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College Calendar

1983

August 5 Friday Deadline for payment of Fall Term fees

August 28 Sunday Freshmen arrive

Aug. 30-31 Tues.—Wed. Registration for all undergraduate students

Sept. 1 Thursday Fall Term of 161st Academic Year begins for
all students

Sept. § Monday Labor Day (classes held as usual)

Sept. 8 Thursday Rosh Hashanah (classes held as usual)

Sept. 12 Monday Matriculation

Sept. 14 Wednesday Last day to change courses or exercise Pass/
Fail option

Sept. 17 Saturday Yom Kippur

Oct. 7-9 Fri.—Sun. Parents’ Weekend

Oct. 14 Friday Mid-Term

Oct. 17-21 Mon.-Fri. Open Period (no undergraduate or graduate
classes)

Nov. 11-13 Fri.—Sun. Homecoming Weekend

Nov. 15 Tuesday Pre-Registration for Spring Term

Nov. 23 Wednesday Thanksgiving vacation begins after last class

Nov. 28 Monday Classes resume :

Dec. 9 Friday Last day of undergraduate classes; last day to

drop Fall Term courses; last day to change
to a letter grade a course being taken Pass/

Fail
Dec. 12-13 Mon.-Tues. Reading days
Dec. 14-20 Wed.-Tues. Final examinations
Dec. 15 Thursday Last day of graduate classes
Dec. 21 Wednesday Residence Halls close
Dec. 30 Friday Deadline for payment of Spring Term fees
1984

Jan. 15 Sunday Residence Halls open
Jan. 16 Monday First registration day
Jan. 17 Tuesday Spring Term classes begin for all students
Jan. 31 Tuesday Final registration day
Feb. 15-17 Wed.-Fri. Open Period (graduate classes will meet)
March 6 Tuesday Mid-Term
March 16 Friday Spring vacation begins after last class
April 2 Monday Classes resume
April 17 Tuesday Passover begins (classes held as usual)
April 25 Wednesday Good Friday (classes held as usual) :

Pre-Registration for Fall Term !
May 4 Friday Last day of undergraduate classes; last day to

drop Spring Term courses; last day to
change to a letter grade a course being taken

Pass/Fail
May 7 Monday Honors Day
May 7-8 Mon.-Tues. Reading days
May 8 Tuesday Last day of graduate classes
May 9-10 Wed.-Thurs. General Examinations for Seniors
May 11-17 Fri.~Thurs. Final Examinations
May 20 Sunday Commencement Exercises for the 161st

Academic Year
June 7-10 Thurs.-Sun. Reunion
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Trinity College is accredited by the New England Association of Schools
and Colleges.

NOTICE: The reader should take notice that while every effort is made to ensure the ac-
curacy of the information provided herein, Trinity College reserves the right to make
changes at any time without prior notice. The College provides the information herein
solely for the convenience of the reader and, to the extent permissible by law, expressly
disclaims any liability which may otherwise be incurred.

Trinity College admits students regardless of sex or handicap and of any race, color, creed
and national or ethnic origin to all the rights, privileges, programs and activities generally
accorded or made available to students of the College. Trinity College does not discrimi-
nate on the basis of sex, handicap, race, color, creed or national or ethnic origin in the
administration of its educational policies, admissions policies, scholarship and loan pro-
grams, and athletic and other College-administered programs.
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History of the College

From modest beginnings in the rented basement of a Hartford church, Trinity
has become one of the nation’s distinguished private liberal arts colleges.

The College was founded in May of 1823 as Washington College (the name
was changed in 1845). It was only the second college in Connecticut, and its
founding climaxed a thirty-five year struggle by the state’s Episcopalians to
break the educational monopoly of Congregationalist-controlled Yale. In
granting the Charter, the Connecticut General Assembly reflected the same
forces of religious diversity and toleration which had caused it to disestablish
Congregationalism as the official state church five years earlier. Appropri-
ately, the Charter prohibited any religious test from being imposed on any
student, faculty member or other member of the College.

The Trustees’ decision to locate the College in Hartford, instead of New
Haven or Middletown, resulted from the greater generosity of Hartford resi-
dents in pledging support for the fledgling institution. In addition to substan-
tial monetary gifts from such prominent merchants as Charles Sigourney and
Samuel Tudor, Jr., offers of assistance came from scores of laborers, artisans
and shopkeepers. Typical were the pledges of Samuel Allen, a stonemason,
to provide ten dollars worth of labor and of James M. Goodwin to supply one
hundred fifty dollars worth of groceries. Such strong support from the Hart-
ford community has continued throughout Trinity’s history.

