
forms , including electronic mail. From the dormitory, the office, the library, or the
home, the network also facilitates research use of full-text, graphic, and bibliographic
electronic databases, as well as of the Internet, and has enabled the development of a
wide array of computer applications in the teaching-learning environment, ranging
from on-line course syllabi and supporting documentation, to interactive critiques of
term papers and the incorporation of digitized images into electronic databases. Trinity
has established and maintains a home page, which serves as a public relations vehicle
as well as a means for linking on- and off-campus users with a variety of College-related information and external resources available through the Internet. A computer center staff under Dr. John A. Langeland (VI-69}, Director of Information Technology,
provides technical support. In 1997, Dr. Bernard L. Hecker, Director of Academic
Computing, became responsible for overseeing the "Learning Technology Project," an
initiative of the College supported by a grant from the Charles E. Culpeper
Foundation, designed to explore imaginative ways of harnessing the potential information technology holds for enhancing instruction and learning at Trinity.4 l 2t
Regarding library automation at the College, in 1984, President English approved
Trinity's participation in forming a consortium with Wesleyan University and
Connecticut College to establish a joint on-line automated library system. Under the
leadership of College Librarian Ralph S. Emerick (VI-70) , Trinity's library staff collaborated with their colleagues at the other institutions in laying the groundwork for
the "CTW System," which became a reality in 1986 with support from the W. M.
Keck Foundation and the Charles E. Culpeper Foundation. The system enables
library users at each of the colleges to conduct on-line searches of bibliographic data
for research material held in the three libraries, as if they comprised a single library
collection at a major university. Also, borrowers at any one of the three institutions can
obtain books and photocopies of journal articles from the libraries of the other two
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through a special delivery arrangement. 413 t In the 1990s, Emerick's successor, Dr.
Stephen L. Peterson (Vl-71) , has further developed the library's electronic resources
and capabilities while continuing to build its research collections in print, positioning
it advantageously for the future. 414 t
Many years earlier, Vice President Albert E. Holland '34 was instrumental in
strengthening the library's poetry resources, and his keen interest in poetry led him to
develop initial funding support for a program of poetry readings and lectures that
eventually evolved into the College's Poetry Center. In 1952, when he was Assistant
to the President, Holland gave the library his collection of first editions of works by
contemporary British poets, in honor of Paul and Marie Reif, close friends, and provided funds to continue developing the ReifPoetry Collection.4 15t In the early 1960s,
the Hartford Jewish Community Center approached Holland to inquire whether
Trinity would co-sponsor a series of lectures and readings by poets the Center was
offering while it relocated to new quarters. He was enthusiastic, and the series was
well-received both on- and off-campus. Among the poets visiting Trinity during this
period were Richard Eberhart, Howard Nemorov, and Karl Shapiro. Each visit lasted
up to three days, and featured public lectures and readings, visits to classes, and informal meetings with students. 416 The series was coordinated initially by Holly Stevens,
the daughter of Wallace Stevens, Hartford's internationally recognized Bollingen
Prize-winning poet, and later by Amelia G. Silvestri (Vl-72), for many years a member of Trinity's Public Relations staff and a well-known actress in local drama companies who often appeared in Jesters' productions. 4 17 t
In the 1970s, with the support of English Department faculty members Stephen
Minot and Hugh Ogden, an acclaimed poet, Amelia G. Silvestri expanded the poetin-residence program, extending the period of residence to a week, and introducing
an element of community outreach by arranging for the poets to conduct poetrywriting workshops on campus for high school students from Hartford as well as for
English teachers from those schools. Workshops and individual conferences were
also held for Trinity student poets. In 1978, the program adopted a more formal
structure and became known as the Trinity College Poetry Center, with Silvestri
serving as its first Executive Coordinator (later Director). In the ensuing years, the
Center has continued to bring to the campus nationally recognized poets such as
J ohn Berryman, Philip Levine, W. D. Snodgrass, Dabney Stuart, Lucille Clifton, and
Wendell Berry, to sponsor readings by student poets, and in general to encourage
undergraduate interest in poetry. 4 18
While the poet-in-residence program was being modified and strengthened, the
College was experiencing alterations in other areas of its life. In particular, the faculty
was undergoing a number of changes ranging from broadened diversity in gender and
race to increased involvement in College governance. Regarding the latter, Dr. Clark
Kerr has noted that one of the major manifestations of campus unrest during the late
1960s and early 1970s was the determination on the part of activist students and
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junior faculty members "to 'reconstitute' the university internally and particularly in
the direction of 'participatory democracy.'"4 19 In order to influence discussion and
change, the faculty became more assertive in closely examining many aspects of
College policy, particularly such matters as promotion and tenure, faculty recruitment, the chairmanship of departments, the allocation of faculty positions to departments, and the size and composition of the faculty. Faculty committees underwent
revitalization and began to exert greater influence, especially the Appointments and
Promotions Committee, the Educational Policy Committee, and the Curriculum
Committee. 420
In December 1968, the faculty redefined the position of its principal elected officer, strengthening the Secretary of the Faculty's role as a conduit for internal and
external communications. In addition, the Secretary assumed greater responsibility
for establishing faculty meeting agendas, and held the chairmanship of the newly created Faculty Conference. The Conference was established to " ensure that major proposals are placed before the appropriate faculty committee, or in the absence of such
committee, [to] study, evaluate, and make recommendations on such proposals ....
[as well as] strengthen the meeting and the committee structu re by facilitating faculty
discussion informal or otherwise.''42 1t The Conference made certain that issues of
concern to the faculty received full consideration.
In connection with departmental chairmanships, the prevailing practice under
which a senior full professor served as chairman until his retirement gave way during
the Lockwood administration to the periodic rotation of the chairmanship among all
tenured members of a department. Over time, different members of a department
exercised responsibility for administering its affairs and brought varied points of view
to this function. Dr.Jan K. Cohn (VI-73) , Dean of the Faculty during the late 1980s
and early 1990s, and the first woman to hold this office, moved to strengthen the
authority and range of responsibility of department chairs, revived a Caucus of Chairs
that met monthly to discuss matters of interest, involved the chairs more directly in
evaluating department members for annual salary increases based on merit, and introduced procedures for departmental evaluations of tl1e chairs. 422
When President Lockwood took office he discovered that the decades-old policy
of granting de jure tenure to full professors remained in effect, associate professors
having de facto tenure based on custom. Following standards promulgated by the
American Association of University Professors, the College, in Lockwood's words,
"blanketed in everybody who was entitled under AAUP standards to tenure," and
began to "work tluough with the faculty the standards according to which we would
[thereafter] make decisions of tenure.'' 423 The standards also applied to promotion,
and consisted of demonstrated effectiveness in the classroom as a teacher, evidence of
attainment "as a mature scholar ... , recognized by others as a scholar in that field,"
and "conspicuous service to the College.''424 The College began to encourage
greater involvement in research and publication as well as in professional activities in
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a faculty member's discipline, and gradually made available funds for travel and the
support of research, initially through grants from the Mellon Foundation, and later
through a faculty research fund that appeared as a line item in Trinity's annual budget. In President Lockwood's view, these efforts helped develop a greater professional self-consciousness on the faculty's part. 425
The procedures for recruitment, reappointment, promotion, and the granting of
tenure were tightened and formalized. By the late 1980s, these procedures had taken
the form they retain in the late 1990s, and involve the central role of the faculty's
Appointments and Promotions Committee. The Committee consists of three full professors elected by the faculty, with the requirement that one of the professors must be
from mathematics, engineering, or one of the sciences. The president and the Dean of
the Faculty are also members of the Appointments and Promotions Committee. In
addition, the faculty members,joined by three trustees, constitute a joint Committee
on Appointments and Promotions, which reviews and forwards favorable recommendations made by the faculty Committee to the full Board for action. 426 t Assembling a
candidate's dossier in connection with either tenure and promotion or pre-tenure
reappointment is the responsibility of the particular academic department. In contrast
to the relatively brief information previously gathered, dossiers have expanded considerably under the policy of thoroughly reviewing a candidate's qualifications, which
includes obtaining the views of colleagues and those of external specialists in the discipline as well as full documentation of scholarly activity. 4 2 7
Another issue regarding the faculty is the relationship between teaching and the
pursuit of research, a long-standing concern at institutions devoted primarily to the
education of undergraduates. At universities with well-developed graduate programs,
the emphasis among the faculty is on research and work with graduate students, the
teaching of undergraduates often becoming a secondary priority. In contrast, at the
small liberal arts college, the major concern traditionally has been teaching. Beginning
in the mid-1970s, Trinity and other colleges began placing increased emphasis on
research and publication as criteria for academic advancement, recognizing that such
activities often stimulate creativity in the classroom. Faculty members at Trinity prior
to World War II generally were teacher-scholars, broadly prepared in their disciplines
and capable of specialization, yet well-read in related fields. Their successors in the
ensuing decades of the 1940s, 1950s, and 1960s largely followed this pattern. By the
1970s, the state of graduate education had changed, reflecting in part the emergence
of new dynamics within disciplines. Younger faculty tended to reflect narrower preparation than previously, were more tightly focused on a particular specialization within
a discipline, and were less well-grounded in collateral fields, a phenomenon of the
rapid expansion of the knowledge base. In the early 1980s, when Dr. Andrew G. De
Rocco was serving as Dean of the Faculty, the College increased its expectations for
faculty involvement in research and publication, and during the decade took several
steps to encourage scholarship. These included: a reduction in the teaching load from