Present when classes opened on September 23, 1824 were nine students:
six freshmen, one sophomore, one senior and one young man who was not
ranked. The faculty numbered six: the President, Bishop Thomas C. Brow-
nell, who taught Natural and Moral Philosophy; a Tutor in Greek and Latin;
and Professors of Belles Lettres and Oratory, Agriculture and Political Econ-
omy, Chemistry and Mineralogy, and Botany. The presence of the two latter
professors attests that Trinity, unlike many early 19th-century colleges, was
committed to the natural sciences as well as the classical curriculum. This
commitment has characterized the College to the present day.

A year after opening, Trinity moved to its first campus: two Greek-Revival
style buildings on an elevated tract of land now occupied by the State Capi-
tol. Within a few years the student body had grown to nearly one hundred,
a size that it rarely exceeded until the 20th century.

Undergraduate life was arduous during the College’s early history: stu-
dents arose for prayers at 6 a.m. (5:30 during the summer semester), and
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classes began at 6:30. Because most students entered the College at age fif-
teen or sixteen, the faculty attempted strictly to regulate their behavior. Stu-
dents were forbidden to gamble, to drink intoxicating beverages, to throw
objects from the windows of College buildings, to engage in any sort of mer-
rymaking without faculty permission, and so forth. One regulation prohibited
students from keeping a sword in their rooms—a reflection, perhaps, of the
fact that the pre-Civil War student body included many ‘‘chivalrous’” young
men from the Southern states. Of course, the regulations were not always
scrupulously observed, and the historian of Trinity, Professor Glenn Weaver,
has found several instances of riotous student behavior. On one occasion in
the late 1820s, the students barricaded themselves within the College, forcing
President Brownell to batter down the door with a fence post. A favorite
end-of-semester practice was to conduct a ritual burning of the textbook used
in some required course which students had found especially onerous. (The
course in ‘‘Conic Sections’’ was often singled out for this treatment.)

In 1872 Trinity took an important step toward the future when it sold the
“College Hill”’ campus to the City of Hartford to provide a site for a new
State Capitol. Six years later, the College moved to its present location.
Bounded on the west by an escarpment and on the east by gently sloping
fields, the new site had been known in the 18th century as Gallows Hill. The
Trustees chose William Burges, the distinguished English architect, to design
the new campus. Influenced by the architecture of the Oxford and Cambridge
colleges, Burges proposed an elaborate scheme of four enclosed quadrangles
extending north and south from a massive Gothic chapel. Financial and other
considerations made it impossible to implement Burges’ entire plan, but Jar-
vis and Seabury Halls (completed in 1878) and Northam Towers (1881) bear
his distinctive stamp. Generally viewed as the earliest examples of ‘‘colle-
giate Gothic’’ in the United States, these buildings were to exert an impor-
tant influence on academic architecture for several decades to come. To-
gether with the imposing Gothic chapel completed in 1932, they are a
constant reminder of the medieval origins of collegiate institutions.

The late 19th century was a seminal period in the history of American
higher education: not only did the modern university begin to emerge, but
many undergraduate colleges sought to recast their curricula and institutional
practices in forms more appropriate to a rapidly industrializing society. The
forces of change were seen at Trinity in the increased proportion of Ph.D.’s
on the faculty, the introduction of more electives into the curriculum, the ad-
dition of a program in biology, the strengthening of the other natural sci-
ences, and the doubling of the number of library holdings. There was also
talk of transforming Trinity into a university. But as had been true of earlier
proposals to establish schools of medicine, law and theology, nothing came
of this plan. Thus the College’s commitment to undergraduate liberal arts ed-
ucation was reaffirmed.

Another significant development in the late 19th century was the move-
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ment to loosen Trinity’s traditional ties with the Episcopal Church. Although
never a ‘‘church school,”” Trinity was closely linked with the Diocese of
Connecticut, particularly after 1849 when the Bishop of Connecticut was
made ex officio Chancellor of the College. The Charter was amended in 1889
to end this practice, an important step in the ‘‘secularization’’ of the College.
Secularization has proceeded apace in the 20th century, and today a substan-
tial majority of undergraduates comes from a non-Episcopalian tradition.
Nonetheless, the College still values its Episcopal heritage, and such individ-
ual parishes as Trinity Church, New York City and Christ Church, Hartford
continue to provide valuable support.

Despite the achievements of the 1880s and '90s, difficulties marked the
early years of the new century, in part because of the notoriety caused in
1899 by the faculty’s decision to suspend the entire sophomore class for six
weeks as punishment for the brutal hazing of freshmen. Enrollments declined
sharply (only six students graduated in the Class of 1904), and the College
began to look increasingly to the Hartford area for many of its undergradu-
ates. For a while it seemed that Trinity’s destiny might be strictly regional.
In the late 1920s, however, the College began to reestablish itself as a na-
tional institution. In 1929, the Trustees fixed five hundred as the ideal size of
the student body and directed that applicants be sought from all parts of the
country. Admissions standards were raised and financial aid expanded.

Although the Great Depression entailed severe hardships for many col-
leges, the 1930s were years of growth for Trinity. The faculty expanded
steadily and the student body surpassed five hundred in 1936. Four residence
halls were added, as well as the Chemistry Building and the Chapel.

Rapid growth has continued since World War II. The student body has
now attained a plateau of seventeen hundred and there are one hundred
thirty-five faculty. An architecturally eclectic collection of buildings has gone
up; among the more noteworthy are the Hallden Engineering Laboratory, the
Library, Downes Memorial Clock Tower, Mather Campus Center, the
McCook Math-Physics Center, the Austin Arts Center, the Albert C. Jacobs
Life Sciences Center, and the George M. Ferris Athletic Center.

Of course, a college is much more than enrollment statistics, or faculty
size, or bricks and mortar. In an age of constant social and intellectual trans-
formation, a college must be a living community that can respond imagina-
tively to changing circumstances, while preserving pertinent parts of its her-
itage. Thus, innovation, tempered by a respect for the past, has been the
hallmark of Trinity’s recent history. Curricular reforms have reinvigorated
the liberal arts tradition by restating it in terms which speak to the concerns
of men and women whose lives and careers will continue well into the 21st
century. As undergraduates have manifested greater personal maturity, the
College has abandoned all remnants of paternalism in favor of treating them
as fully responsible adults—a policy which was reinforced in 1972 when the
State of Connecticut lowered the age of majority to eighteen. Students have
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been given an enlarged voice in institutional decision-making and governance
through the addition of their elected representatives to most faculty commit-
tees and several committees of the Board of Trustees.

In 1968 Trinity made a commitment to the admission, with financial ald
when needed, of a substantially larger number of black and other minority
students. Less than a year later, the Trustees voted to admit women as un-
dergraduates for the first time in the College’s history. For the first five years
of coeducation, male enrollment was held at a minimum of one thousand. But
in January, 1974, the Trustees abolished this guideline, so that henceforth sex
would not be a criterion of admission any more than race, religion or national
origin are. Coincident with these developments, the College has acted to in-
crease the number of women and minority group members on the faculty and
in the administration.

As Trinity entered the decade of the 1980s, it continued to adjust its prac-
tices and programs in accordance with changing academic values and student
needs. The nature and quality of social and extracurricular life continued to
be a subject of lively debate. Faculty members involved themselves even
more vigorously than before in research and publication, but there was no
lessening of the traditional emphasis on excellence in teaching. In fact, it was
recognized that the two activities are closely linked: serious commitment to
scholarship usually betokens the kind of intellectual vitality that is essential
to effective classroom performance. Moreover, a college of Trinity’s stature
believes it is obligated not only to convey existing knowledge to students but
also to be energetically engaged in the pursuit of new knowledge.

In the curricular area there were a number of innovations. The Faculty
voted, for example, to approve a new interdisciplinary major in Theatre and
Dance, and the program of student internships, begun in the late 1960s, was
greatly expanded. The latter program took advantage of Trinity’s urban lo-
cation by placing students in state and local government offices, business and
financial institutions, social agencies, museums, and the like. Through intern-
ships undergraduates could integrate practical field work with academic
study under the supervision of a faculty member, thereby testing theoretical
and conceptual perspectives at the same time they were exploring possible
career interests.

Trinity’s dedication to the liberal arts was reaffirmed as the 1980s began.
So was its commitment to the Open Curriculum, which eschews distribution
requirements in favor of placing final responsibility on students themselves
for the shape and content of their individual academic programs. At the con-
clusion of a year-long study, a special faculty-student committeée reported in
April, 1981, that, ‘*Even in the face of society’s current preoccupations with
the ‘practical’ and vocational dimensions of education, the Open Curriculum
remains an honest and realistic framework in which to exercise the minds
and imagination of the young people who come to us. Its flexibility encour-
ages the determined traveller, the adventurous risk-taker, and the wanderer
still seeking a path, by the provision of guide-posts rather than fences and
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tracks. . . . It is difficult to imagine,”’ the report continued, ‘‘a better prepa-
ration for life after graduation than the systematic exposure to a curriculum
that invites the student to make decisions, and to analyze the criteria by
which those decisions are made. . . . The Open Curriculum remains a strong
and practically directed apprenticeship for the world our students will in-
herit—and create. The keynote to its validity is, in essence, its limitless ca-
pacity for challenge.”” With confidence and conviction, then, the College
pressed forward toward a new century.