Currents of Change

417

six courses per year to 10 courses over a two-year period, beginning in the fall of
1987; the establishment of paid research leaves for junior faculty; increased annual
funding for faculty research in general, coupled with the creation of a Faculty
Research Committee to oversee allocation; and the facilitation of access by faculty to
research grants from external sources through a grants office. 428 In addition, in the
late 1970s, foundation support led to the establishment of the nondisciplinary
Charles A. Dana Research Professorship, which is awarded for a period of three years
to a tenured member of the faculty. Under its terms, a reduced teaching schedule
allows greater flexibility to pursue research.
The balance between teaching and scholarship characteristic of younger faculty
has resulted in opportunities for collaborative research and publication with students,
especially in the sciences, but increasingly in the social sciences and humanities. As
Professor Craig W. Schneider (Biology) (VI-74) has observed, " during the Cold War
years, the volume of information in the sciences in general exploded . .. , [and] scholars were forced to be more 'narrow'- no one could possibly be fluent in all of the disciplines within biology," or other m<Uor scientific fields. "Newer faculty who have
come on board [in biology]," Schneider notes, "are deeply devoted to their specialties, and bring innovative research programs tailored for involvement of undergraduate students .... " 429 t Of considerable interest to a number of Trinity faculty over the
past two decades has been involvement in interdisciplinary teaching, introduced in
the 1970s in American Studies and in the Guided Studies Program in the
Humanities, previously mentioned. Some Guided Studies courses featured joint
instruction, usually by faculty from different departments. Another interdisciplinary
program established in the late 1980s was in neuroscience, directed by Professor
Priscilla Kehoe (Psychology). This program encompasses disciplines ranging from
engineering to philosophy. 430 In addition, in early 1997, the College established a
Center for Collaborative Teaching and Research. Its director, Professor Drew A.
Hyland (Philosophy), is exploring ways in which faculty in the arts, humanities, social
sciences, and sciences can collaborate in developing innovative and distinctive
approaches to interdisciplinary instruction.43 1t
In recognition of the primacy of teaching at Trinity, two awards have been established honoring members of the faculty, who, in the eyes of students as well as colleagues, are distinguished by their contributions in the classroom. The Brownell Prize
for Excellence in Teaching, made possible in 1986 through the generosity of an alumnus who wished to remain anonymous, and awarded every other year, recognizes excellence in teaching among faculty who have nine or more years of service at Trinity. In the
late 1980s, a gift from G. Keith Funston '32, former president of Trinity, to honor
Professor of Modern Languages (Emeritus) Arthur H. Hughes, who had also served as
Vice President and Dean of the College as well as acting president, enabled Dean of the
Faculty Cohn to create the annual Arthur H. Hughes Award for Achievement in
Teaching. First conferred in 1990 in recognition of the contributions ofjunior faculty,
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the award was later open to all faculty with fewer than nine years of service. 432 An
important way of calling attention to the clistinctive contribution faculty make in
expanding the intellectual horizons of students, the Brownell Prize and the Hughes
Award honor accomplishment that lies at the heart ofTrinity's educational mission. 433 t
During the 1970s and 1980s, the College strove to develop a faculty inclusive in
both gender and diversity, and sustained efforts continue in the 1990s. In March 1973,
confirming the critical importance of this objective, the Trustees passed a resolution
endorsing a recommendation from the Board of Fellows on the selection offaculty. The
resolution declared that, while " intellectual excellence is and should be the paramount
criterion used by the College ... , women [,] and racial, religious, and ethnic minorities should be represented" on the faculty.434 t Trinity had already made some progress
in this regard. Resulting from the initiative in 1956 of Seabury Professor of Mathematics and Natural Philosophy Harold L. Dorwart, chairman of the Mathematics
Department, Professor Ma~orie V. Butcher (VI-75) became the first woman to accept
appointment to the faculty. A specialist in actuarial mathematics, Professor Butcher
had been a member of the actuarial department of the Connecticut General Life
Insurance Company in Hartford before joining the mathematics faculty at the
University of Michigan. She and her husband, Robert W. Butcher, moved to Hartford
upon the latter's acceptance of an actuarial position with the Travelers Life Insurance
Company. A part-time Lecturer at Trinity for many years, Mrs. Butcher was promoted
to the rank of Associate Professor in july 1974, and appointed Professor in 1979.435 t
In 1964, Dr. Florence S.J ones, Lecturer in Astronomy, became the second woman
member of the faculty. Two years later, Juliette M. R. De Gardony (Modern
Languages), accepted appointment as Instructor in French, and became the first
woman to teach on a full-time basis. In 1967, Marylin C. Wilde was appointed
Instructor in French, as was Anasthasie Ferrari. 436 Other womenjoined the faculty
soon thereafter, and among those appointed during the first decade of coeducation
who have become tenured was Professor Dori Katz (Modern Languages) (VI-76),
whose distinguished career at the College began in 1969 and has been marked by a
number of"firsts": the first woman on the faculty to hold a tenure-track position; the
first to be granted tenure; the first to be elected to the faculty's Appointments and
Promotions Committee; and the first to chair the Appointments and Promotions
Committee. 437 Other women who accepted appointment to the faculty during this
period include professors judy Dworin (Theater and Dance), 1971, as noted previo usly; Noreen L. Channels (Sociology), 1972; Dianne Hunter (English), 1972 (VI-77);
Andrea Bianchini (Modern Languages), 1973 (VI-78); Milia C. Riggio (English),
1973; Sonia M. Lee (Modern Languages), 1973 (VI-79); Diane C. Zannoni
(Economics), 1975 (VI-80); H elen S. Lang (Philosophy), 1978; and Diana Evans
(Political Science), 1979 (VI-81). These faculty members have proven to be highly
supportive of women undergraduates. In the ensuing decades, the number of women
on the faculty increased considerably, and in the 1997-1998 academic year, women
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held 43 of the faculty's 136 full-time tenure and tenure-track positions.438t
During coeducation's first decade, the College began sustained efforts to recruit
women faculty members, who found themselves breaking new ground and encountering uncertain, sometimes hesitant responses on the part of their male colleagues.
For example, Professor Dori Katz (Modern Languages) recalls feeling that, as "one of
so few women faculty, I was always treated like company. People were very nice to me.
They would rush over and help me with my coat and open doors [,] and I was invited to many cocktail parties and so on-but I always had the feeling that 'isn't it nice
to have you around and have you as a guest."'439 She also encountered the "token
woman" phenomenon in regard to service on committees, and " felt constant pressure
to advocate the traditional 'woman's viewpoint."' 440 Professor Milia C. Riggio
(English) remembers "having to serve on every major committee as ' the woman.'"441
Professor Judy Dworin recalls that, as a woman faculty member in the early 1970s,
Trinity did not offer her a particularly hospitable environment. "I was the youngest
person on the faculty; I was a woman; and I was teaching Dance, which was received
!!! best with enormous skepticism. Perhaps because of my age and discipline, I did not
feel a support system from the few other women on the faculty at that time. I found
our attempts to build any kind of solidarity as women to be somewhat artificial and
forced. I chose to focus my attention on building the foundation for dance, a true
stepchild, and on envisioning the ways in which it could be integrated as a viable and
valued field of study . . .. it provided a vehicle, a sense of personhood, for many
women students at Trinity facing a culture that very slowly was evolving a truly coeducational atmosphere.'' 442
The College was also beginning to recruit minority faculty members. The earliest
appointment brought Dr. John H . Bennett of United Aircraft Corporation to Trinity in
1965 as a part-time Lecturer in Mathematics, and for several years he taught graduate
courses in advanced calculus and advanced numerical analysis. During the 1969-1970
academic year, Charles S. (Chuck) Stone, a black author and journalist, served as John
T. Dorrance Visiting Professor, and in the fall semester gave a course on black politics.443t The following year, the Rev. Dr. Herbert 0 . Edwards came to Trinity as
Assistant Professor of Religion and Assistant Dean of Community Life. 444 The first
black woman to serve on the faculty was Linda T. Nailor, Instructor in History and
Intercultural Studies from 1971 to 1973. In 1972, professors John E. Simmons III
(Biology) (Vl-82} and James A. Miller (English, American Studies, and Intercultural
Studies) (Vl-83) became the first black members of the faculty to hold tenure-track
positions. The number of black faculty members gradually increased, and by 19971998 there were five men and two women in tenure and tenure-track positions.
Throughout the 1970s, 1980s and 1990s, the College has striven to intensify efforts in
this regard, and has also appointed four Asian and six Hispanic faculty members.445
As Dean of the Faculty from 1987 to 1994, Dr.Jan K. Cohn undertook several initiatives to diversify the faculty, and facilitated filling three new positions for minority
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faculty that the Trustees had authorized during the 1988-1989 academic year with
the support of President James F. English, Jr. An ad hoc trustee-faculty Minority
Faculty Recruitment Committee was created to explore various ideas for further
diversifying the faculty as well as the curriculum, and it supported establishment of
the Ann Plato Fellowship, which brings to the campus for a year a minority doctoral
candidate who is completing a dissertation, and affords the opportunity to teach a
course and benefit from association with the Trinity faculty. Named after the 19thcentury black Hartford poet, essayist, and teacher, the Plato Fellowship has achieved
national recognition and is highly prized. In the mid-1990s, under the leadership of
President Evan S. Dobelle, the College allocated an additional seven positions for
minority faculty. 446
Among the major concerns that President Lockwood began to address upon taking office were, as previously discussed, his sense that the College should move
toward coeducation, and the urgent need to revise the curriculum. Lockwood's third
concern was Trinity's financial strength, both short-term and long-term. In the face of
rising costs and targeted federal support for higher education, he maintained that private colleges and universities would have to rely more heavily on foundations, resulting in increased competition for their resources. In addition, there would be greater
emphasis on seeking corporate funding, a trend that had already begun to develop.
Support from the corporate sector was leading colleges to rely more heavily on developing matching gift and challenge programs, and corporations began to expect the
establishment of linkages between their support and focused program development
on the part of colleges and universities.447
President Lockwood's initial actions included scrutinizing costs, insisting on the
development of tighter financial management and budgeting practices, and instituting
short-term and long-term financial planning. In an effort to avoid runaway increases
in financial aid commitments, he also moved to augment funding for this purpose
gradually. In addition, the College introduced a number of cost control mechanisms,
curtailed or reduced the growth of the faculty, the staff, and a variety of support services, carefully monitored expenditures on maintenance of the physical plant, and
reduced the size of the administration. Trinity experienced a small deficit in 1969 and
a somewhat larger one the following year, but thereafter the budget was in balance.
The most serious problem, however, was the size of the endowment. As noted in the
previous chapter, the Ford Challenge campaign of the late 1960s had not resulted in
significantly increasing the endowment, and in Lockwood's view, "ended up giving us
very little loose change."448 As tl1e size of the student body gradually grew with the
introduction of coeducation, the income per student from the endowment decreased
proportionately. The president sought ways to improve investment strategy so that the
yield from the endowment would increase, and moved to "build up reserves and
resources that we never had at this institution."449 He also avoided raising tuition
costs at a rate matching that of comparable institutions. This made Trinity more
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attractive to prospective students and reduced reliance on tuition income as a way to
balance the budget, a practice some institutions regularly followed, and that
Lockwood believed would, if continued from year to year, ultimately weaken the
College's competitiveness. 450
As a solution to the endowment predicament, in january 1972, the Trustees unanimously voted to undertake a capital campaign. 451 As planning for the campaign progressed, its goals became more clearly defined. The fund-raising target was $12 million. At the campaign's kickoff, held at Trinity on january 18, 1975, Robert M. Blum
'50, national campaign chairman, reported that just over $4 million in advanced gifts
and pledges had been received, noting that "these gifts, totalingjust over a third of our
goal, are certainly a great expression of confidence in Trinity, especially in light of our
nation's unfavorable economic situation." 452 Designated the "Campaign for Trinity
Values," the drive had as its aim to raise: "$5 million endowment for faculty and for
academic program; $2.5 million endowment for scholarships; $1 million endowment
for campus improvement; $1 million endowment for the library; and $2.5 million for
construction of the new library wing." 453 President Lockwood declared that "it is
imperative that we now increase the endowment base supporting our academic programs and facilities . ... Endowment funds ... provide an annual income yield which
supports the operating costs of current programs." 454 Noting that endowment
income, tuition, and annual gifts were the three major sources of revenue in Trinity's
annual budget, the principal source being tuition, he went on to state that "endowment, however, is an essential resource which enables Trinity to maintain enduring
programs of high quality without at the same time putting the costs of these programs
beyond the reach of most students."455 Reflecting the stock market's recovery from a
pronounced decline, in june 1975, Trinity's endowment stood at $29.7 million, while
that of Wesleyan was $114 million, Amherst $75 million, Oberlin $69 million,
Williams $58 million, and Swarthmore $52 million. 45 6
The timing of the campaign was something of a risk, as President Lockwood
observed at the kickoff ceremonies: "We recognize that economic conditions are not
favorable for launching a campaign of this magnitiude. But, in a real sense, we have no
choice. As our campaign motto points out, this must be 'an extraordinary effort' on
the part of many people 'to sustain the values of a Trinity education.' Trinity's needs
are intractable needs, and we must act now to meet them. We believe our goal is realistic in light of its importance to Trinity, and, by implication, to the community at
large.'' 457 Completed in 1978, the campaign proved highly successful, exceeding its
goal by $1 million. The resulting funds, in combination with improved investment
strategies, a balanced budget year after year, and prudent expenditures, contributed to
increasing the endowment to $47 million by the end ofPresident Lockwood's administration in 1981.458
A major event in the history of the College, the 150th anniversary of its founding,
occurred in 1973, and the celebratory spirit surrounding the occasion carried over
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into the Campaign for Trinity Values. The culmination of the observance took place
during a week of festivities preceding Commencement on May 20, when the College
awarded baccalaureate degrees to the 386 members of the Class of 1973, the largest
class to graduate from Trinity up to that time. Among the highlights of the week were:
a festival celebrating the arts, which involved a large number of undergraduates; the
appearance in The Hartford Courant of an extensive multi-page color insert on
Trinity's history, growth, and its ties to the Hartford area; a ceremony on Charter Day,
May 16, in the office of Connecticut Governor Thomas]. Meskill,Jr. '50, at which he
signed a proclamation in recognition of the College's anniversary (VI-84) ; and also on
Charter Day, the reading in the U. S. Senate by Senator Abraham A. Ribicoff of an
anniversary citation, which appeared in the Congressional Record, and the noting of
the anniversary in the U. S. House of Representatives by William R. Cotter '49,
Representative from Connecticut's First District, which also appeared in the
Congressional Record. Other events included: the celebrating of Honors Day on the
Quad for the first time; a faculty-student, 150-mile, 24-hour marathon race on the
J essee Field track, in which the student team emerged victorious; an afternoon convocation on Saturday, May 19, entitled the " Future of American Higher Education,"
featuring a panel discussion by President Barbara Newell of Wellesley College and
Fred M. Hechinger of the New York Times editorial board, formerly education editor;
and on Saturday evening, a concert by the Hartford Symphony Orchestra, under the
baton of maestro Arthur Winograd, held in the Ferris Athletic Center because of
inclement weather. The College also commissioned Professor Hugh S. Ogden
(English) (VI-85) , an acclaimed poet, to compose a 150th anniversary poem, which
he entitled The Diary. 459t
The success of the Campaign for Trinity Values gave the College the financial flexibility to proceed with a number of construction projects, including a new president's
house, a new dormitory, and a major expansion and renovation of the library.
Previously, in the early 1970s, gifts to Trinity had resulted in the construction of formal gates at two entrances to the campus, and the installation in the Chapel of a new
organ, and a screened gateway leading to the Chapel of Perfect Friendship. Dedicated
on October 10, 1970, the gates at the intersection of Vernon and Broad Streets,
known as the Johnson Memorial Entrance, were the gift of Glover Johnson '22. 460
The gates at the driveway leading into the campus from Broad Street past the
Memorial Field House were the gift of a friend of tl1e College, Dr. Karl F. Brown, a
retired Hartford optician, and were dedicated as the Karl F. Brown Entrance on
October 24, 1973. 461 The Chapel organ (VI-86), built by Austin Organs, Inc. of
Hartford, and located beneath the Rose Window, was the gift of Mrs. Newton C.
Brainard in memory of her husband , a trustee oftl1e College for 41 years. Clarence E.
Watters, Honorary College Organist and retired Professor of Music, gave the dedicatory recitals on January 21 and January 22, 1972. 462 Following his appointment in
1977 as College Organist,John Rose (VI-87) relied on the new instrument as a prin-
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cipal means of strengthening the Chapel's music and concert program. Dedicated on
November 4, 1973, the wrought iron gateway at the entrance to the Chapel of Perfect
Friendship (VI-88) was presented by former Trinity president G. Keith Funston '32
in memory of his mother, Genevieve Keith Funston. 463
The president's house project was linked to the growing need for office space,
particularly for academic departments and programs. The Trustees decided to convert the existing president's house into office facilities for the English Department and
the newly created Writing Center, and authorized construction of a new president's
house southwest of the faculty residence that would later become the Smith House.
Work began in 1977, and the residence was ready for occupancy by President and
Mrs. Lockwood in the fall of 1978 (VI-89) . Work also was proceeding on a 97-bed
dormitory in the South Campus area adj acent to Wheaton, Smith, and J ackson Halls.
Designed by Kilham, Beder & Chu, successors to O 'Connor & Kilham, the architectural firm responsible for the adjacent dormitory units, the new facility was completed in the fall of 1978. The first in the state, if not in the nation, to be fully equipped
for handicapped access, the dormitory was designated Funston Hall by vote of the
Trustees in 1982, honoring former Trinity president G. Keith Funston '32. 4 64t
The expansion and renovation of the library began in 1977, and the $3.5 million
project was completed in January 1979, under the leadership of College Librarian
RalphS. Emerick. The facilities of the 1952 building had become overtaxed by a student body that had more than doubled in size in the intervening 27 years, and the
library's collections had outgrown the existing shelving capacity. The renovated and
expanded facility (VI-90), featuring a five-story addition with 42,000 square feet of
space, was designed by Cambridge Seven Associates. Capacity for the book collections
increased to a million volumes, made possible by the inclusion of compact shelving for
lesser-used materials. Study space for readers increased substantially, as did office and
work space for staff. In addition, the Watkinson Library, formerly housed on the third
floor of the 1952 building, occupied new quarters, which included a spacious reading
room, attractive exhibition areas, curatorial offices, and an expanded stack area. 465
The Watkinson Library's augmented shelving capacity was especially welcome,
and provided the flexibility to accommodate the gift in 1984 of a major collection of
materials on natural history, principally ornithology, formed by Ostrom Enders, Hon.
'76, retired chairman and chief executive officer of the Hartford National Bank and
Trust Company, and a former trustee of the College. Of national significance, the
Enders Collection complements a small but exceptional collection given to the
College at the turn of the century by Gurdon W. Russell, Class of 1834, M.D., of
Hartford. Chief among the works in the Russell Collection is the engraver's copy of
the four-volume folio set of John James Audubon's The Birds of America (18271838).466t Another major gift to the library during this period was the collection of
books and manuscript materials on Sir Walter Scott presented by Professor Norton
Downs (History) in i979, housed in the Sir Walter Scott Medieval Room on the
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library's second floor. The Scott Room is adjacent to the Walton Room, which contains books on angling and other sporting pastimes as well as the collection on Sir
Isaac Walton presented by Sherman C. Parker '22 in 1965.4 6 7t
During his administration, President Lockwood moved to establish cooperative
links with a number of colleges and universities as well as with various organizations
in higher education. He was convinced that such efforts would benefit Trinity, and
that national and regional perceptions ofthe College would be enhanced. In 1970, the
Joint Committee on Educational Policy began to explore suggestions for cooperative
ventures beyond those with Vassar, which, in the spring of 1969, had brought women
undergraduates to the campus for the first time during an academic year, and with the
10-College (later 12-College) Exchange Program. On January 17, 1970, the Trustees
authorized the administration to pursue "opportunities for interinstitutional cooperation at all levels .. . . " 4 68 Based on preliminary arrangements for student access to
courses at the University of Hartford's Hartt College of Music, and the graduate program at the Hartford-based Rensselaer Polytechnic Institute of Connecticut, more
extensive cross-registration in courses among the area's institutions of higher education helped further cooperative relationships. A grant from the Hartford Foundation
for Public Giving in 1972led to the establishment of the Greater Hartford University
Consortium, later known as the Greater Hartford Consortium for Higher
Education. 469 The College played a leading role in forming the Consortium, the other
institutions initially consisting of the University of Hartford, St. Joseph College, and
Hartford College for Women. Rensselaer Polytechnic Institute of Connecticut, St.
Thomas Seminary, and the Hartford Seminary Foundation would later become members. There was initial skepticism on the part of Trinity faculty regarding the academic quality of the programs at the other institutions and whether access to them was
of any real benefit. However, courses in fields of study not offered at Trinity were available at Consortium institutions, and semester hours of cross-registration began to
increase. In time, interinstitutional courses were created, a shuttle bus service was
begun, the libraries established cooperative arrangements for access, and there were
coordinated efforts to improve the range of graduate courses. 470
Cooperative linkages with other institutions extended as well to intercollegiate
athletic competition. In 1971, Trinity joined with several colleges and universities in
New England and New York to establish tl1e New England Small College Athletic
Conference (NESCAC). Consisting of Amherst, Bates, Bowdoin, Colby, Hamilton,
Trinity, Tufts, Wesleyan, and Williams, the Conference was modeled on a 1955 agreement among Amherst, Bowdoin, Wesleyan, and Williams. Its basic aims included
keeping participation in intercollegiate sports and the policies governing athletic competition in harmony with the fundamental educational purposes of each institution,
and coordinating such matters as eligibility rules for undergraduate athletes, out-ofseason practice, post-season competition, and limits on recruitment activity and
financial aid awards. Each institution was to retain scheduling autonomy although
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Roy Nutt, Class of 1953
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Fig;ure VI-69
Dr. J ohn A. Langeland, Director
of Information Technology

Figur·e Vl-71
Dr. Stephen L. Petenon, College Librarian
Figure VI-70
Ralph S. Emerick, College Librarian
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Fig;ure VI-72
Amelia G. Silvestri, Director of
the Trinity College Poetry Center,
with John Berryman

Fig;ure VI-73
G. Keith Funston Professor of
American Literature and American
Studies and forrner Dean of the
Faculty Jan K. Cohn

Fig;ure VI-75
Professor ofMathematics Marjorie V.
Butcher at the unveiling ofher portrait
on April14, 1992 in the Mathematics,
Computing, and Eng;ineering Center
Fig;ure VI-74
Charles A. Dana Professor ofBiology
Craig W Schneider
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Figure VI-76
Professor ofModern Lang;uages
DoriKatz

Fig;nre VI-77
Professor ofEnglish Dianne Hunter

Fig;ure VJ-79
Professor ofModern Lang;uages
Sonia M. Lee
Figu1·e VI-78
Professor ofModern Lang;nages
Andrea Bianchini
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Figure VI-80
Professor of Economics Diane C. Zannoni
Figure VI-81
Professor ofPolitical Science Diana Evans

Figure VI-82
Professor ofBiology John E. Simmons III

Figure VI-83
Dr. James A. Miller, Charles
A. Dana Professor ofEnglish and
American Studies, and
Professor ofInternational Studies

Currents of Change

429

Figure VI-84
Connecticut Governor Thomas]. Meskill, Jr., Class of 1950, signing the official statement
proclaiming Trinity College Week, May 16- 22, 1973. Looking on (left to right) are:
George W. B. Starkey, Class of 1939, M.D., Chairman of the Board of Trustees;
Andrew I. Wolf, Class of 1973, member of the 150th Anniversary Committee;
and President Theodo·re D. Lockwood, Class of 1948.

Figure VI-85
Professor ofEnglish Hugh S. Ogden

Fig;ure VI-86
The Chapel organ, viewed
from the Rose Window
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Fig;ure Vl-87
John Rose, College Organist
and Director of Chapel Music

Figure VI-88
The Funston Gateway to the
Chapel ofPe1ject Hiendship

Figure Vl-89
The President's House, circa 1978

Fig;ure VI-90
The 1978 addition to the Library
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conference members, many of whom were traditional opponents in various sports,
would be scheduled in competition where possible.47 1 Strengthened over the years
by the addition to their number of Connecticut College and Middlebury, NESCAC
members agreed in 1998 to reduce conflicts with academic schedules and priorities
by becoming a playing conference within Division III of the National Collegiate
Athletic Association (NCAA) in all sports eligible except football. In addition,
NESCAC would create necessary mechanisms to determine conference champions in
all sports where practical, send only the conference champion to post-season competition (usually NCAA Division III), and cease to participate in Eastern College
Athletic Conference (ECAC) competition unless in certain instances such competition was deemed more appropriate than NCAA national competition. 47 2
NESCAC's creation was among the factors during the 1970s that facilitated the
development of women's intercollegiate sports at Trinity as previously discussed. In
men's sports at this period, new records continued to be set, with many Bantam opponents coming from the NESCAC ranks. In 1972, for example, the tennis team
achieved its first undefeated season in 30 years, establishing Roy A. Dath's coaching
career record at 110 wins and finishing fifth in the New England Intercollegiate
Tennis Championship. Two years later, the squash team, also coached by Dath, compiled a 15-2 record, the best since varsity competition in the sport began in 1932. The
team went on in 1976 to enjoy an undefeated season, the first in the sport's competitive history at Trinity, and finished fifth in the National Intercollegiate Squash
Championship. On the gridiron, the 1970 football team compiled a 7-1 record , the
best finish since the unbeaten season of 1955, and was ranked number one among
New England colleges, Donald G. Miller enjoying the designation of New England
Coach of the Year. In 1971, Trinity shut out Wesleyan, the first shutout victory in football since 1964 and the first against the Cardinals since 1936.473t
President Lockwood firmly believed that links with other types of regional and
national organizations in higher education were also important for the College. In his
estimation Trinity had been "inactive in national circles. We needed to play a role [,] ...
and to get the name out into circles that could help us. I also felt that we probably had
as an institution about as much intelligence as one could rally when it came to issues
before higher education."474 Among newer organizations was the Consortium on
Financing Higher Education, founded in 1974, which originally consisted of a small
number of independent colleges and universities in the Northeast devoted to lobbying
and research on such issues as admissions, financial aid, and the financing of undergraduate and graduate education. The Consortium soon began to expand its membership, and as President Lockwood recalled, "Trinity was in that first group who were
invited when they [the Consortium] decided to reach out and get the rest of the Ivy
League involved, with Stanford, Northwestern, Chicago, and Duke .... We were invited, not knocking on the door, and we have played a good role, an important role in that
cluster. I think that was recognition from the outside, to me very important ... . " 475
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President Lockwood also accepted the principal leadership role in the
Association of American Colleges, "the major spokesman for private and public colleges and universities of the liberal arts and sciences."476 t Having served as a director
of the 800-member organization since 197.'3, he was elected chairman in February
1976, and led negotiations on the AAC's behalf for the establishment that year of the
National Association oflndependent Colleges and Universities, which was to serve as
a lobbying group in Washington for independent institutions of higher education.
Lockwood later recalled that he was "pleased when I was asked to become the chairman [of the AAC] .... it brought Trinity out there. People got to know Trinity and I
think that was important for the College." 477 He also served on the American Council
of Education, and was a founding member in 1978 of the Business Higher Education
Forum, a small group of the chief executives of Fortune 500 companies and the presidents of m;Uor institutions of higher education. Regarding the Forum, President
Lockwood noted that "it illustrates what we needed to do as an institution, which I
think you can't underestimate. Trinity is involved [,] and I agreed to serve on that
business forum with the presidents of Ford and General Motors and Pfizer .. .. " 478
Finding ways to promote recognition of the College on a national level was extraordinarily important in Lockwood's eyes: "We had obviously become a national institution after the Second World War, and yet it's true of any institution, except for the very
largest and most prestigious universities, every college is somewhat regional in both
its student population necessarily and its immediate influence. But it seemed to me
that we had to break away from feeling too regional, ... and think nationally [,] and
recognize that it is a national institution .... " All of these activities taken together
"had the consequence of making Trinity a better-known institution." 479
As its horizons continued to expand nationally, the College, however, did not lose
sight of its urban location, and the challenges and advantages that it presented. A residential college seeking to recruit as geographically diverse an undergraduate body as
possible, Trinity in the early 1970s was far removed from the city-oriented institution
it had been more than a half-century earlier in the pre-World War I era. The recently
created University of Hartford had a strong local as well as a growing regional orientation, and was perceived as directly contributing to the community. Many, on the
other hand, increasingly thought of Trinity as an institution having, at best, little to do
with the city. Furthermore, the previous generation of alumni who had become prominent Hartford civic leaders and served as trustees of the College had largely passed
from the scene. As efforts to strengthen the structure and composition of the Board of
Trustees moved ahead, President Lockwood's appointment in 1977 of one of the
city's most respected banking executives,James F. English, Jr., as Vice President for
Finance and Planning, in part signalled a refocused sense of concern on how Trinity
was approaching its relations with the city. 48° The College's principal strategy in this
regard had begun to take form in 1969 when the administration established the Office
of Community Affairs with support from the Hartford Foundation for Public Giving.
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Ivan A. Backer, who undertook to develop a community affairs program, worked
closely with Thomas A. Smith '44, who then had general responsibility for Trinity's
external relations. Their collaboration resulted in several initiatives that represented a
fresh effort to reach out to the community. 481
Based on the principle of mutual benefit "to the city and its people, as well as the
College and its students," 482 the initiatives included: systematically recruiting students for volunteer and field service positions in schools and other community agencies; creating a variety of community-oriented, credit-bearing internships and open
semester opportunites; instituting a summer recreation program, including sports
camps for city youths utilizing the College's athletic facilities; and establishing an academic program in urban and environmental studies under the direction of Professor
Andrew J. Gold (Economics). Work advanced on carrying out the initiatives, and
although grant support ceased in 1971 , the College continued to fund the community affairs effort. Trinity undertook other programs, including a series of community
forums on education, under the sponsorship of an Institute for Community
Education established by Trinity and the Rensselaer Polytechnic lnstitutute of
Connecticut. Directed primarily by Professor Gold and Ivan A. Backer, the program
involved several Trinity faculty members, focused on educational trends and innovations, and helped facilitate debate on a number of issues, including school integration.483t Backer also was successful in obtaining federal funding in 197.'3 for the joint
establishment by Trinity, Manchester Community College, and Mattatuck
Community College (Waterbury) of the Twin Valleys Upward Bound program. Staff
in Hartford worked with students from the city's three high schools, and until loss of
federal support for Upward Bound in the mid-1990s, a large number of the local students studied on campus each summer. 484
By the mid-1970s, the College adopted a new approach to community outreach
prompted by the success Hartford Areas Rally Together (HART) was having in
neighborhood-based community organizing. Under Ivan A. Backer's leadership,
Trinity, Hartford Hospital, and the Institute of Living, which had previously commissioned Doxiadis Associates to explore ways of community renewal in the late 1960s,
formed a coalition in 1976 to work with residents of the immediate neighborhood on
developing a common community agenda. This initiative led to the formation of the
Southside Institutions Neighborhood Alliance (SINA). 485 Robert E. Pawlowski
became SINA's first director, and its initial program emerged from his conversations
with the three institutions and members of the neighborhood. Among SINA's early
accomplishments were: the creation of The Southside News, a free biweekly community newspaper, serving as a vehicle for expression of neighborhood points of view
and for the exchange of information; the formation of a Park Street merchants' organization; the establishment and continued support of the Park Street Festival; and the
formation of the Broad Park Development Corporation for the purchase, rehabilitation, and management oflow-income housing, an endeavor that, as of the late 1990s,
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has resulted in making available approximately 400 housing units. The latter program
was essential in beginning to address the problems of inadequate housing for residents from low-income minority groups who were moving into the neighborhood,
and a deteriorating housing stock occupied in the previous generation by tenants or
owners who had moved to the city's suburbs. Following Robert E. Pawlowski's resignation in 1980 to become full-time publisher of The Southside News, Ivan A. Backer
assumed executive leadership of SINA, which, under his leadership, carried out several community-based initiatives in the ensuing decade. 486t
During the 1970s, Trinity continued to rely on alumni, not only for financial support but also for involvement in many aspects of the College's life. The alumni affairs
program was vitally important in developing and maintaining ties with Trinity graduates, whose numbers were beginning to increase substantially as the result of coeducation and the gradual expansion in size of the incoming classes. Under the imaginative leadership of Gerald J. Hansen, Jr. '51 as Director of Alumni Relations, the program has enjoyed remarkable success in strengthening the relations of alumni with
their alma mater. A successful businessman, and active as an alumni volunteer, he had
gained considerable experience in administration, sales, and marketing before becoming president of a textile corporation. Hansen believed the primary objective of his
new position was to be "a salesman for the College" with fundamental responsibility
for establishing " closer relations between Trinity College and its alumni."487 He
sought numerous ways to increase interest on the part of the alumni in Trinity, and
developed an alumni program mutually beneficial to the institution and its graduates.
Hansen later assumed responsibility for other facets of College relations, including
public relations and community relations, the summer program, and special events
such as Commencement. In 1995, he was named Secretary of the College, a position
previously held by Professor George B. Cooper (History).
One of the most important aspects of Trinity's alumni program is reunion, which
prior to the late 1960s had taken place in conjunction with Commencement. In June
1967, the College broke ranks with tradition and scheduled reunion the week following Commencement. The previous year, final examinations had extended through
noon of the Saturday preceding Commencement, with the result that accommodations on campus for alumni were unavailable, many students still occupying their
rooms. In addition, finding space for the customary class headquarters in Jarvis
Dormitory proved extremely difficult. The scheduling conflict was expected to continue for the foreseeable future, and as John A. Mason '34, then Alumni Secretary,
noted , separating reunion and Commencement "was considered a physical necessity."488 By 1969, widespread preference among alumni led to recombining reunion
with Commencement, the scheduling problems having been overcome. 4 89
In the following decade, a change in the timing of reunion once again occurred,
and for several years it took place in conjunction with Homecoming Weekend in the
fall. The need to broaden the range of events occurring at reunion prompted further
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consideration of its scheduling, and after a thorough study, the National Alumni
Association's Executive Committee submitted a report to President Lockwood in
January 1980 recommending that reunion be held in the spring, following
Commencement. The principal reasons that led to implementing this recommendation in 1981 were the opportunity to strengthen reunion giving and the desirability of
incorporating an academic component, thereby affording alumni intellectual stimulation through mini-courses, seminars, and lectures offered by members of the faculty. 490 As Hansen has noted, in the years ensuing, reunion became the occasion for
family vacations, " revived class spirit and identity, and ... brought alumni closer to
the College." 491 A spectacular success, reunion has proven extremely popular with
alumni who now number about 20,000, and annual attendance has markedly
increased. In 1997, more than 1,600 alumni and family members attended reunion, a
120 percent increase over attendance in 1981, the first "return to spring" reunion. 492
In addition, the increase in reunion giving has been substantial, and now accounts for
30 percent of the annual alumni fund contributions. 493
Another aspect of the alumni program that has proven highly beneficial to the
College and contributed to informing alumni more effectively about Trinity accomplishments and needs is the annual Volunteer Leadership Conference, begun in the fall
of 1985 by the National Alumni Association's Executive Committee under the leadership of William H. Schweitzer '66. The Conference consists of a one-and-one-half day
program in which alumni leaders, class agents, decade chairs, reunion gift and program chairs, admissions volunteers, and area club presidents gather on campus for
training and information sessions. In 198 7, the National Council for the
Advancement and Support of Education designated Schweitzer as the National
Volunteer of the Year in recognition of his leadership of the Alumni Association and
his creation of the Volunteer Leadership Conference. 494 The Alumni Office also
developed an admissions support program in which over 800 alumni nationwide are
involved, and in 1976 the College began a highly successful admissions exploration
program for the sons and daughters of alumni and faculty. Other initiatives undertaken since 1975 include the alumni/parent career advisory program, the undergraduate
class identity program under which each graduating class has its own officers, and the
Alumni College, which focuses on a topic of contemporary interest and often involves
travel overseas with Trinity faculty to some city or country. In 1972, the College began
a program enabling alumni to audit courses on a noncredit basis. In addition, the
Trinity area clubs situated in various cities across the country have increased to over
20, with the major strength in the Northeast corridor and California. Each club hosts
a visit by the president, a senior administrator, or a faculty member at least once a year,
the more active clubs scheduling multiple events annually. In the years following the
introduction of coeducation in 1969, women graduates ofTrinity have assumed leadership positions in area clubs and on the National Alumni Association's Executive
Committee, and several alumnae have become trustees of the College. 495
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With strong alumni support during the 1960s and 1970s, Trinity continued to
pursue excellence as a distinguished liberal arts institution, and established a firm
foundation for the innovative accomplishments that would characterize its development in the final two decades of the 20th century.

Currents of Change

4.'37

Endnotes
1. Helen Lefkowitz Horowitz, Campus Life: Underg;raduale Cultures from the End of the
Eighteenth Century to the Present (New York: Alfred A. Knopf, cl987), 223,229. For
selections of statements and the text of documents issued by leading figures, organizations, and movements of the 1960s, see Joan Morrison and Robert K. Morrison, From
Camelot to Kent State, The Sixties Experience in the Words of Those Who L ived It (New
York: Times Books, 1987), and "Takin ' it to the st1·eets," edited by Alexander Bloom
and Wini Breines (New York: Oxford University Press, 1995).
2. J. Ronald Spencer '64, "The Sixties, A Recollection of a Decade of Rebellion and
Ferment," Trinity Reporter 20 (Winter 1990): 13.
3. Trinity Alumni Magazine IX (Spring 1968): inside cover.
4. Ibid.
5. Trustee Minutes, June 7, 1963.
6. Robert C. Harron, "Albert Charles Jacobs, Trinity's 14th President," Trinity Alumni
Magazine IX (Summer 1968): 6-7.
7. "ACJ Issues An Unusual Challenge to the Class of'68," Trinity Alumni Magazine IX
(Summer 1968): 10.
8. Ibid. , 12.
9. Harron, "Albert Charles Jacobs," 6, 8-9. In his honor, J acobs's family presented to the
College a Chapel pew-end, which commemorated the many facets of his distinguished
career.
10. Trinity Alumni Magazine VIII (Winter 1967): 3. At Commencement in 198 1, the
Trustees conferred on President Lockwood an hono rary Doctor of Letters degree in
recognition of his contributions to the College.
11. "Editorial," Trinity Alumni Magazine VIII (Winter 1967): 2.
12. "Trinity's Next Pres ident - A Versatile and Able Scholar," Trinity Alumni Magazine
VIII (Winter 1967): 4; "Trinity's 15th President, Theodore Davidge Lockwood,"
Trinity Alumni Magazine IX (Fall1968): 20. Vice President Albert E. Holland '34 was
a strong advocate of Lockwood's nomination as an alumni trustee. Transcript of
Recorded Interview with Dr. Theodore D. Lockwood '48 conducted by Peter J.
Knapp '65, Pt.l , May 5, 198 1, 18, Trinity College Archives, Trinity College, Hartford .
Lockwood was the sixth alumnus to be elected president of the College. The other
alumni were: the Rt. Rev. J ohn Williams, Class of 1835, (1848-1853); the Rev. Abner
J ackson, Class of 1837, (1867-1874); the Rev. Thomas Ruggles Pynchon, Class of
184 1, (1874-1883); the Rev. Dr. Flavel Sweeten Luther, Class of 1870 , (1904-1919);
and George Keith Funston, Class of 1932, (1945-1951).
13. Trinity Alumni Magazine IX (Fall1968): 10.
14. Ibid .
15. Ibid., 11.
16. Ibid.
17. Ibid., 12.
18. Ibid.
19. Ibid., 12-13.
20. Ibid., 13.