The Purpose of a Trinity Education

‘A Trinity education is designed to give students that kind of understanding
of human experience which will equip them for life in a free society. In order
to do this, it must help students to discover those particular modes of learn-
ing which will increase their awareness of themselves and of their environ-
ment; it must enable them to extend their knowledge within a chosen disci-
pline; and it must encourage them to use the knowledge which they gain to
deal responsibly with the problems of a rapidly changing world. The curric-
ulum embodies these aspects of a liberal education.

““Students should be self-motivated in their intellectual life, and these mo-
tives ought to operate ultimately on a subject matter that has an enduring im-
portance. This sets for the curriculum a dual task. That part of the curricu-
lum which covers the first three or four semesters addresses itself primarily
to the exigencies of the student condition. It provides a framework within
which students can receive individual attention, discover their principal in-
terests, and have repeatedly demonstrated to them that what they are doing
in the College is worth the effort. The other part of the curriculum focuses
on a more strictly defined body of knowledge, structured and organized so
that faculty and students alike are forced to make judgments about the most
important ways to pursue their academic careers. While there can be no neat
compartmentalization of these two aspects, and no abrupt transition from
one to the other, there will in fact be a shift in emphasis which coincides
roughly with the choice of a major. Throughout the whole curriculum, atten-
tion will be given to the objective of preparing students for the continuing
education which a rewarding and constructive life will require of them.”’

A statement from the
Trinity College Faculty
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The Curriculum

The curriculum is the basic framework within which teaching and learning
occur and it embodies the educational philosophy of a college. Trinity’s pres-
ent curriculum resulted from a two-year study by a Curriculum Revision
Committee composed of six faculty members and three undergraduates. It is
reviewed regularly and changes and additions are made periodically.

In its initial report to the faculty, the Curriculum Revision Committee
stated that a curriculum ‘‘ought to be a practical guide to the realities of ac-
ademic life at a given institution, and it ought to embody some educational
ideal.”” The Committee defined the ideal of the present curriculum as ‘‘the
preservation of the connection between knowledge and the zest of life.”” In
other words, the Trinity faculty believes that the whole point of education is
to persuade people to become intelligently self-motivated in respect to mat-
ters that have great personal or social importance.

Pursuant to this ideal, the curriculum embodies the conviction that stu-
dents are ultimately responsible for the shape and content of their individual
academic programs. Undergraduates may enroll in whatever courses they de-
cide will best serve their needs and interests, taking into account their gen-
eral intellectual development, their secondary school preparation, and their
graduate school and career aspirations. Only in the major field of study are
specific courses required. Otherwise, students are free to elect the courses in
which they will enroll.

The faculty believes that a free-elective curriculum is most successful
when coupled with judicious faculty advising. Such advising is most apt to
occur when the student and the adviser can develop a close working relation-
ship. Thus freshmen and sophomores ordinarily have as their advisers the
faculty members who teach them in Freshman Seminars (see below) during
their first semester at the College. By working on a topic of mutual intellec-
tual interest for an entire semester, the student and the faculty member stand
the best chance of developing the close acquaintance with and firm respect
for one another which are crucial to successful advising. (Students who
choose not to take a Freshman Seminar have as their adviser the Freshman
Seminar Coordinator or another appropriate member of the faculty.)

In planning the freshman-sophomore program, the student and adviser may
refer to the Non-Major Guidelines (see p. 12), which the faculty established
to assist the student in developing a truly liberal education. In no sense are
courses in the Guideline areas required; rather, they are suggestions which
the faculty believes each student should consider before making a final
course selection.
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The Freshman Seminar and
The Non-Major Program of Study

FRESHMAN SEMINAR PROGRAM

The students who enter Trinity College are intelligent and eager to learn, but
they are often uncertain about where and how to begin. They know few stu-
dents, almost no faculty, and very little about the academic resources of the
College. The Freshman Seminar Program was established to ensure at least
one small seminar course to first-term freshmen which will provide both an
intellectual challenge and the guidance necessary to meet that challenge.

In their first semester at Trinity, students are encouraged, but are not re-
quired, to enroll in a freshman seminar as one of their four courses of study.
The seminars are limited to ten to fifteen students. Because of their small
size, most seminars operate on a discussion basis and give students an op-
portunity for oral as well as written expression.

There is a wide range of topics among the approximately thirty-five semi-
nars offered each year. Seminar instructors represent almost every academic
department at Trinity; and topics are usually selected to relate particular ac-
ademic disciplines to questions of general interest. A list of seminar descrip-
tions is sent to all freshmen in the summer before they come to Trinity.

The seminar instructor is also faculty adviser to each member of the group.
Students, therefore, have ample chance to discuss their academic plans with
the instructor; and the instructor can offer advice on the basis of detailed
knowledge of the students.

See Freshman Seminars, p. 57 and Advising, p. 30.