438

TRINITY COLLEGE IN THE TWENTIETH CENTURY

21. Ibid.
22. Ibid.
2.'3. Ibid., 14.
24. J. Ronald Spencer '64, "An Undergraduate's Viewpoint," Trinity College Alumni
Magazine V (March 1964): 11-12.
25. Trinity Tripod, 1 October 196.'3; Memorandum from]. Ronald Spencer '64, Associate
Academic Dean, to Peter J. Knapp, May 27, 1997,6, Trinity College Archives, Trinity
College, Hartford.
26. Trinity Handbook, 1970-1971, 92; correspondence from Vice President for
Community and Institutional Affairs Kevin B. Sullivan '7 1 to Peter J. Knapp, February
10, 1998, Trinity College Archives, Trinity College, Hartford.
27. William Styron, "Death-in-life of Benjamin Reid," Esquire 57 (February 1962): 114+;
Trinity Tripod, 19 February 1962; Hartford Times, 4 November 1969.
28. Spencer Memorandum, 7.
29. Hartford Times, 4 November 1969, and 27 April 1970; Trinity Tripod, 7 November
1969, and 28 April1970. After Reid's sentence was commuted to life imprisonment,
Styron contributed a follow-up article in the November 1962 Esquire, entitled
"Aftermath of Benjamin Reid." Reid was still in prison as of 1998 .
.'3 0. Trinity Tripod, .'30 April 196.'3 .
.'31. Ralph W. Allen '64, "SNCC Conference: An Absolution," Trinity Reporter 18
(Summer 1988): 19-2.'3; Trinity Tripod, 20 September 196.'3 .
.'32. John H. Chatfield '64, "SNCC: Coming of Age in the '60s," Trinity Reporter 18
(Summer 1988): 22 .
.'3.'3. Ibid., 18 .
.'34. John H. Chatfield, manuscript version of foreword to A Circle of Trust: Remembering
SNCC (New Brunswick: Rutgers University Press, 1998), 11. The volume was edited
by Professor Cheryl L. Greenberg (History), Chatfield's colleague on the Trinity
College faculty.
.'35. Ibid ., 1.'3 .
.'36. Trinity Reporter 18 (Spring 1988): .'3 -4; Chatfield, "SNCC: Coming of Age in the
'60s," 16. A Circle of Trust: Remembering SNCC, edited by Cheryl L. Greenberg (New
Brunswick: Rutgers University Press, 1998), focuses on the SNCC conference at
Trinity, and contains the conference transcripts with supporting comments. In
September 1962, Professor William A. Johnson (Religion) , Peter B. Morrill '62, and
the Rev. William Lorimer of the First Congregational Church in South Windsor,
Connecticut, made a brief visit to southwest Georgia where they took part in the
Albany protest movement, observed the voter registration activities in Terrell and Lee
counties, attended church services, and met with Chatfield. Trinity Tripod, 9 October
1962.]. Ronald Spencer '64 accompanied the group, and prepared several stories on
it for the Hartford Times. The trip coincided with james H. Meredith's enrollment at
the all-white University of Mississippi, where he intended to complete his undergraduate education, and tensions were running high throughout the South. As Spencer
recalls, "Whenever we stopped for gas from Virginia onward, we were asked about our
destination. Discretion being the better part of valor, our unvarying answer was ,

Currents of Change

439

'Florida- we're on vacation!"' Note from Associate Academic Dean Spencer to Peter

J. Knapp, March 26, 1998; New York Times, 21 September 1962.
37. Philip G. Altbach, Student Politics in America; A Historical Analysis (New York:
McGraw Hill Book Company, 1974), 153. Altbach's book is an exhaustive study of the
student political movement in the United States through the 1960s.
38. Ibid., 153.
39. Ibid., 224.
40. Ibid., 220, 225.
41. Trinity Tripod, 15 February 1966.
42. Ibid.
43. Ibid.
44. Ibid.
45. Trinity Tripod, 14 March 1967.
46. Trinity Tripod, 2 May 1967.
4 7. Trinity Tripod, 23 January 1968.
48. Trinity Tripod, 15 October 1968. For Keeney's thoughts on Trinity College and the
state of society in general as of 1970, see Steven H . Keeney '71, "On the Way, or,
dialectics of design for today's and tomorrow's humans," Trinity Alumni Magazine X
(Spring 1970): 7-9.
49. Theodore D. Lockwood '48, "The Eye of the Hurricane: Student Unrest," Trinity
Alumni Magazine X (Spring 1969): 10.
50. Ibid. From 1977 to 1982, Dr. Martin served on Trinity's faculty as the Charles A. Dana
College Professor of Humanities.
51. Ibid., II.
52. Ibid., 12.
53. Ibid.
54. Ibid. , 13.
55. Ibid.
56. For further reflections by President Lockwood on liberal arts colleges, see his OuT
Mutual Concern: The Role of the Independent College (Hartford: Trinity College Press,
1968), which consists of three lectures he gave at Trinity in November 1968.
57. Trinity TTipod, 10 March 1964.
58. See the Timeline in Chapter I for further details on the Rev. Edward Jones. Bishop
Brownell ordained as priests several black students studying at Hartford's African
Mission Church School.
59. Robert Tomes, My College Days (New York: Harper and Brothers, 1880), 113-114.
The student may have been studying as well at the African Mission Church School.
60. The 1906 Alumni Di1·ectoTy lists several alumni then in China: Hankow- Rev. Allen R.
Van Meter '99; Shanghai- James H. George,Jr '05 and Walter A. Mitchell '01; Suchow
- Rev. John W. Nichols '99; Wuchang - Rev. Samuel H . Littell '95. The Alumni
DiTectoTy for 1920 lists the following alumni; Hankow - Rev. Samuel H. Littell '95;
Shanghai- Chambers Chow ' 13, Hsi Te-Ping '13, and the Rev. John W. Nichols '99.

TRINITY COLLEGE IN THE TWENTIETH CENTU RY

440

Huang Cho-Chun from Kwang-tung province received his B.S. degree from Trinity in
1918, pursued graduate study at Columbia University, and later served as an economist in the Office of the District Inspector of the Salt-Revenue, Swatow City, Kwangtung province. "Appendix: Directory of American Returned Students" in: Who 's Who
in China (Shanghai: The China Weekly Review, 1926), 11.
61. Timothy T. Kao, "An American Sojourn: Young Chinese Students in the United
States, 1872-1881 ,"Connecticut Historical Society Bulletin 46, No.3 (July 1981): 6577. See also Yung Wing, My Life in China and America (New York: H. Holt and
Company, 1909). In August 1910, the College hosted the annual gathering of the
Chinese Students' Alliance of the Eastern States, and a meeting of the Chinese
Students' Christian Association. A number of the students attending the Alliance
meeting formed a club devoted to informal fellowship, and adopted "Rough Riders"
as its name, in honor of former U.S. President Theodore Roosevelt. Later known as
the "Flip Flap Fraternity," the club still exists on an international basis with its membership drawn from Chinese educated in the United States at such institutions as
M.I.T., Harvard University, Columbia University, and Trinity. Trinity Tripod, 23
September 1910; Flip Flap Fraternity File, Trinity College Archives, Trinity College,
Hartford; Trinity Reporter 26 (February 1996): 40.
62. RobertS. Morris '16, Track at Trinity (Hartford: Trinity College, ca. 1968), 119 and
appendix; Richard V. Vane ' 73, "The Dilemma of the Black Athlete at Trinity, Part
One: The History," Trinity Tripod, 10 March 1970. The Tripod article discusses black
athletes at the College in the pre-1970 period. See also the second part of the article
in the 17 March 1970 issue of the Tripod.
63. In one instance, an African student, Ousman Ahmadou Sallah '65 from Gambia,
became the first citizen of his country to receive a college education in the United
States. In 1965, Gambia became an independent country within the British
Commonwealth, and achieved the status of a republic in 1970. Sallah was an outstanding soccer player at Trinity, and after graduation, entered the Gambian diplomatic service, rising to the rank of Ambassador. Four years later, Ebrima KebbaSaloum Jobarteh, Sallah's countryman, received his degree from Trinity. He became
the first student at the College to receive a Watson Fellowship instituted in 1969 by the
Thomas J. Watson Foundation and enabling a year's postgraduate study and travel in
connection with some field of interest. Trinity Reporter 23 (Spring 1993): 12-17.
Other African students in the Class of 1965 included Chikungwa Michael Mseka from
Malawi, and Habil W. W. Wejuli from Kenya.
64. Trinity Tripod, 10 March 1964.
65. Ibid.
66. Ibid.
67. Ibid.
68. Ibid.
70. Ibid.
71. Ibid.
72. Ibid.

Cm-rents of Change

441

7'3. David Sarasohn '71, " Inside: A Rep ort on Admissions at Trinity College," Trinity
Tripod, 17 April1968.
74. Ibid.
75. Ibid.; W. Howie Muir '51 , "To What ... So What," Trinity Alumni Magazine VIII
(Summer 1967): 7-9. In 1967, the College was also seeking to establish an Upward
Bound Program on campus for Hartford-area secondary school students, an effort that
eventually proved successful in the early 1970s. See also letter from Dr. Albert C.
Jacobs to Greig R. Siedor '67, April 19, 1968, in Papers of Dr. H arold L. Dorwart,
Dean of the College, Trinity College Archives, Trinity College, Hartford.
76. Sarasohn, " Inside: A Report on Admissions at Trinity College." See also the issues of
the Student Handbook and the Ivy yearbook for this period.

77. Admissions statistics supplied February 12, 1998 by John S. Waggett '6'3, Associate
Administrative Dean. The total number of black undergraduates in 1970 was not
exceeded until 1989, when the figure reached 102 of a student body of 1,926.
78. Sarasohn, "Inside: A Report on Admissions at Trinity College."
79. Trinity Tripod, 25 Aprill967, and 2 May 1967.
80. Trinity Tripod, 2 May 1967.
81. Ibid.
82. Ibid.

8'3. Trinity Tripod, 10 October 1967. In 1968, TAN changed its name to the Trinity
Coalition of Blacks (TCB). Based on his experience as an undergraduate more than 15
years earlier, Ralph F. Davis '5'3 expressed a view similar to Winter's in a March 10,
1970 Tripod article on black athletes at Trinity. According to Davis, " I was one of the
first Blacks to come to Trinity, and I don't think the school was ready for me."
84. Report of the President ofTrinity College, December, 1964,7. The figure cited does not
include other forms of financial assistance such as bursary employment, loans from the
College, and loans from the National Defense Student Loan Fund. Most of the scholarships went to the Illinois Scholars, the Baker Scholars, and the Capital Area
Scholars.
85. Report of the President of Trinity College, December, 1965, '35.
86. See issues of the Catalogue of Trinity College for the years indicated.
87. Sarasohn, "Inside: A Report on Admissions at Trinity College."
88. Trinity Tripod, 9 April1968.
89. Ibid.
90. Ibid. Student Senate Resolution, April 7, 1968, in Dorwart Papers. The scholarship
resolution drew in part on a student proposal the previous fall to establish a MetroArea Scholarship Program. The trustee-faculty J oint Committee on Educational
Policy found merit in the proposal, but referred it to the admissions staff for further
research and review. Notes on the October 1'3, 196 7 meeting of the J oint Committee
on Educational Policy, Dorwart Papers.
91. Trinity Tripod, 9 April 1968.
92. Ibid. President Jacobs was hospitalized twice for surgery during the 1967-1968 academic year.

442

TRI N I TY CO LL EGE I N TH E T WENT I ET H CEN T URY

93. Trinity Tripod, 9 April 1968.
94. Ibid.; Tr·inity Tripod, 17 April1968.
95. The student body was so incensed at the tuition increase that there were protests and
a call for a general student strike. Cooler heads prevailed, and in February 1968, the
Senate called ofT the strike, prop osing instead the establishment of the J oint
Committee on Priorities. The background ofth e j oint Committee on Priorities may be
traced in the Dorwart Papers.
96. Memorandum from Dr. Roy Heath, Dean of Students, to the Commission on
Disciplinary Procedures, June 13, 1968, in the Thomas A. Smith '44 Papers, Trinity
College Archives, Trinity College, Hartford.
97. Trinity Tripod, 3 October 1967.
98. Trinity Tripod, 9 April 1968.
99. Trustee Minutes, April1 5, 1967.
100. Letter from Dr. J acobs to Leonard P. Mozzi, April 8, 1968, Dorwart Papers. The
Dialogue Committee grew out of the Trustees' decision on April1 5, 1967 to authorize
student participation on the Special Faculty Committee for Revision of the
Curriculum. The Trustees also approved creation of a subcommittee of the J oint
Committee on Educational Policy consisting of one trustee, one faculty member, one
member of the administration, and three students selected by the Senate. The subcommittee was " to conduct a continuing dialogue within the College community" on
a wide range of issues of mutual concern, and became known as the "Dialogue
Committee." Trustee Minutes, April1 5, 1967. The Dialogue Committee, chaired by
Dean Dorwart, soon recommended that student participation be extended to other
faculty committees. See Dorwart Papers.
101. Student Se nate Resolution, April 2 1, 1968; Report of the Student-Faculty
Disciplinary Committee, May 17, 1968; Memorandum from PresidentJacobs to the
Trinity Communi ty, April 30, 1968. All may be found in the Dorwart Papers.
102. Trinity Tripod, 17 April1968.
103 . Undated note handwritten by Dean Dorwart regarding " Lock-In," Dorwart Papers.
104. Student Senate Resolution, April 7, 1968, Dorwart Papers.
105. Student Senate Follow-Up Resolution, April 21, 1968.
106. Executive Committee Minutes, Ap ril 22, 1968.
107. Memorandum from President jacobs, April 30, 1968. TAN had called for students to
j oin a rally in support of the scholarship proposals, and the gathering took place at the
foot of the Bishop's Statue in the late afternoon of April 22. The sit-in p articipants
formed the core of the rally attendees.
108. Trinity Tripod, 23 Ap ril1 968.
109. Report of the Student-Faculty Disciplinary Committee, 18.
110. Trinity Tripod, 23 April 1968.
111. Report of the Student-Faculty Disciplinary Committee, 19. The undelivered remarks
of President J acobs as toastmaster at the April 22nd dinner in honor of the Class of
1968 are found in the collection of his speeches for September 1967 to June 1968,
Trinity College Archives, Trinity College, Hartford.

Currents of Change

44.'3

112. Memorandum from President j acobs, April 30, 1968.
113. Report of the Student-Faculty Disciplinary Committee, 19-20.
114. Memorandum from President J acobs, April 30, 1968. On April 26, students at the
University of Connecticut staged a demonstration, and issued nine demands, including the increased recruitment of black students, an increase in scholarship funds for
disadvantaged students, and University funding of student involvement in various projects in the "Willimantic ghetto." Unidentified newspaper clipping in Dorwart Papers.
11 5. Trinity Tripod, 30 April 1968.
116. Ibid .
117. Ibid.
118. Ibid.
119. Ibid .
120. Memorandum of Dr. Harold L. Dorwart on the April 23, 1968 Negotiations, February
1979, Dorwart Papers. A few days later, the College announced the appointment of E.
Max Paullin to the admissions staff. Trinity Tripod, 30 April 1968.
121. Trinity Tripod, 24 April 1968; The Hartford Courant, 24 Apri l 1968. Professor Lee
later recalled " that the meetings in the Chaplain's office were very awkward, even
bizarre." One of the student negotiators " had some sort of large stick or walking cane,
and he would pace around the room with it. He glowered. Dorwart was sitting, and I
kept thinking of the difference in physical size of the two people." The "situation was
especially hard on Dorwart, it seemed to me. Here was a very dignified gentleman
being treated with absolutely no respect or deference." Memorandum from Dr.
RichardT. Lee to Peter]. Knapp, j anuary 8, 1998, Trinity College Archives, Trinity
College, Hartford.
122. Report of the Student-Faculty Disciplinary Committee, 21.
123. Trinity Tripod, 7 May 1968.
124. The first two headlines appeared in the Hartford Times, 23 April 1968, the third in
the Hartford Times, 24 April1968, and the fourth in The Hartford Courant, 24 April
1968.
125. New Yo1·k Times, 24 April 1968.
126. Mary! Levine and john Naisbett, Right On (New York: Bantam Books, 1970), 70. For
the recollections of a participant in the disturbance at Columbia, see james S. Kunen,
The Strawberry Statement; Notes of a College Revolutionary (New York: Random
House, 1969).
127. Memorandum from President jacobs, April 30, 1968.
128. Ibid.
129. Report of the Student-Faculty Disciplinary Committee, 21. The 168 demonstrators
constituted just over 14 percent of the student body, which then numbered 1,183.
From the Class of 1968 there were 38 demonstrators (15 percent of the class); from
the Class ofl969, 36 (12 percent of the class); from the Class of 1970,47 (14 percent
of the class); and from the Class of 1971, 47 (14 percent of the class). For further statistical details, see a research paper by Keith M. Miles '68, A Statistical Analysis Of The
Trinity College Student Body With Specific Reference To The Demonstration of April
22, 1968,June 1968, Trinity College Archives, Trinity College, Hartford.