THE NON-MAJOR GUIDELINES

Every student, if he or she is to meet the criteria of a liberally educated per-
son, should possess knowledge and competence in a variety of academic
fields. To this end, the Trinity faculty has established four guideline areas.
These guidelines are used by the advisee and the adviser in planning the stu-
dent’s non-major course of study. The guidelines are of necessity somewhat
general in nature and cannot be construed as requirements from which a
given pattern of courses can be deduced. They provide a context within
which the student and the adviser conduct their deliberations. The selection
of a student’s academic program is the outcome of an interaction among the
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particular student, the instructor, and the statement of guidelines, but the
student is ultimately responsible for choosing his or her academic program.

When selecting courses outside a major field, students should endeavor to
include some courses from each of the four guideline areas. Most courses
numbered ‘‘100”’ level or ‘200" level in the various departments are de-
signed for the non-major program. The four Guideline areas and the depart-
ments and programs included in each area are listed below.

1. LANGUAGE AND OTHER SYMBOLIC SYSTEMS

Intellectual and social maturity is impossible without an effective mas-
tery of symbolic systems. We all possess this mastery to some degree;
the function of education should be to make this mastery sophisticated
and to provide an understanding of the nature and structure of those sys-
tems. Included in this area, of course, are the traditional skills: facility
in the English language, both in writing and in speech; and mastery of a
foreign language. However, many of the possible courses in this guide-
line represent a non-traditional attempt to understand the process of
symbolization and the structure of language itself. Departments and Pro-
grams: Classics, Computing, Dance, English, Fine Arts, Modern Lan-
guages, Mathematics, Philosophy, Theatre Arts.

2. MAN’S INTERACTION WITH THE NATURAL WORLD

The enterprise of science not only affects those who practice it but also
defines a way of life and a type of perception that affects all of us. Mod-
ern science represents a monumental achievement of the human intel-
lect. The effects of this enterprise will certainly not be less in the future
than in the past, and for this reason it is important that each of us has
some understanding not only of the substantive accomplishments of sci-
ence but also of the historical reconstruction and philosophical interpre-
tations of scientific advancement. Departments: Biology, Chemistry, En-
gineering, Philosophy, Physics, Psychology.

3. MAN’S SocCIAL INSTITUTIONS

The habits of mankind are enshrined in social, political, and economic
institutions. Within the social sciences, but also within other disciplines,
empirical research and theoretic constructs provide tools for understand-
ing this matrix of human activity.

Many of the courses in this area explore the methods and principles
underlying the development of social scientific inquiry by acquainting
students with basic concepts and by introducing them to the formulation
of theories. On the other hand, some of the most informative insights
into the contemporary world and human experience in general come
through exposure to the historically oriented disciplines. Departments
and Programs: American Studies, Economics, Educational Studies, His-
tory, Political Science, Psychology, Religion, Sociology.
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4. ForMs oF CULTURE

It is through literature, art forms, and other forms of cultural expression
that we gain a better understanding of ourselves and our world. Through
these media, including the creative and performing arts, the student is
exposed not only to abstract forms but also to some of the most vivid
interpretations of human experience. Departments and Programs: Clas-
sical Civilization, Comparative Literature, Dance, English, Fine Arts,
Intercultural Studies, Music, Philosophy, Religion, Theatre Arts.
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Special Curricular Opportunities

Trinity’s undergraduates seek a wide range of educational opportunities and
experiences. Thus the faculty has created a number of programs which ena-
ble students to depart from traditional patterns of classes. These special op-
portunities stem from the faculty’s conviction that there is a fruitful connec-
tion between learning and life. While courses and programs in the traditional
academic disciplines remain central to the curriculum, many students have
found that their educations are enhanced by taking advantage of one or more
of the opportunities described below.

A. GUIDED STUDIES PROGRAM: EUROPEAN CIVILIZATION

The Guided Studies Program is a curricular experiment which the faculty au-
thorized for implementation commencing with the freshman class that en-
tered in 1979. The program is intended for strongly motivated students who
wish to examine the evolution of Western civilization through an integrated
study of European history, literature and thought from classical antiquity to
the present. It concentrates on the primary issues and modes of interpreta-
tion that have shaped Western culture while introducing students to basic
patterns of political, social and economic development. Courses in the hu-
manities form the core of the program, but materials from the social and nat-
ural sciences are also included in order to extend the range of the student’s
understanding.

Those enrolled in the program take a specified sequence of nine courses
that is characterized by both breadth and coherence. The various courses are
integrated in such a way that significant connections are regularly drawn
among them, thus ensuring that subjects are not studied in isolation.

The Guided Studies Program does not celebrate Western civilization to the
detriment of others. Rather, by furnishing students with greater knowledge
of the West’s dominant cultural traditions, it tries to nurture the educated
self-awareness and habits of critical inquiry that facilitate comprehension of
other traditions and cultures. Furthermore, by exploring modes of Western
culture in their historical setting, the program provides a context within
which the student may make informed judgments about contemporary dilem-
mas and conflicts of value.

The program is designed to be compatible with every major at the College
and may be taken by students whose main orientation is toward the natural
sciences, social sciences or the arts as well as by those primarily concerned
with the humanities. Although the sequence of courses is usually completed
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during the student’s first four semesters of enrollment, it may be distributed
across five or six semesters if such a pattern is more compatible with the stu-
dent’s overall plan of study.

The program can accommodate only a limited number of students: approx-

imately 25 in each entering class. Applicants for admission to Trinity who are
interested in the program should write the Admissions Office for further
details.

B. THE INTENSIVE STUDY PROGRAM

The Intensive Study Program encourages students to pursue a particular
topic or related topics in depth for a semester. Unhindered by other aca-

demic obligations, students in the program can undertake full-time study in

a field of interest to them.

The first type of Intensive Study opportunity permits groups of twelve or
more students to work for a full semester under an individual instructor. For
both students and the instructor, work in the program constitutes the full ac-
ademic load for the semester. Together and individually they study topics of
mutual interest through group seminars, supervised research, tutorials, or a
combination of these approaches.

The second type of Intensive Study permits students to take three courses
in related fields concurrently as well as an integrating seminar. The faculty
teaching the related courses also supervise the seminar.

Through this program a student may earn up to four course credits while
becoming deeply involved in a coherent body of knowledge.

C. THE BARBIERI CENTER/ROME CAMPUS

The fall and spring semester programs of the Barbieri Center, Trinity Col-
lege’s program in Rome, Italy, are designed as part of the undergraduate pro-
gram offered at Trinity College in Hartford. They are conceived as a way of
offering special educational opportunities for students who want to broaden
their cultural horizons and to learn through immediate exposure to a different
and stimulating environment. Rome is a natural center for such a learning ex-
perience because of its wide range of objects of interest in art, music, litera-
ture, history, religion and archaeology in addition to its many contemporary
cultural attractions.

The Barbieri Center curriculum is especially suited for students of the hu-
manities but students of the sciences may, by early planning of course se-
quences, arrange for a term in Rome. Courses are taught in English except
for those in Italian language and literature. All students are expected to enroll
for an Italian language course. )

Included and integrated into the program is an excursion to Florence and
trips in and near Rome (Palestrina, Tivoli, Ostia Antica). Various cultural
and recreational activities are also arranged which in past sessions have in-
cluded grape harvesting in the vineyards of the Chianti district of Tuscany,
encounters with Italian students at the University of Rome, musical and the-

B
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atrical events, visits and interviews with such writers as Alberto Moravia,
Enzo Siciliano, Luigi Malerba, Carlo Levi, Leo Wollemborg, Luigi Barzini,
Jr., and other important figures in Roman life.

The Barbieri Center is situated on one of the original seven hills of Rome,
the lovely Aventine, overlooking the Tiber on one side and the Circus Max-
imus on the other. It is close to most of the famous monuments of antiquity
and convenient to transit facilities. The many opportunities for enjoyment of
Roman life—cafes, little shops, the picturesque flea market, ancient basilicas,
the Colosseum, Forum, and Palatine Hill—are all within walking distance of
the school. Students are housed in dormitory style quarters of a renovated
convent which is surrounded by parks and public gardens. Accommodations
are mostly of double occupancy with private bath.

The cost of the program is no more than that of attending Trinity College
in Hartford, and covers tuition, room and board, some excursions and the
required health insurance.

For additional information, contact Professor Michael R. Campo, Director,
or Ms. Louise H. Fisher, Coordinator.

D. STUDENT-DESIGNED STUDY

The opportunities of the Trinity curriculum enumerated in this section are
provided to serve students’ need for fresh, imaginative approaches to
learning.

In the Freshman Seminar the student is engaged in learning which is im-
portant and interesting to the individual. The search for truth will have been
accompanied by an appreciation of different modes of learning and by the
pleasure of discovery. The critical element of personal motivation will be
awakened or nurtured to the end that the student will be encouraged to ex-
pend whatever effort is necessary in the achievement of personal intellectual
goals. The student may use the curriculum, and particularly the following op-
portunities, as a resource in constructing an academic program which fits the
student’s needs.