444

TRINITY COLLEGE IN THE TWENTIETH CENTURY

130. Hartford Times, 24 April 1968.
131. Trinity Tripod, 24 April1968.
132. Hartford Times, 24 April1968.
133. Ibid.
134. Hartford Times, 23 April1968.
135. Ibid.
136. Ibid.
137. Lockwood Interview, Pt. 1, May 5,1981,21-22.
138. Ibid. Lockwood also mentioned in the interview a humorous aside: "The question was
how we were going to get anything to eat, and, there being no bathroom facility in there,
how were we going to cope with that situation? Dean Dorwart's wife [Carolyn], thinking
all along, sent in some food for us, which the students let through, with empty milk cartons. So that took care of that one." Lockwood Interview, Pt. 1, May 5, 1981,23. The
cartons were in fact the suggestion of Mrs. Donald B. Engley, wife of the College
Librarian. The Engleys lived on the first floor of the faculty residence at 123 Vernon
Street and were neighbors of the Dorwarts, who lived on the second floor. Conversation
of Peter J. Knapp with Donald B. Engley, March 2, 1998. Associate Academic Dean
Spencer notes that: "a few days after the sit-in, workmen from B&G cut out an entire
casement window in Downes 201 (the boardroom] and put it on hinges, so that in the
event of another sit-in, those trapped in the room could swing the entire window outward, climb through it, and make their escape by dropping the few feet to the roof of the
north cloister connecting Downes to the Chapel." Spencer Memorandum, 1.
139. Lockwood Interview, Pt. 1, May 5, 1981 , 23.
140. Ibid. Professor RichardT. Lee (Philosophy) recalled that another trustee, later identified
by Dean Dorwart as Glover Johnson '22, was leaning out the window in an effort to see
what was going on outside the building, when "a group of football players standing near
the clock (tower] .... asked if the Trustees wanted the halls 'cleaned out.' He thought about
it for a bit. Better judgement finally won the day." Lee Memorandum. Professor Michael R.
Campo '48 (Modern Languages) was also present at this moment, and remembers confronting ProfessorJames W. Gardner,] r. (English), who was vigorously encouraging the sitin demonstrators. Campo demanded that Gardner desist from worsening the explosive situation. Conversation of Peter J. Knapp with Dr. Michael R. Campo '48, February 3, 1998.
For a student participant's account of the sit-in see William M. Unger '69, "Confrontation
- One Year Later," North American Review 254, no. 2 (Summer 1969): 46-48.
141. Trinity Tripod, 30 April1968.
142. Ibid.
143. Ibid.
144. Statement Concerning the Disruptions of April 22, 23, 1968 (May 17, 1968), in
Faculty Minutes, May 17, 1968.
145. Report of the Student-Faculty Disciplinary Committee, 23-24.
146. Ibid., 3-5.
147. Faculty Minutes, May 17, 1968. In October 1968, the Trinity Interaction Center
began operation and used as its office the Medusa's meeting room in Mather Hall.
Trinity Tripod, 22 October 1968, and 29 October 1968. The TIC, minus the aspect
of its functions related to the disciplinary pensums, evolved into the Trinity
Community Action Center.

Currents of Change

445

148. Lockwood Interview, Pt.1 , May 5, 1981, 26.
149. Trustee Minutes, May 18, 1968.
150. Dr. Harold L. Dorwart, Memorandum on " Five Turbulent Days, May 18-22,"
February, 1979, Dorwart Papers.
151. Ibid.
152. Ibid.
15.3. Ibid.
154. Faculty Minutes, May 20, 1968.
155. Ibid.
156. Statement by Lyman B. Brainerd, May 21, 1968, Dorwart Papers.
157. Hartford Times, 22 May 1968.
158. Dorwart Memorandum, "Five Turbulent Days," Dorwart Papers.
159. Faculty Minutes, May 22 , 1968.
160. Dorwart Memorandum, " Five Turbulent Days," Dorwart Papers.
161. Executive Committee Minutes, May 22, 1968.
162. Trustee Minutes, June 1, 1968. The Trustees also authorized establishment of the
Commission on Disciplinary Procedures as well as an advisory body later known as
the Trinity College Council. At the meeting, Glover J ohnson '22 made it clear that he
refused to vote in favor of awarding degrees to the seniors who had participated in the
demonstration. His views on this point would remain unchanged as each class with
demonstrators graduated . J ohnson also introduced a motion, seconded by A. Henry
Moses, Jr. '28, that would have denied further scholarship assistance to any of the
demonstrators who were freshmen, sophomores, or j uniors. The consensus of the
Board was that it had already meted out sufficient punishment, and the motion was
withdrawn .
16.3. Dorwart Memorandum , " Five Turbulent Days," Dorwart Papers. Dorwart indicated in
his Memorandum that he authorized the entry of the notation "in pencil so that it
could later be removed without difficulty."
164. See the June 10 memorandum , copies of the letters, and a general memorandum to the
Trinity community from President J acobs dated June 26, 1968, reviewing the incident, the imposition of the penalty, and the establishment of the Commission, in
Dorwart Papers; The Hartford Courant, 1.3 June 1968.
165. Supplemental Report of the Committee on Academic Standing and Discipline,
September 10, 1968, Dorwart Papers; The Hartford Cou1·ant, 14 June 1968.
166. Lockwood Interview, Pt. 1, May 5, 198 1, 24-25.
167. Spencer Memorandum, 1-2.
168. Trinity Tripod,.3 1January 1969.
169. For the views of Steven H. Keeney ' 71 on the sit-in's aftermath, see an interview in the
March 20, 1970 Tripod.
170. The Hartford Courant , 26 March 1970; Trinity Tripod, 14 April 1970; Trinity
Reporter 1 (May 1970): .3.
171. Spencer Memorandum, 7; Trinity Tripod, 5 May 1970.

446

TRI ITY COLLEGE I N THE TWENTI ETH CE T U RY

172. Faculty Minutes, May 6, 1970; Trinity Reporter 1 (May 1970): 1, 8.
17'3. Spencer Memorandum, 7-8; Trinity Reporter 1 (May 1970): 1, 8.

174. Clark Kerr, The Great Transformation in H igher Education, 1960-1980 (Albany, New
York: State University of New York Press, 1991), '370.
175. Ibid., '370-'372.
176. Trustee Minutes,June 1, 1968.
177. Thomas A. Smith '44, "The Trinity College Council . .. Experimen t in Collegiality,"
Trinity Alumni Magazine X (Summer 1969): 18.
178. Report to the Commission on Regulatory Procedures from President Theodore D.
Lockwood,] uly 22, 1968, in Thomas A. Smith Papers. There was a considerable overlap in membership of the Council and the Commission on Regulatory Procedures.
179. See notes on the Trinity College Council in Thomas A. Smith Papers.
180. Smith, "The Trinity College Council," 19.
181. Ibid., 20-21.
182. The proceedings of the Trinity College Council may be traced in the Thomas A.
Smith Papers.
18'3. Report of the Commission on Regulatory Procedures, August 28, 1968.
184. Ibid.
185. Smith, "The Trinity College Council," 19.
186. Ibid.
187. Trinity Tripod, 8 November 1968; Faculty Minutes, November 12, 1968.
188. See the 1968-1969 and 1969-1970 issues of the Trinity College Handbook, and the
Minutes of the Trinity College Council in the Thomas A. Smith Papers.
189. Trinity College Handbook, 19 70-19 71 , '3 7-4 7.
190. Trinity College Handbook, 1972-1973, 41-55. As of 1997-1998, the system remains
largely similar, and consists of a judicial Board Panel, from which is drawn, as needed,
Arbitration Panels and Boards of Inquiry. A Board of Reconsideration handles
appeals. TTinity College Student Handbook, 1997-1998, 12'3-129.
191. Robert H. Osher '7 1, "College Governance: One Student Speaks Out," TTinity
Reporter 1 (May 1970): 4; Lockwood Interview, Pt. 4, May 18, 1981, 167.
192. Trinity College Handbook, 1972-1973, 104.
19'3. Ibid.

194. Trinity College Handbook, 1974-1975, '37-'38; Trinity College Handbook, 1975-1976,
'3 7.
195. Lockwood Interview, Pt. 1, May 5, 1981 ,2 1.
196. Ibid. , '30 .
197. Trinity Tripod, 1 March 1966.
198. Ibid.; Vincent W. Osowecki, Jr. '65, "Co-education at Trinity?," TTinity Tripod, 4
February 1964.
199. New YoTk Times, 16 September 1968; Trinity Tripod, 27 September 1968. See also
Vincent W. Osowecki,Jr. '65, "For 1'30 Years Colleges Question Why Go Co-Ed?,"
Trinity Tripod, 4 February 1964.

Currents of Changf

447

200. Trinity Tripod, 27 September 1968.
201. Trinity Alumni Magazine IX (Fall I968): I4; Trustee Minutes, October II , 1968.
202. Dr. Robert W. Fuller, Memorandum on the Admission of Women Undergraduates to
Trinity College, September 30, I968, Lockwood Papers, Trinity College Archives,
Trinity College, Hartford.
203. Ibid.
204. Ibid.
205. Ibid .
206. Dr. Robert W. Fuller to Dr. Theodore D. Lockwood '48, September 24 , I968,
Lockwood Papers.
207. Ibid .
208. Dr. Robert W. Fuller to Dr. Theodore D. Lockwood '48, October I7, I968, Lockwood
Papers.
209. Report of the Committee on Coeducation, (January 1969), unpaged, Lockwood
Papers.
210. Trinity Tripod, 11 October 1968.
211. Trinity Tripod, 10 December I968.
212. Ibid.
213. Ibid.
214. Trinity Tripod, 15 October 1968.
215. Trinity Tripod, 18 October 1968,22 October 1968, and 28 November 1968. For reactions of two participants in the Vassar program, see: Theodore M. Lieverman '7I,
"The Vassar Experiment," Trinity Alumni Magazine X (Spring 1969): 2; and Sonja
Christy, Vassar, '70, "Coeducation, Amen," Trinity Alumni Magazine X (Spring
1969): 8. Trinity was simultaneously exploring the possibility of participating in the
Ten College Exchange Program, which consisted of Amherst, Bowdoin, Dartmouth,
Wesleyan, Williams, Connecticut College, Mount Holyoke, Smith, Wheaton, and
Vassar. Were Trinity to become the 11th member, its program with Vassar would continue on a separate basis. On March 6, I969, President Lockwood announced that
Trinity had joined the program. Trinity Tripod, 7 March 1969. The program was soon
expanded to include 12 colleges.
216. Report of the Committee on Coeducation, [January 1969).
217. President Lockwood later noted that Trinity was the only New England men's college
going coeducational that, after setting the minimum number of male enrollees at
1,000, made 250 existing places for men available to women while also adding another 350 female places. At other institutions, for example Yale, the number of male places
remained constant (3,000), and new places (800) were added for women. Note from
Associate Academic Dean Spencer to Peter J. Knapp, March 26, 1998, Trinity College
Archives, Trinity College, Hartford.
218. Report of the Committee on Coeducation, (January 1969). The Committee foresaw
no major impact on the fraternities, and believed that women undergraduates might
eventually wish to form sororities.
219. Results of the Faculty Opinion Survey on Coeducation appended to the Report of the
Committee on Coeducation, (January 1969).

448

TRINITY COLLEGE IN THE TWENTIETH CENTURY

220. Ibid. For reactions of members of the administrative staff to the advent of coeducation,
see "Coeds at Trinity, How They Will Change The Quality Of Campus Life," Tr·inity
Alumni Magazine X (Spring 1969}: 2-4.
221. Trustee Minutes,January 11, 1969.
222. Trinity Tripod, 25 February 1969.
223. Trustee Minutes, Aprill2, 1969.
224. Trustee Minutes, May 31, 1969.
225. Matriculation Register: 1956-1981, Trinity College Archives, Trinity College,
Hartford; Trinity Alumni Magazine X (Fall 1969): 14.
226. Panel discussion on "25 Years of Coeducation at Trinity College," Trinity College
Reunion,June 1995.
227. Memorandum on Housing, included in correspondence from President Lockwood to
Dr. Robert W. Fuller, Dean of the Faculty, Lockwood Papers. The inadequacies of dormitory accommodations that women encountered during the first decade of coeducation emerged as a sore point in a survey of alumnae undertaken in the spring of 1990,
in conjunction with the 20th anniversary of coeducation at Trinity. See "Survey of the
Trinity College Alumnae, Spring, 1990," conducted by Professor Noreen L. Channels,
Department of Sociology, Fall 1990, Trinity College Archives, Trinity College,
Hartford. The arrival of women undergraduates had an impact on the dress code to
which women members of the College staff were expected to adhere. The May 1969
edition of the Trinity College Handbook for Office Personnel, issued by the Personnel
Department, noted on page 20, in reference to appearance, that while suitable dress
was called for, " this does not mean that you must follow all the newest fads and fashions," a veiled reference to pantsuits, among other items of apparel then becoming
fashionable. By 1970, the College's attitude had changed, and women on the staff
began wearing pantsuits. See the photograph in the Trinity Reporter 1 (November
1970): 7. Changes also occurred in the dress of male undergraduates. For many years,
they had been expected to wear jackets and ties to class, but such attire was abandoned
in favor of the casual wear of the 1970s.
228. In December 1997, in acknowledgment of the 14-0 record the 1997 women's field
hockey team achieved, Sheppard was designated by her peers the 1997 New England
West Region Coach of the Year. The 1997 team held the number-one ranking in the
region, and the number-two ranking nationally. The team also made a second consecutive trip to the National Collegiate Athletic Association (NCAA) tournament. Women's
field hockey became a varsity sport in 1971 , and in 23 seasons of coaching the team,
Sheppard compiled a 227-62-13 record. Trinity Reporter 29 (Winter 1998): 46.
229. Allison J. Gruner '95 and Melinda D. Leonard '95, "The Implementation of
Coeducation at Trinity College" (1994}, 17-20, Trinity College Archives, Trinity
College, Hartford. Based in part on interviews with members of the administration and
faculty, the Gruner-Leonard study was prepared in connection with a Policy
Implementation Workshop course in the Public Policy Studies Program taught by
Lecturer in Public Policy Glen A. Gross. As was the case with other colleges and universities, Trinity complied with the 1972 federal Title IX regulations mandating gender equality in sports. For additional information on women's involvement in athletics
at Trinity, see Memorandum from Robin L. Sheppard to Peter J. Knapp on Women's
Sports at Trinity College, February 11, 1998, and the Sports Information Director
Files, both in the Trinity College Archives, Trinity College, Hartford.