1. INDEPENDENT STUDY

Any student or group of students may, after the freshman year, and
upon approval of a faculty member and the faculty member’s department
chairman, undertake an Independent Study course. Ordinarily, the pur-
pose of an Independent Study is to enable the student to explore in de-
tail specialized subjects not covered in regular courses. Several hundred
Independent Studies are offered each academic year. Specific notifica-
tion of the Independent Study (even if it is identified by a course num-
ber) must be presented to the Registrar on a form provided for this pur-
pose. A student may enroll for one or two course credits each semester
in this study mode. Such Independent Study may be included in the ma-
jor program if so approved by the program director or department
chairman.
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2. OPEN SEMESTER

The Open Semester Program provides opportunity for the undertaking of
full-time independent study or an internship. Under this program, each
student applies for permission to engage in some form of academically
acceptable independent research or study, on the Trinity campus or else-
where; or, the student may serve as a full-time intern with either a gov-
ernment agency or private organization. Application is made by securing
a faculty member as Open Semester Adviser. To be eligible, the student
must have completed all work of the preceding term.

The program shall consist of one semester, usually in the student s
sophomore or junior year. Four course credits (on a Pass/Fail basis) to-
ward meeting graduation requirements will be granted upon successful
completion of such work. A member of the College faculty will supervise
and evaluate each Open Semester project. Students continue in regular
enrollment at Trinity while engaged in an Open Semester. In exceptional
cases, this program of research, study or internship might be undertaken
during the summer vacation period (for a maximum of three course
credits).

In all instances, students undertaking the Open Semester Program
should have clearly defined the educational objective to be achieved.
Procedures for submitting an Open Semester proposal are published in
the Handbook.

Recent Open Semester projects have included internships in residen-
tial treatment programs for the retarded and the emotionally disturbed,
the Connecticut State Legislature, the U.S. Congress, the New York
City Urban Fellowship Program, the Hartford Institute of Criminal and
Social Justice, theatre administration, private secondary schools, the
Hartford Architecture Conservancy, a school for the deaf, and public
television. Other Open Semester projects have been carried out in polit-
ical campaigns, personnel research, bilingual education, regional govern-
ment, urban planning, wilderness education, local history, African liter-
ature and history, and psychophysiology.

R .

i

3. StuUuDY INTERNSHIPS IN THE HARTFORD REGION

Internships are a form of independent study that involves a combination

of supervised field-work activity and traditional academic inquiry under

the direction of a faculty sponsor. There are two types of internships: 4
exploratory internships, which are valued at one-half course credit, and :
integrated internships, which may be taken for one or two course cred-

its. Many internships are available in the Hartford region with private

and public agencies, business and industry, educational and health insti-
tutions, and other community groups. The Internship Coordinator assists
students in locating suitable internships or research opportunities related

to their academic program. (See also Trinity College Legislative Intern-

ship Program under Special Policies and Programs.) -
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TEACHING ASSISTANTS IN THE FRESHMAN SEMINAR
AND OTHER COURSES

Each Freshman Seminar instructor may enlist the services of a teaching
assistant for the seminar. The student assistant may receive up to one
course credit for such assistance. Interested students should consult one
of the Freshman Seminar instructors.

Faculty members teaching certain other courses from time to time
choose to use teaching assistants.

Guidelines for the selection of teaching assistants are published in the
Handbook.

STUDENT-TAUGHT COURSES

Juniors and seniors with particular competence can add considerably to
their own education and to the educational process within the College
through devising and teaching a formal course. Students desiring to offer
an experimental course must first secure the approval of a faculty super-
visor. The student and faculty supervisor will then present the course
plan to the Faculty Curriculum Committee for its formal approval (ac-
cording to the outline in the Handbook). Such courses are open to Trin-
ity students and faculty. The teaching student and students in the course
are evaluated on a Pass/Fail basis by the faculty supervisor and an out-
side examiner, respectively.

Past student-taught courses have included the Armenian People, Chil-
dren’s Literature in Social Context, the Criminal Justice System, Intro-
duction to Theatre Technology and Introductory Fiction Workshop.

INTERDISCIPLINARY MAJORS

A student wishing to construct an interdisciplinary major must, in con-
sultation with faculty members from two of the departments included in
the proposed major, and with the advice of the department chairmen of
the disciplines involved in the program, prepare a program of study
which would constitute the major. The course of study shall provide for
depth and avoid superficiality. Any General Examination, independent
study or research involved in the program will be evaluated by faculty
members from at least two of the appropriate disciplines.

The student, with faculty sponsors, must submit the special interdis-
ciplinary program of study to the Faculty Curriculum Committee for its
approval (according to the outline in the Handbook.) All procedures nec-
essary to establish such a program should be completed prior to registra-
tion for the student’s sixth semester.

Some recently approved majors are Psychobiology, East Asian Stud-
ies, Medieval Studies, Italian Studies, International Relations, French
Studies, Evolution of Speech, Medieval and Renaissance Studies, Judaic
Studies and Communication Studies.
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7. THE AcADEMIC CALENDAR—OPEN PERIODS

Open Periods are scheduled during the term in both October and Feb-
ruary. No classes are scheduled for the days of Open Period. It is in-
tended that these periods be viewed and used by both faculty and stu-
dents as occasions to obtain relief from the pressures of schedule and
routine, to catch up on and get ahead with academic work, and to work
on projects requiring blocks of time not provided during periods in which
classes are meeting. Faculty members are expected to maintain their
normal periods of time on campus, and students are expected not to
view these periods as an opportunity for a general exodus from the
College.