Curnnts of Change

449

230. Trinity Reporter 1 (March 1971): 3, 8 (December 1977): 24,8 (March/Aprill978): 7,
9 (Fall1978): 55, and 9 (Winter 1979): 36. See also "Trinity Women in Sports: A New
Sisterhood," Trinity Reporter 20 (Fall 1990): 20-22.
231. Trinity Reporter 2 (June 1971): 3, and 1 (June 1970): 1. Gallo's husband, John F.
Gallo, Jr., also received an undergraduate degree, making them the first husband and
wife to earn baccalaureate degrees simultaneously from Trinity.
232. Trinity Alumni Magazine X (Summer 1969): 1.
233. Trinity Reporter 4 (April 1974): 2.
234. Ibid., 3.
235. Trinity RejJorter 5 (November 1974): 4.
236. Gruner and Leonard, "The Implementation of Coeducation," 51 (Appendix C). See
also the Catalogues of the College for the years noted.
237. Trinity Reporter 2 (December 197 1): 3. Student organizations welcomed women
members, among th em, Trinity's all-male vocal group, the Pipes. However, in 1981
and 1994, respectively, students formed new all-male vocal groups - After Dark and
the Accidentals. In 1987, women organized the all-female Trinitones. See issues of the
Student Handbook for the period.
238. Trinity Tripod, 10 December 1968.
239. Gruner and Leonard , "The Implementation of Coeducation," 37. By the early 1980s,
approximately 18 percent of the male undergraduates were members of fraternities.
The figure remained steady through the 1990s, and an estimated 19 percent were
members in 1997. Memorandum from Dr. David Winer, Dean of Students, to Peter].
Knapp , October 13, 1997, unpaged, Trinity College Archives, Trinity College,
Hartford.
240. See issues of the Student Handbook for the years in question.
241. Trinity Reporter 2 (May 1971): 4; Gruner and Leonard, "The Implementation of
Coeducation," 35-41.
242. Delta Phi reemerged as St. Elmo in 1982, without women members.
243. Gruner and Leonard, "The Implementation of Coeducation," 35-41.
244. Ibid.
245. " Survey of the Trinity College Alumnae, Spring, 1990," conducted by Professor
Noreen L. Channels, Department of Sociology, Fall 1990. Assisting Professor
Channels were Professor J oan D. Hedrick (History, and Director of Women's
Studies), and Naomi Amos, Director of Faculty G rants.
246. "Survey of the Trinity College Alumnae," Pt. 2, 1.
247. Ibid. , Pt. 2, 18.
248. Ibid. , Pt. 2, 28.
249. Admissions statistics supplied February 12, 1998 by J ohn S. Waggett '63, Associate
Administrative Dean.
250. Ibid. President Lockwood reported in October 1975, that as a result of coeducation,
Trinity's applicant pool had increased from a static 1,500 men in the late 1960s, to
almost 3,000 men and women the previous spring, thus justifying the claim that the
applicant pool would expand significantly following the introduction of coeducation.
Report of tlze President of Trinity College, October, 1975,9.

450

TRINITY COLLEGE IN THE TWENTIETII CENTU RY

251. Admissions statistics supplied February 12, 1998.
252. Trustee Minutes, March 24, 1973.
253. Trustee Minutes, January 19, 1974. See also Trinity RefJorter 4 (February-March
1974): 1.
254. General Memorandum from Christopher M. Small, Vice President for Enrollment
Management, on the C lass of 2000, September 13, 1996, Trinity College Archives,
Trinity College, Hartford; data supplied by Dr. Paul T. Rhinehart, Assistant Registrar,
February 13, 1998; Trinity Tripod, 11 September 1984.
255. "Survey of the Trinity College Alumnae," Pt. 1, 4.
256. Ibid.
257. Ibid., Pt. 3, 16.
258. Ibid., Pt. 3, 3 1.
259. Ibid., Pt. 3, 4.
260. Ibid.
261. Ibid., Pt. 3, 31. President Lockwood established the President's Fellows in the fall of
1974 to recognize outstanding academic achievement on the part of undergraduates.
262. Ibid. , Pt. 1, 8.
263. Ibid. , Pt. 1, 36.
264. Ibid. , Pt. 4, 31. The Student Handbook at this period included a photograph of each
freshman. Faculty and staff found this feature helpn1l and upperclassmen would often
consult the publication for reference. In this connection, however, the photographs of
women students became a potential problem and the Student Handbook ceased to
carry freshman photographs in 1992.
265. "Survey of the Trinity College Alumnae," Pt. 1, 10.
266. Ibid., Pt. 1, 18.
267. Ibid., Pt. 1, 29.
268. Ibid.
269. An article on the 1990 alumnae survey appeared in the Trinity Reporter 20 (Fall
1990): 27-29. Of the 990 respondents, 68 percent were working full-time; 20 percent,
part-time; 52 percent were married; 3 1 percent had children; 40 percent were
involved in volunteer activities; and 9 percent were pursuing further education.
270. Trinit)' College Handbook, 1979-1980, 134.
27 1. Trinity College Student Handbook, 1997-1998,36. In 1977, President Lockwood created the Special Council on Women. Consisting of representatives of the faculty, the
staff, and the student body, the Council had as its principal focus the exploration of
issues pertaining to women on campus. Gruner and Leonard, "The Implementation of
Coeducation," 33.
272. Trinity Reporter 20 (Winter 1990): 11. The Fall 1990 Tr·inity Reporter contains several articles related to the 20th anniversary of coeducation. See also the Fall 1979
Trinity Reporter for feature articles on the first decade of coeducation.
273. Dr. Tom Gerety, "Gender and Selfhood," Trinity Reporter 20 (Fall1990): 30.
274. Ibid., 31.

Currents of Change

451

275. Ibid.
276. Albert E. Holland '34, " Refl ections on the Future - The Small, Independent
College," Trinity Alumni Magazine VII (Winter 1966): 7.
277. Ibid ., 8.
278. Ibid. Another example of looking ahead was the address Dr. Daniel Alpert '37, l-Ion.
Sc.D. '57, delivered at the dedication of the McCook Mathematics-Physics Center in
the fall of 1963. Alpert, Professor of Physics and Director of the Coordinated Science
Laboratory at the University of Illinois, declared that the study of the sciences was a
crucial part of a liberal arts education, and that colleges like Triuity would continue to
play a major role in preparing undergraduates for careers in the sciences. Dr. Daniel
Alpert '3 7, " Has the Liberal Arts College Any Role to Play in Modern Science?,"
Trinit;• College Alumni Magazine V (November 1963): 2-5.
279. Lockwood Interview, Pt. 3, May 13, 198 1, 86.
280. Report of the Long-Range Planning Committee, March 29 , 1969, unpaged, Trinity
College Archives, Trinity College, Hartford.
281. Ibid. Richard A. Smith gave the Ferris Lecture at Trinity in 1966. For a brief discussion of the Long-Range Planning Committee see pages 20-21 of the article on the
Trinity College Council by Thomas A. Smith '44, previously cited.
282. Trustee Minutes, May 3 1, 1969.
283. Report of the Long-Range Planning Committee.
284. Ibid.
285. " Synopsis of Planning Reports," Trinity Reporter 2 (October 1971 ): 4, 12.
286. Ibid.
287. Ibid.
288. Trinity Reporter 9 (Fall 1978): 2-3.
289. Trinity Reporter 10 (Summer 1979): 7.
290. Ibid., 7-12.
291. Reprinted with p ermission from David D. Henry, Challenges Past, Challenges Present:
An Analysis of American Higher Education Since 1930 (Copyright 1975,Jossey-Bass
Inc., Publishers, Sau Francisco), 117.
292. Ibid., 121-122.
293. Ibid., 128-129, 13 1.
294. Patrick M. Callan, "Government and Higher Education" in Higher Leanzing in
America, 1980-2000, edited by Arthur Levine (Baltimore: The Johns Hopkins
University Press, 1993), 13. In his The Great Transformation in Higher Education,
1960-1980, 123, Dr. Clark Kerr has pointed out that the fundamental issue in the relationship between the federal government and higher education is not the government's
role, but its influence. Examples are the Title IX regulations of 1972, and equal opportunity and affirmative action legislation.
295. Smith, " The Trinity College Council," 19, 48-49; Faculty Minutes, March 17, 1970,
April 14, 1970, May 6, 1970, and May 12, 1970.
296. Executive Committee Minutes, May 18, 1970, and June 8, 1970; Trustee Minutes,
May 30, 1970, and O ctober 10, 1970; Trinity Reporter 1 (October 1970): 3.

452

TRINITY COLLEGE IN THE TWENTIETH CENTURY

297. Lockwood Interview, Pt. 2, May 8, 1981,52-53.
298. Trustee Minutes, June 1, 1968. During President Jacobs's two periods of illness in
1967-1968, the Trustees placed Dean Dorwart "in charge of the operations of the
College." Trustee Minutes,January 13, 1968.
299. Trinity Reporter 1 (May 1970): 4.
300. Lockwood Interview, Pt. 2, May 8, 1981 , 54.
301. Ibid., Pt. 4, May 14, 1981,126.
302. Trinity Reporter 1 (May 1970): 4, and 1 (June 1970): 2.
303. Trinity Reporter 1 (October 1970): 1; Lockwood Interview, Pt. 4, May 14, 1981,127.
304. Memorandum from Professor Edwin P. Nyc to Peter J. Knapp, February 4, 1997, 1-2,
Trinity College Archives, Trinity College, Hartford.
305. Trinity Rep01·ter 9 (Winter 1979): 30.
306. Trustee Minutes,January 11, 1969.
307. 71·inity Reporter 7 (April1977): 1. Alfred C. Burfeind ' 64, previously Director of the
College's News Bureau, joined the Development Office staff in 1975, and eventually
became Director of Development Operations.
308. Trinity Reporter 1 (June 1970): 1; Lockwood Interview, Pt. 4, May 14, 1981, 129.
309. Trinity Reporter 4 (July 1974): 8, 5 (June 1975): 4, 5 (March-April1975): 3, and 23
(Winter 1993): 12-14; Resolution of the Board of Trustees regarding Robert A.
Pedemonti '60, May 15, 1998, Trinity College Archives, Trinity College, Hartford.
310. Lockwood Interview, Pt. 3, May 13, 1981,85.
311. Trinity Reporter 7 (December 1976): 1; Lockwood Interview, Pt. 4, May 14, 1981,
129.
312. Trinity Reporter 7 (December 1976): 1. Vice President English's father was the Rev.
James F. English '16, a minister of the Connecticut Conference of the United Church
of Christ. The Rev. Mr. English received an honorary Doctor of Divinity degree from
Trinity in 1944.
313. Trinity Reporter 5 (June 1975): 4, 1 (October 1970): 1, and 1 (June 1970): 1.
314. Trinity Reporter 2 (October 1971): 1.
315. Trinity Reporter 7 (September 1976): 4. In the fall of 1978, President Lockwood carried out a further reorganization of the administration aimed at improving efficiency.
Trustee Minutes, October 7, 1978.
316.Joseph F. Kauffman, "Governing Boards," in Higher Learning in America, 19802000, 225.
317. Ibid., 225-226. See pages 227-228 of this study for a detailed and illuminating list of the
wide range of responsibilities governing boards of colleges and universities carry out.
318. Report of the P1·esident of Trinity College, December, 1962, 23.
319. Report of the President of Trinity College, December, 1963, 19.
320. Ibid. The first trustee to be elected Vice Chairman was Lyman B. Brainerd '30, who,
as previously noted, displayed a "steely attitude" in regard to the standoff that developed in 1968 between the Trustees and the faculty over the issue of disciplining the
sit-in participants.

Currents of Change

453

321. Trustee Minutes,january 15, 1966.
322. Trustee Minutes, June 1, 1968; Lockwood Interview, Pt. 5, May 18, 1981 , 180-181.
323. Memorandum entitled " Retrospect," February 1979, unpaged, prepared by Dr.
Harold L. Dorwart, Dorwart Papers. Of the 26 trustees on the Board in 1968, only six
remained active in 1979.
324. Lockwood Interview, Pt. 2, May 8, 1981,52.
325. Ibid., Pt. 5, May 18, 1981, 180.
326. Ibid.
327. Ibid.
328. Trinity Repo1·ter 4 (February-March 1974): 1, and 9 (Spring 1979): 6.
329. Theodore D. Lockwood '48, Our Mutual Concern: The Role of the Independent
Libeml Arts College (Hartford: Trinity College Press, 1968): 61-62; Lockwood
Interview, Pt. 3, May 13, 1981 , 68.
330. Lockwood, Our Mutual Concern, 63.
331. Lockwood Interview, Pt. 5, May 18, 1981, 175.
332. Faculty Minutes, March 8, 1967, and April11, 1967.
333. Report of the Curriculum Revision Committee, November 1968, unpaged, Trinity
College Archives, Trinity College, Hartford .
334. Ibid. ; Timothy G. Brosnahan '67, "Feedback From the Students: Undergraduate
Course Evaluation," Trinity Alumni Magazine VIII (Winter 1967): 8.
335. Spencer Memorandum, 4.
336. Report of the Curriculum Revision Committee, November 1968.
337. Memorandum from the Rev. Dr. Borden W. Painter, Jr. '58 to Peter]. Knapp,January
22, 1998, 1, Trinity College Archives, Trinity College, Hartford. Professor Painter
recalls, "What I think we [the Committee] did not grasp initially was the faculty dissatisfaction with the requirements. Our first attempt was to come up with a new set of
requirements that allowed students more choice. The faculty rejected that and encouraged us to go farther."
338. Final Report of the Curriculum Committee, February 7, 1969, 1, Trinity College
Archives, Trinity College, Hartford.
339. Ibid.
340. Lockwood Interview, Pt. 5, May 18, 1981, 176. See also Spencer Memorandum, 4.
341. Trinity Reporter 6 (March/April 1976): 1.
342. Trinity Alumni Magazine IX (Winter 1968, i.e. 1969): 15.
343. Lockwood Interview, Pt. 5, May 18, 1981 , 176-177.
344. Faculty Minutes, February 14, February 15, and February 18, 1969; Trustee Minutes,
April12, 1969.
345. Interview of Peter J. Knapp and Anne H. Knapp with Dr. Robert C. Stewart,
December 18, 1997. Notes on interview in Trinity College Archives, Trinity College,
Hartford.
346. Painter Memorandum, 1-2.

454

TRINITY COLLEGE IN THE TWENTIETH CENTURY

347. Trinity Reporter 7 (December 1976): 2.
348. Painter Memorandum, 4.
349. Spencer Memorandum, 4. Associate Academic Dean Spencer also points out that faculty members were pleased with the new curriculum because, in the absence of distribution requirements, students were more likely to want to enroll in their courses than
had been the case previously.
350. Ibid. See Ira C. Magaziner, Elliot Maxwell, et a!., Draft of a Working Paper for
Education at Brown University (Providence, R. I., 1969). Magaziner later became a
Rhodes Scholar, business consultant, author, and proponent of health care reform
during the administration of William]. (Bill) Clinton, President of the United States.
351. Spencer Memorandum, 4.
352. Conversation of Peter]. Knapp with Professor Clyde D. McKee, jr., March 31, 1998;
Trinity Reporter 4 (October 1973): 3; Malcolm 0. Campbell,Jr. '64, "Trinity Returns
to the Capitol: Government Students Helping Legislature in Research Work," Sunday,
the Courant Magazine [The Hartford Courant], 2 April1 967. Campbell was then the
director of the College's News Bureau. Nine Trinity students assisted the Republican
minority leader of the House, Representative Nicholas A. Lenge, in carrying out
research on the budget and other issues. Professor McKee conducted the internship in
connection with his senior seminar in American government. His interest in the
Connecticut General Assembly eventually led him to publish Perspectives of a State
Legislature (Hartford: Trinity College, 1978; Second Edition, 1980).
353. Memorandum from Dr. Richard P. Benton to Peter]. Knapp, April 4, 1997, unpaged,
Trinity College Archives, Trinity College, Hartford; Faculty Minutes, May 13, 1969;
Spencer Memorandum, 5; Nye Memorandum, 4. Prior to receiving his doctorate in
comparative literature from The j ohns Hopkins University in 1955, Professor Benton
had been a civil engineer with the Pennsylvania Railroad, his career culminating in a
staff position on the Baltimore-Washington Division ~uring the final years of leadership of the Pennsylvania by its president, Martin W. Clement '01. In 1969, he was one
of the first scholars in the country to develop an undergraduate course on popular fictional forms in literature, consisting of science fiction, the detective story, the western,
the Gothic romance, and the spy story. Regarding the study of the cultures of East and
South Asia, 14 faculty members offered courses during the 1997-1998 academic year.
Also popular were such fields as Latin American Studies and Middle Eastern Studies.
By contrast, interest in Russian and Eurasian Studies lessened in the wake of the
Soviet Union's collapse.
354. The appointment in 1969 of Lecturer in History Henry Ferguson and four years later
of Professor Ranbir Vohra (Political Science) enabled students to pursue the study of
India, although Vohra offered courses principally on China and J apan. Other specialists on Asian history, especially China, were Professors Robert B. Oxnam (History),
appointed in 1969, and Michael E. Lestz '68, who joined the history faculty in 1982.
The study of modern Russia was strengthened when Professor Samuel Hendel
(Political Science) joined the faculty in 1970 as chairman of the department, having
served the previous academic year as a visiting professor at Trinity. A nationally recognized specialist on the Soviet Union as well as on American government, Hendel
was the author or editor of several books, among them: The U.S.S.R. After 50 Years;

Currents of Change

455

Promise and Reality, co-edited with Randolph L. Braham (New York: Knopf, 1967);
The Soviet Crucible; the Soviet System in Theo ry and Practice (Princeton, NJ : Van
Nostrand) the thi rd edition of which appeared in 1967; and Basic Issues of American
Democracy, co-edited with Hillman M. Bishop (New York: Appleton-Century-C rofts).
The latter two books were published in several editions, the eighth edition of Basic
Issues appearing in 19 76, previous editions having sold almost 340,000 copies .
Trinity RefJorter 4 (February/March 1974): 3, and 6 (J anuary/February 1976):1.
355. Faculty Minutes, March 11 , 1969. Among members of the faculty who later offered
courses satisfYing the comparative literature major were: professors J ames R. Bradley
'57, Anthony D. Macro, Albert Merriman, and J ohn C. Williams '49 in Classics;
Richard P. Benton, Dirk Kuyk, Hugh S. Ogden, J ames L. Potter, Daniel B. Risdon,
J ames H. Wheatley, and Ralph M. Williams in English; and Dori Katz, Arnold L.
Kerson, Kenneth Lloyd-Jo nes, and Robert P. Waterman '3 2 in Modern Languages.
356. Spencer Memorandum, 5. In the spring of 1974, the Trustees approved the creation
of a maj or in Italian, in conjunctio n with the Modern Languages Department. Trustee
Minutes, May 25, 1974. In regard to other languages, following the death in 1970 of
Professor Walter D. Leavitt, Professo r Carl V. H ansen, who taught courses in German
language and literature, initially assumed responsibility fo r instructio n in Russian.
357. Spencer Memorandum, 5. Among the earlies t faculty appointments in sociology were
those of professors Norman Miller (1 969),J ohn D. Brewer (1972), Noreen Channels
(1 9 72), and Michael P. Sacks ( 1974 ). Instruction in the history of science was introduced in 1983 with the appointment to the faculty of Professor Robert Palter. The
new program in J ewish Studies is under the direction of Professor Ronald C. Kiener
(Religion).
358. Trinity Repo1·ter 7 (December 1976): 2.
359. Ibid. Several years earlier, Professor Drew A. H yland (Philosophy) had developed
another innovation that grew out of the opportunity fo r experimentation that the new
curriculum offered. For a period of three years beginning in 1970, he conducted a
seminar known informally as "Skiing and Being." For the first two months of each
sp ring semester, Hyland and his family hosted the seminar in rural Vermont near the
ski slopes, and upon return to campus the students completed a lengthy research
paper. Offered under the provisions of the Open Semester Program, the seminar
explored " the experience of play and its significance for man" in the Platonic d ialogues as well as in the works of Kierkegaard, H eidegger and others. H yland noted at
the time that "S kiing and Being" was an unusual opportunity, in an environment free
from the distractions of life on campus, to examine " the Greek view of the relationship
between our daily lives and reflection on those lives .. .. [and] of the relationship
between playfulness and seriousness." His book, The Question of Play (Lanham, MD:
University Press of America, 1984) reflected in part his experience in the seminars.
Trinity Tripod, 9 December 1969,2 0 March 1970, and 28 April1 970.
360. Trustee Minutes, May 27, 1978; Spencer Memorandum, 5.
36 1. Nye Memorandum, 3.
362. Memorandum from Judy Dworin to Peter J. Knapp, November 17, 1997, 1-2, Trinity
College Archives, Trinity College, H artford .
363. Ibid.

456

TRINITY COLLEGE IN THE TWENTIETH CENTURY

364. Ibid.; Nye Memorandum, 3. In 1979, Katharine G. Power accepted appointment as
Artist-in-Residence and Acting Director of the Dance Program, and later became
Associate Professor of Theater and Dance.
365. Trustee Minutes, May 23, 1981. On January 23, 1982, the Joint Appointments and
Promotions Committee recommended to the Trustees thatJudy Dworin be promoted
to Associate Professor and be granted tenure in the Department of Theater and Dance,
effective September I , 1982. The Board unanimously accepted the Committee's recommendation. Trustee Minutes,January 23, 1982.
366. Dworin Memorandum, 5. See the Trinity Reporter 26 (February 1996): 16-17 for a
feature article on the Theater and Dance Department. In 1989, Dworin became the
artistic director of the Judy Dworin Performance Ensemble. Four years earlier, she had
helped develop with Leonardo Shapiro the Trinity/La Ma Ma Performing Arts
Program in New York City. With Shapiro as director-in-residence, the Program afforded students the opportunity to experience and study the most current performance
work. Dworin Memorandum, 6.
367. Faculty Minutes, May 22, 1981.
368. Faculty Minutes, May I2, 1981.
369. Spencer Memorandum, 4-5.
370. See issues of the Catalog;ue of Trinity College for the period mentioned; note from
Associate Academic Dean Spencer, May 3, 1998.
371. Spencer Memorandum, 5. To provide skills development and tutoring support for students who needed to improve their proficiency in mathematics, the College established a Mathematics Center similar to the Writing Center that had been created during the previous decade. "The New Curriculum," Trinity Reporter 17 (Falii987): 23.
372. Painter Memo randum, 2.
373. Ibid.
374. Ibid. ; Report of the Pmident of Trinity College, 1986-1987, September, 1987,5.
375. Report of t!te President of Trinity College, 1986-1987, September, 1987, 5; "The New
Curriculum," Trinity RejJorter 17 (Fall 1987): 22.
376. "The New Curriculum," Trinity Reporter 17 (Fall1987): 22.
377. Ibid.
378. Ibid.
379. Trinity Tripod, 2 December I986; Catalog;ue of Trinity College, 1997-1998,8.
380. Report of the President of Trinity College, 1986-1987, September, 1987, 5.
381. In the summer of I984, Associate Academic Dean Spencer prepared a study of students graduating in the Class of I984 to determine the courses in which they had
enrolled during their undergraduate careers. Spencer found that all of the enrolled students had taken courses in the humanities ; while only four percent had done no work
in the social sciences, 20 percent had taken nothing in the arts; 32 percent, nothing in
mathematics; and 45 percent, nothing in the natural or physical sciences. "The study's
results proved useful in building support for the distribution requirement," Dean
Spencer recalled. Note from Associate Academic Dean Spencer, May I, 1998.
382. "The New Curriculum," Trinity Reporter I7 (Fall I987): 22-23.

Currents of Change

457

383. Report of the President of Trinity College, 1986-1987, September, 1987, 5-6.
384. Nye Memorandum, 8-9; Memorandum from Ivan A. Backer to Peter J. Knapp,January
1998, unpaged , Trinity College Archives, Trinity College, Hartford; Trustee Minutes,
April!, 1978.
385. In the early 1970s, the faculty in education consisted of professors Richard K. Morris
'40 (chairman), Martin G. Decker, Charles B. Schultz, and Richard A. Shipe.
386. Lockwood Memorandum , Pt. 4, May 14, 1981 , 121.
387. Trustee Minutes, J anuary 11, 1969; Executive Committee Minutes, December 18,
1972.
388. Trustee Minutes,J anuary 11 , 1969, October 7, 1972, October 13, 1973,January 19,
1974, March 30, 1974,January 20, 1979, and May 26, 1979.
389. Lockwood Memorandum, Pt. 4, May 14, 198 1, 122; Trustee Minutes, May 26, 1979.
390. Trustee Minutes, May 26, 1979.
391. ADP Planning Committee Report, Faculty Minutes, May 16, 1972, Appendix One, 1.
The options for flexible study that other institutions were considering are discussed in
Carnegie Commission on Higher Education, Less Time, More Options: Education
Beyond the H igh School (New York: McGraw-Hill, 1971).
392. ADP Planning Committee Rep ort, Appendix One, 2.
393. Faculty Minutes, November 16, 1971 ; Trustee Minutes, J anuary 15, 1972.
394. Faculty Minutes, May 16, 1972; Trustee Minutes, May 27, 1972.
395. ADP Planning Committee Report, 5-7.
396. Trinity Reporter 3 (April/May 1973): 1-2; 4 (February/March 1974): 2.
397. Trinity Reporter 4 (February/March 1974): 2.
398. Trinity Reporter 6 (January/ February 1976): 1.
399. Ibid. , 1-2.
400. Trustee Minutes, March 26, 1977.
401. Trinity Reporter 12 (Summer 1982): 7, 3 1.
402. Trinity Reporter 14 (Spring 1984): 35.
403. Informatio n supplied February 13, 1998 by Marilyn A. Murphy, Administrative
Assistant, Special Academic Programs.
404. Morton discovered that glutaric aciduria, a little-known genetic disorder, was affiicting
Amish children, resulting in disability and death. In 1990, he established a clinic in
Lancaster County, Pennsylvania, for early detection and treatment of the disease and
of other genetic disorders and syndromes affiicting children. Three years later, Morton
received the Albert Schweitzer Prize for Humanitarianism, and in May 1998, was presented the Award of Academic Excellence by the Children's Research Institute at the
Children's National Medical Center in Washington, D. C. Trinity Reporter 20 (Winter
1990): 28-31; Time (Special Issue, Fall 1997): 30-32; Clinic for Special Children
Newsletter I (Spring 1998): unpaged. Another IDP student, J oyce E. Baker, who
majored in English , received her degree in 1996 after 14 years of study. Wheelchairbound with cerebral palsy, "she enrolled in independent study units closely supervised by faculty," an article in the Trinity Repo1·ter noted. In addition, she took an art
class on campus and participated in an internship at a H artford-area convalescent

458

TRINITY COLLEGE IN THE TWENTIETH CENTURY

facility. An inspiration to the Trinity community, Baker wrote a medieval morality play,
Homo Genus, after completing a study unit in medieval drama with Professor Milia C.
Riggio (English). According to Riggio, Baker "left the traditional morality play structure intact while adapting it to modern times." Homo Genus was produced in the
spring of 1985 by students in Riggio's course on medieval mystery plays. In 1994,
Baker self-published My Parachute Didn't Open (West Hartford, CT: Cricket Press), a
work of juvenile fiction about understanding children with disabilities. Trinity
R eporter 15 (Summer 1985): 4, and 26 (July 1996): 24.
405. Trustee Minutes, O ctober 11 , 1969; Faculty Minutes, September 5, 1969. In 1891 ,
Trinity had joined with a number of colleges and universities in establishing the
American School of Classical Studies in Athens. In 1965, a similar effort led to the creation of the Intercollegiate Center for Classical Studies in Rome. Undergraduate classics majors could attend the Center for a semester, and engage in firsthand study of the
antiquities and cultures of the classical civilizations. Trinity Alumni Magazine
VIII (Fall 1966): 7.
406. "Proposal re: Trinity College Summer Program in Rome," (undated), I, appended to
Faculty Minutes, September 5, 1969. The College had recently completed arrangements for a student-faculty exchange program with Trinity College, Quezon City, the
Philippines. Catalogue of Trinity College, 1969-1970, 18.
407. Information supplied by Professor Michael R. Campo '48, March 1998; Trustee
Minutes, March 22, 1975, and October 18, 1975.
408. The sequence of courses on " European Politics and World Order" that Professor
Gastmann organized consisted of a seminar on Europe and World Order in addition
to courses on Italian Politics and Foreign Policy, and European Transnational Politics
and Integration. Students had the added benefit of exploring the workings of the
Rome-based Food and Agriculture Organization (FAO), a specialized United Nations
agency. During the spring of 1983, Professor Francis J. Egan (Economics) offered at
the Rome Campus an Intensive Studies course sequence including microeconomic
theory and environmental and energy economics. Rounding out the sequence were
six-week courses on agricultural economics and world food problems, and economic
planning in Third World countries taught by guest faculty from the United Nations
World Food Council and the Food and Agriculture Organization, respectively. Rome
Campus Folder, Public Relations Files; Memorandum to the Faculty from Michael R.
Campo re: the Barbieri Center/Rome Campus, January 23, 1979, in: Fall, 1979 Spring, 1980 Barbieri Center/Rome Campus binder, Office oflnternational Programs
and Educational Services files; Memorandum to Chairmen and Chairwomen of
Economics Department[s] [and] Foreign Study Advisors from Michael R. Campo re:
1983 Spring Semester Program of the Barbieri Center/Rome Campus of Trinity
College, October 6, 1982 in: Fall, 1982 Barbieri Center/Rome Campus binder, Office
of International Programs and Educational Services files: all in Trinity College
Archives, Trinity College, Hartford.
409. Painter Memo randum, 4; Trinity Reporter 28 (Falll997): 12-13. For additional information on the Rome Campus, see Perspectives on Italy: Essays in Hono1· ofMichael R.
Campo, edited by the Rev. Dr. Borden W. Painter, Jr. '58 (Hartford: Cesare Barbieri
Endowment for Italian Culture, Trinity College, 1992), and Alicia L. Mioli '95,
Transitions: A History ofthe Trinity College Rome Campus, Trinity College senior thesis,
1995. On Ash Wednesday, February 8, 1979, Pope John Paul II paid an unannounced,

Currmts of Change

459

informal visit to the Rome Campus where he met Professor Campo, other members of
the faculty and staff, and many of the students. Perspectives on !tal)', 19-21; Trinil)'
Reporter 9 (Spring 1979): 3. An incident of a completely different nature had brought
embarrassment to the College five years earlier in March 1974, when three Rome
Campus students, two of th em Trinity undergraduates, "streaked" around the obelisk
in St. Peter's Square. The Italian authorities reacted in a relatively lenient manner.
Philade{;phia Inqnirer, 24 March 1974; New York Times, 29 March 1974; Trinil)'
Tripod, 2 Aprill974.
410. Trinit)' College Evening Cou-rses, 1951-1952, 10; Trinity Collegr Evening Classes,
1952-1953, 12; Robert C. Stewart to Roberta N.Jenckes, O ctober 15, 1990, in Roy
Nutt '53 Alumni File Folder, Trinity College Archives, Trinity College, Hartford. The
Nutts' son, Micah, graduated from Trinity in 1986.
411. Nye Memorandum, 9; Trustee Minutes , October 13, 1973; Trinity Reporter 7
(December 1976): 2.
412. In 1997, Associate Professor of Psychology and Associate Director of the Counseling
Center Randolph M. Lee '66 developed an experimental noncredit Life Long
Learning Course for alumni entitled "Mind/ Body Medicine and Health." The course
was conducted solely via the Internet on the World Wide Web. Although only a few of
the alumni who had expressed initial interest fully participated for the duration of the
course, the effort nonetheless demonstrated the potential on-line instruction offers.
Conversation of Peter J. Knapp with Randolph M. Lee '66, November 23, 1998;
Randolph M. Lee '66, " Mind/Body Medicine and H ealth: A Life Long Learning,
Internet-Based Course Experiment for Trinity Alumni: Final Report, August 28,
1998," Trinity College Archives, Trinity College, Hartford.
413. Report of the Librarian ofTrinit)' College, 1983-1984, SejJlember 1, 1984, 1; Report of
the President of Trinit)' College, 1986-1987, September, 1987, 11. President English
considered development of the College's computing capabilities one of the most
important aspects of his efforts to upgrade the institution' s infrastructure.
Conversation of Peter J. Knapp with james F. English,Jr.,January 8, 1998.
414. As ofjune 30, 1998, the library's collections of materials in print, including the holdings of th e Watkinson Library, stood at 941,000 volumes. Nonprint materials, consisting of microforms, sound recordings, videorecordings, slides, digital images, and electronic products, comprised 612,000 items, and there were slightly more than 2,3 00
periodical subscriptions. Report of the Librm·ian of Trinity College, 1997-1998,
August, 1998 in Gatherings: News from lite Trinil)' College Library and the Watkinson
Libra1y {August, 1998}, 8.
415. Report of the Librarian of Trinit)' College, 1952-1953, October, 1953, 9; press release
on the H olland gift, J anuary 16, 1952, Public Relations Office Files, Trinity College
Archives, Trinity College, Hartford. Further strengthening the library's resources in
poetry was the receipt in 1954 of the library of the late Martha Linsley Spencer, longtime poetry editor of the Hartford Times. This collection was particularly strong in
American poetry. Trinity College Bulletin Ll (December 1954): 3.
416. Trinity Alumni Magazin e VII (Spring 1966): .'3; Trinity TrijJod, 9 April 1963, and 23
April 1963.
417. Conversation of Peter J. Knapp with Amelia G. Silvestri, Director of the Trinity
College Poetry Center (Retired), November 17, 1998. H olly Stevens undertook to