During the February Open Period the faculty of some departments
may meet with majors and other interested students to review the de-
partments’ course offerings and discuss the departments’ programs for
the following year. This time will also provide opportunity for advisers
to meet with majors and prospective majors to review and plan their in-
dividual programs of study.

E. INTERINSTITUTIONAL PROGRAMS

The resources of any one educational institution are limited, and Trinity has
concluded arrangements with a number of other colleges and universities
which offer students a wider choice of educational opportunities than can be
available on one campus. Unless noted otherwise below, further information
is available in the Office of the Registrar, and participation in these programs
is effected through that office. Normally, students participating in these pro-
grams must arrange for their own transportation. An inter-campus bus pro-
vides limited transportation in Hartford and West Hartford. A student receiv-
ing financial aid from Trinity may apply to use that aid for an interinstitutional
program that is judged to be integral to his or her major. Participants are re-
sponsible for arranging that transcripts and any other documents necessary
for the approval of transfer credit at Trinity are sent to Trinity. Before elect-
ing to enroll elsewhere, a student should compare the academic calendars of
Trinity and the host institution to ascertain whether scheduling conflicts will
affect choices.

1. THE GREATER HARTFORD CONSORTIUM
For HIGHER EDUCATION

In cooperation with Hartford College for Women, the Hartford Gradu-
ate Center, the Hartford Seminary, St. Joseph College, St. Thomas
Seminary, the University of Hartford and the School of the Hartford
Ballet. Trinity offers its students the opportunity to register in these
nearby institutions for liberal arts courses not offered at Trinity. There
is no additional expense above Trinity’s tuition to the student who
takes a course (except for instrumental or voice lessons) in one of these
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institutions as part of a regular program. Applications should be made
through the Registrar of Trinity College and the student’s faculty ad-
viser. An inter-campus bus provides transportation on a Monday
through Friday schedule.

TWELVE-COLLEGE EXCHANGE PROGRAM

Trinity participates in student exchanges with a consortium of colleges
and universities composed of Amherst, Bowdoin, Connecticut College,
Dartmouth, Mount Holyoke, Smith, Vassar, Wellesley, Wesleyan,
Wheaton, and Williams. Applicants who are rising juniors and who
wish to spend a full year at another college are given preference for the
places that are made available in each institution. Each applicant
should consult the department chairman in the field of his or her major
to determine whether proposed courses may fulfill major requirements.

TRINITY-ST. JOSEPH COLLEGE PROGRAM
IN ELEMENTARY EDUCATION

Trinity College students may prepare for certification in elementary
school teaching through a cooperative program with St. Joseph College
under the auspices of the Greater Hartford Consortium for Higher Ed-
ucation. Interested students should consult with the Director of the Ed-
ucational Studies Program during their freshman year or early in their
sophomore year (see Educational Studies Program under Courses of
Instruction).

WESLEYAN UNIVERSITY

Arrangements similar to those within the Greater Hartford Consortium
for Higher Education exist with Wesleyan University for Trinity stu-
dents who wish to take no more than one course per term offered there
but not at Trinity. Transfer credit will normally be given for courses in
which the student has received grades of C— or better. Applications
should be made through the Registrar.

CHINESE LANGUAGE AND LITERATURE COURSES

Chinese language and literature courses at Central Connecticut State
College in New Britain, Conn., are open to Trinity undergraduates.
Transfer credit will normally be given for courses in which the student
has received grades of C— or better.

THE UNIVERSITY OF EAST ANGLIA

A student exchange program for juniors has been arranged by the
School of English and American Studies at the University of East An-
glia in Norwich, England, and Trinity College. Several places are avail-
able each year for Trinity students majoring in American studies, his-
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tory, or English. The cost to participate in this program (including
transportation) is about equal to the cost to attend Trinity for one aca-
demic year. Consult the Coordinator of Foreign Study Advising.

THE WILLIAMS-MYSTIC PROGRAM IN MARITIME STUDIES

Students may apply to spend one term studying man’s relationship to
the sea in its many aspects at the residential program in Mystic, Con-
necticut, sponsored by Mystic Seaport and Williams College.

WASHINGTON SEMESTER PROGRAM OF
THE AMERICAN UNIVERSITY

Trinity participates in the Washington, Urban, Economic Policy, Jus-
tice, Science and Technology, International Development, Journalism,
and Foreign Policy Semester Programs and nominates students to enter
these programs in the national capital each term. Study is pursued
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