TRINITY COLLEGE IN THE TWENTIETH CENT URY

460

arrange her father's papers, and Donald B. Engley, College Librarian, provided space
for her project in the library.
418. Ibid.; Trinity Reporter 11 (Summer 1981): 8, and 16 (Summer 1986): 23.
419. Kerr, The Great Transformation in Higher Education, 1960-1980, 153.
420. Notes on Interview with Dr. Robert C. Stewart, December 18, 1997.
421. Faculty Minutes, December 17, 1968. Those who have served as Secretary of the
Faculty from 1968 to 1998 are: professors Lawrence W. Towle (Economics); Rex C.
Neaverson (Political Science); H. McKim Steele, Jr. (History); Robert Lindsay
(Physics);]. Bard McNulty (English); Norman Miller (Sociology); Borden W. Painter,
Jr. (History); Frank G. Kirkpatrick (Religion); John A. Gettier (Religion); Noreen
Channels (Sociology); David A. Robbins (Mathematics); and Gerald Moshell (Music).
Professors Frank M. Child Ill (Biology), George B. Cooper (History), and Richard
Scheuch (Economics) were Secretaries of the Faculty protem. On October 13, 1970,
the faculty voted to establish the office of Faculty Ombudsman, who was to serve as
"an impartial and confidential investigator in any specific case of alleged inequity,
unfairness or maladministration," particularly but not exclusively in "cases of alleged
infringements of academic freedom" that could be more suitably dealt with by one person as opposed to the Academic Freedom and Grievance Committee. Faculty Manual
(1975), Section I. 5; Faculty Minutes, October 13, 1970. The faculty member serving
in this office was required to hold the rank of associate professor or full professor with
tenure, and was elected for a three-year term. The 1998 Faculty Manual states (p. 51) that the Faculty Ombudsman will either "mediate or otherwise resolve" complaints
or grievances "from any member of the Faculty (and where appropriate from any student or administrator or other employee of the College) alleging unfairness, inequity,
discourtesy, undue delay, or other malfunctioning in the processes of the College."
422. Memorandum from Dr. Jan K. Cohn to Peter J. Knapp, October 15, 1997, 2-3, Trinity
College Archives, Trinity College, Hartford.
423. Lockwood Interview, Pt. 4, May 14, 1981, 132-133.
424. Ibid., 132.
425. Ibid., 112; Nye Memorandum, 6; Painter Memorandum, 3.
426. Conversation of Peter J. Knapp with Associate Academic Dean Spencer, March 12,
1998. Effective during the 1997-1998 academic year, the Trustees reorganized their
committee structure, creating an Academic Affairs Committee, three of whose members serve on the Joint Committee, in contrast to previous practice under which the
Board elected three of its members to serve. On occasion, decisions reached regarding
promotion and tenure have been appealed to the Appointments and Promotions
Appeals Board to determine whether procedural error may have occurred. If such is
determined, the App eals Board requests the Appointments and Promotions
Committee to hear the case again, sometimes with the result of reversing the decision.
Assistant Professors receive an initial two-year appointment, in the second year of
which the Appointments and Promotions Committee reviews them for their first reappointment, consisting of an additional two years. The review for a second reappointment of three years comes during their fourth year of service. In the sixth year,
Assistant Professors are considered for tenure and promotion to the rank of Associate
Professor. The College also faced the dilemma during the 1970s of granting tenure to

Currents of Change

461

younger faculty when large numbers of older faculty were already tenured. In order to
avoid denying upward mobili ty, th e College carefully reviewed the retirement policy,
some faculty eventually opting for early, phased retirement. During the late 1970s and
early 1980s, some faculty retired at the rank of Associate Professor.
427. Lockwood Interview, Pt. 4, May 14, 198 1, 13 2-1.'38.
428. Spencer Co nversation, March 12, 1998; Report of the President of Trinity College,
1986-1987, September, 1987,5.
429. Memorandum from Dr. C raig W. Schneider to Peter J. Knapp, June 23, 1997, 1,
Trinity College Archives, Trinity College, H artford. Among faculty who have involved
undergraduates in research proj ects, often resulting in published articles and conference papers, are professors David E. H enderso n (Chemistry}, Priscilla Kehoe
(Psychology}, Robert Lindsay (Physics), Ralph 0. Moyer, Jr. (C hemistry}, and
Richard V. Prigodich (Chemistry).
430. Cohn Memorandum , 3.
43 1. Memorandum from Dr. Drew A. H yland to the Faculty ofTrini ty College, October 19,
1997, Trinity College Archives, Trinity College, H artford . The Center's assistant
directo r is Professor J anet Bauer (Educational Stud ies and International Studies). In
addition to pursuing j oin t instructional initiatives, a number of faculty have collaborated with colleagues at Trinity on research and publication proj ects. Three examples
are: professo rs J oseph D. Bronzino (Engineering), Vincent H . Smith (Economics),
and Maurice L. Wad e (Philosophy), Medical Technology and Society: An
Interdisciplinary Perspective (Cambridge, Mass: MIT Press, 1990}; Ralph A. Morelli
(Computer Science), W. Miller Brown (Philosophy}, Dina L. Anselmi (Psychology),
Karl F. Haberlandt (Psychology), and Dan E. Lloyd (Philosophy), Minds, Brains &
Computers: Penpectives in Cognitive Science and ATlificial ln lelligence (Norwood, NJ:
Ablex Publishing, 1992}; and Robert Lindsay (Physics) and Ralph 0 . Moyer, Jr.
(C hemistry) on published research regarding certain characteristics of metal hydrides,
including magnetic behavior. Fo r examples of the Lindsay-Moyer collaboration, see
" Publications of Professor Robert Lindsay and Other Works" in the Trinity College
Archives, Trinity College, Hartford.
43 2. Cohn Memorandum, .'3.
433. Recipients of the Brownell Prize have been: professors Robert C. Stewart
(Mathematics), 1986; Diane C. Zannoni (Economics), 1988; Drew A. H yland
(Philosophy), 1990; Milia C. Riggio (English), 1992; Dina L. Anselmi (Psychology),
1994; Craig W. Schneider (Biology}, 1996; and Dirk Kuyk (English), 1998. Professor
Dan E. Lloyd (Philosophy) was the first to receive the Hughes Award in 1990, and
other recipients have been: professors Arthur B. Feinsod (Theater and Dance), 199 1;
J oh n H. C hatfield '64 (History) and Leslie E. H . C raine (Chemistry), 1992; Paula A.
Russo (Mathematics), 1993; Dario Del Puppo (Modern Languages and Literature),
1994; M.J oshua Karter (Theater and Dance), 1995; Michael A. O'Donnell (Biology),
1996; Kathleen A. Curran (Fine Arts) and Ronald R. Thomas (English), 1997; and
Robert F. Peltier '9 1, Lecturer in the Writing Center, 1998. Information supplied partly by the Office of the Dean of the Faculty, March 23, 1998.
434. Trustee Minutes, March 24, 19 73. The first appointments of women to the College
staff had occurred in the period preceding World War I, and by the 1960's, the num-

TRINITY COLLEGE I

462

THE TWENTIETH CE T URY

ber of women staff members had increased substantially. In 1971, several women on
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Party leaders, lay in runn ing for the U.S. House of Representatives from Connecticut's
First Congressional District. Failing to receive support from the local black leaders in
the Democratic Party, Stone turned his attention elsewhere. The situation on campus
meanwhile became so heated that a special meeting of the faculty was called on
January 3 1 to deal with resolving the Stone issue. The Religion Department had considered offering a position to Stone but had no vacancy. At the faculty meeting,
Professor Cooper, fully aware of Stone's political fate, offered him a position in the
History Departm ent, thus defusing the crisis. Ston e declined the appointment and
took a position with the Educational Testing Service as director of educa tional opportunities projects. The Stone controversy can be followed in the issue of the Tr·ipod.
Spence r Memorandum, 8-9 ; unidentified newspaper clipping, Trinity College
Archives, Trinity College, Hartford; Faculty Minutes,J anuary 3 1, 1970.
444. Tr·inity Tr·ipod, 20 March 1970; Trinity Alumni Magazine X (Spring 1970): 12.
445 . Data supplied by Dr. Kent W. Smith, Director of Institutional Research, March 11 ,
1998. Professor Miller later beca me director of the American Studies Program.
446. Cohn Memorandum, 1.
447. Lockwood Interview, Pt. .'3, May 1.'3, 1981 ,87-88.
448. Lockwood Interview, Pt. 3, May 13, 1981 ,8 1. See also: Pt. 2, May 8, 1981 ,50-51 , and
Pt. 3, May 13, 1981 ,79,80-81.
449. Ibid., Pt. 3, May 13, 198 1,81.
450. Ibid., 83.
451. Trustee Minutes, January 15, 1972.
452. Trinity Reporter 5 (January/February 1975): l.
453. Ibid.
454. Ibid.
455. Ibid.
456. Ibid .; Report of the TreasnrerofTr·inity College, 1974-1975,November, 1975,7.
457. Tr·inity Reporter 5 (J anuary/February 1975): l.
458 . Trustee Minutes, October 15, 1977; Report of the Treas/U"er of Trinity College, 19771978, November, 1978, 10; Report of the Treasurer of Trinity College, 1980-1981,
October, 1981, 4.
459. Trinity Reporter 3 (June 1973): 1-6. This issue of the Trinity RejJorter con tains the
text of HughS. Ogden's The Dia l)'.
460. Trinity Reporter 1 (November 1970): 1, 7.
461. Trinity Repo1·ter 4 ( ovember 1973): 2.
462. Trinity Reporter 2 (January/February 1972): l.
463. Trinity Repo rter 4 (December 1973): 5.
464. Trustee Minutes, March 26, 1977, May 28, 1977, October 15, 1977,J anuary 21 , 1978,
April 1, 1978, and J anuary 23, 1982; Trinity Reporter 8 (November/December 1977):
1, 9 (Summer 1978): 3, and 9 (Fall 1978}: 22-24, 50-53. As an additional way of
addressing the lack of office space for faculty and staff, in 1973 the College renovated the
former Delta Phi fraternity house on Vernon Street to accommodate the Religion and
Philosophy departments, and the Intercultural Studies Program. Nye Memorandum, 9.

464

TRINITY COLLEGE IN TilE TWENTIETH CENTURY

465 . Trustee Minutes, March 26, 1977, May 28, 1977, October 15, 1977, January 21,
1978, and April 1, 1978; Trinity Reporter 8 ( ovember/December 1977): 1, 9
(Summer 1978): 3, 9 (Fall 1978): 4, and 9 (Spring 1979): 10-15.
466. Trinity TrijJod, 28 February 1984. The first curator of the Enders Collection was
Karen B. Clarke, and upon her retirement, Dr. Jeffrey H. Kaimowitz, Curator of the
Watkinson Library, assumed additional responsibility for the collection. The first
Librarian of the Watkinson Library was james Hammond Trumbull (1863-1891), and
he was succeeded by Frank Butler Gay, who served until 1934. Ruth A. Kerr then
became Librarian, and following her retirement in 1959, College Librarian Donald B.
Engley became the Watkinson's Librarian, reflecting the new administrative arrangement resulting from the merger in 1950 of the Watkinson Library with the Trinity
College Library. Marian G. M. Clarke was the Watkinson's Curator from 1959 to
1977, when Dr. Kaimowitz accepted appointment as Curator. Engley was succeeded
as College Librarian and Watkinson Librarian by Ralph S. Emerick, and upon the latter's retirement, Dr. Stephen L. Peterson became College Librarian and Watkinson
Librarian. The Watkinson's curatorial staff was augmented in 1973 by the appointment of Margaret F. Sax, and presently consists of Dr. Kaimowitz, Dr. Alesandra
Schmidt Woodhouse, Associate Curator, and Peter J. Knapp '65, College Archivist.
467. RejJort of the President of Trinity College, Decembn-, 1966, 32; Trinity Reporter 9
(Spring 1979): 2-3. The Scott Room was established through the support of john E.
McKelvy,] r. '60 and a number of Professor Downs's friends and former students.
468. Trustee Minutes,january 17, 1970.
469. Trustee Minutes, january 16, 197l , january 15, 1972, and March 24, 1973; Trinity
Reporter 2 (January/February 1972): 1, and 2 (March 1972): 4.
4 70. Nye Memorandum, 8; Trustee Minutes, October 5, 1975, January 17, 1976, March
13, 1976,january 22, 1977, and April1, 1978.
471. Trinity Reporter 1 (April1971): 1, 3.
472. T1·inity Reporter 29 (Spring-Summer 1998): .51.
473. Trinity Reporter 2 (May 1972): 4, 4 (April 1974): 8, 6 (March/April 1976): 12, 10
(Fall 1979): 28 , 1 (December 1970): 8, 2 (October 1971): 16, and 2 (November
1971 ): 8. As mentioned in the previous chapter, Roy A. Dath was also the varsity soccer coach, and at the conclusion of his 24th season in the fall of 1975, his teams had
compiled a record of 135 wins, 71 losses and 15 ties. Dath was on leave in 1976, and
Robert E. Shults, coach of freshman soccer, assumed coaching responsibilities for the
varsity team. T1·inil)' Reporter 7 (September 1976): I 6.
474. Lockwood Memorandum, Pt. 2, May 8, 1981 ,43 .
475. Ibid.
476. T1·inity RepoTter 6 (January/February 1976): l. In 1915, 150 college presidents joined
forces in establishing the Association of American Colleges to promote " higher

Currents ofChauge

465

education in all its forms, in the independent and denominational colleges in the
United States." Mark H. Curtis, " Crisis and Opportunity: The Founding of AAC," in
Enhancing, Promoting, Extending Liberal Education: AAC at Seventy-Five
(Washington , D.C.: Association of American Colleges), 8.
477. Lockwood Interview, Pt. 2, May 8, 1981, 44; Trinity Reporter 6 (January/February
1976): l.
478. Ibid.
4 79. Ibid., 44-45.
480. Lockwood Interview, Pt. 3, May 13, 198 1,93-95.
481. Memorandum from Ivan A. Backer to Peterj. Knapp,january 1998, I, Trinity College
Archives, Trinity College, Hartford.
482. 'Trinity RejJorter 2 (March 1972): I.
483. Backer Memorandum, 1-2; note from Associate Academic Dean Spencer, November
1998; Trinity Reporter 2 (March 1972): I , 4. The sports camps, co-sponsored by the
College, the NCAA, and the federal President's Council on Physical Fitness and
Health, became extremely popular with Hartford's youth during the 1970s, and Karl
Kurth, Jr. , Director of Athletics, was instrumental in persuading Congress to continue
to provide support for the program. In ensuing years, other sports programs involving
local youth were held at the College. For a brief period, the Hartford Parks and
Recreation Department and the Greater Hartford Arts Council sponsored the Trinity
Summer Arts Program. which provided young people from Hartford with greater
exposure to subjects such as painting, sculpture, and drama, which they would not
normally have received in school. Trinity Reporter 2 (May 1971 ): 4, 3 (July 1973): 12,
4 (July 1974): I , and 6 (September 1975): 12.
484. Trinity Reporter 4 (October 1973): 13; Backer Memorandum, 2; Lockwood Interview,
Pt. 3, May 13, 1981, 9.5.
485. Backer Memorandum, 2-3.
486. Ibid. , 3; Trustee Minutes, O ctober 15, 1977; Trinity Reportrr 17 (Summer 198 7): 9.
The Southside News later became an independent city-wide weekly and is now known
as The Ha rtford News.
487. Memorandum from Gerald J. Hansen,j r. '51 to Peter J. Knapp, February 1998, Trinity
College Archives, Trinity College, Hartford.
488. Trinity Alumni Magazine VIII (Summer 1967): 25.
489. Trinity Alumni Magazine IX (Winter 1968): 15.
490. Hansen Memorandum, I.
49 l. Ibid.

466

492. Ibid.
493. Ibid.
494. Ibid. , 1-2.
495. Ibid. , 2.

TRINITY COLLEGE IN THE TWE TIETH CENTURY

